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ABSTRACT 

The document describes modfel demonstration projects, 
products, and Learning Disabilities Research Institutes funded by the 
Program for Severely/Prof oundly "Handicapped Children* and Youth and by 
the Handicapped Children Model Program (HCMP). An overview section 
contains an analysis 6£ k data regarding the characteristics' of , 
children/youth served, services provided service delivery areas, and 
project staff of special education programs. Also offered are brief 
summaries of the Learning Disabilities Research Institutes at the 
University of Illinois at Chicago, the University of Kansas, the 
University of Minnesota, the University of Virginia, and Teachers 
College of Columbia University, A directory section outlines • 
approximately 47 If CMP and Special Needs Programs in terms of project 
title, project areas, year of funding, s^aff required to operate the 
program at another site, characteristic's of the population served, 
service areas, services provided, evaluation instruments *andv 
procedures-, and project abstracts. The f ivcOLearning Disabilities 
Research Institutes ara v described in ^ terms of title, principle 
investigator or direct<^_ age range of -students, abstracts, and* major 
research findings. Another .section lists products resulting from the 
projects/institutes, including orochures, newsletters, directories, 
catalogs, x manuals, assessment/evaluation instruments ^training 
guides, curricula, literature reviews, and technical and research 
reports. Project code ^umbers are assigned to each product which 
correspond to mailing information in the address section which 
follows. A* final section provides an index to program information, 
assessment * instruments , and dfsseminable products. (SB) 
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The United States Education Department, Special * Education Programs 
(formerly the Office of Special Education and Rehabilitative Services) has 
implemented a national strategy for providing quality educational services to 
the handicapped through the funding and administration of a variety of 
progcams in the areas of personnel preparation, research, and development of 
educational service delivery models. The Program Development Branch 
currently funds bo^h model demonstration' projects and Learning Disabilities 
Research Institutes. The funding of such programs is consistent with this 
national strategy and has served as a major impetus for the development of 
quality educational services for handicapped children arid youth. The 
development, .evaluation, dissemination, and replication of the resultant 
innovative practices comprise the ultimate goals for these programs. ' 

The Program Development Assistance System (PDAS) \s contracted by the 
Special Education Programs to provide program development assistance to two 
educational program areas. These are the Handicapped Children's Model 
Programs (HCMPs), which include five Learning Disabilities Research 
!?S! UteS (LDRIs) » arid the Programs for Severely/Profoundly. Handicapped 
Children and Youth, which are administered out of the Special Needs- Section 
^]i\f e referred t0 tere as Special Needs Projects (SNPs). The Handicapped 
Children's Model - Programs ,and the Programs for Severely/Profoundly 
Handicapped Children and Youth are funded for three years for the purposes of 
developing and disseminating innovative educational practices designed for 
handicapped children and youth and their f amUies. The Learning "Disabilities 
Research Institutes are currently in the first year of their second three-year 
Contract period. They are conducting research in specific areas related to the 



nature and education of children with spfecif ic learning disabilities with the 
ultimate goal of developing improved and innovative educational interventions 
for this target population, 

A majfcr area of assistance offered by PDAS is directed at dissemination and 
involves assisting projects and Institutes in their diffusion of information about 
their, practices and products* The annual Overview , Directory & Product 
Guide is one means of assisting the projects and Instituted in their 
. dissemination efforts by providing nationwide program visibility in the field of 
sjjecial education and by facilitating the dissemination of information to a 
nationwide audience, _ In addition, it facilitates the exchange of information 
between projects within the HCMP and SNP networks, LDRIs, and Special^ 
Education Programs, as well as other agencies and individuate in the field of 
special education. , ^ 

*r 

To facilitate information access, this document is divided into si* sections: • 

1) The Introduction 1 provides a description of the Handicapped 
Children's Model Programs, the Programs for Severely/Profoundly 
Handicapped Children and Youth, and the Learning Disabilities 
Research Institutes. 

+ . 

2) The Overview contains an analysis of the data on many program 
variables. 

3) The Directory provides comparable information qn each program; 
abstracts are included in this section. 

i 

*) The Product Guide contains a list of products, developed by 
projects and Institutes, which are currently available for 
dissemination. 

5) Addresses of projects and Institutes are included to facilitate " 
✓ • ' requests for information. 

4 * 

6) The |ndex provides a guide to the location of program information 
by a number of project characteristics. ' 

PDAS-hopes that individuals Who Use this document will find the information 
helpful to them in their attempts to improve the quality of educational 
services,for handicapped children and youth and their families. . , 
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Dr. William Swan ' / 

Acting Chief ( 
Program Development Branch 
Special Education Programs 



This Overview , Directory & Product Guide describes two groups of model 
demonstration projected five LearningDlsabilities Research Institutes. One 
^group of model demonstration programs is funded by the Program for 
Severely/Profoun<lly Handicapped Children and Youth, while the other is 
funded by the Handicapped . Children's Model Program, which also supportsjhe 
Learning Disabilities Research Institutes. * While there are significant 
commonalities between the two groups of projects (e.g., model development, 
demonstration, dissemination, continuation funding), there are also unique 
characteristics of the two groups (e.g., history, goals and objectives, priority 
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HANDICAPPED CHILDREN'S MODEL PROGRAM (HCMP) 

^ — s 

(Elementary, Secondary, and Post-Secondary Section) 



Model Program, is to develop and 
children dnd youth at the 



The pufpose of the Handicapped Children's 
conduct model programs for ^handicapped 

elemeogary, secondary, and post-secondary levels. The program was 
authojfel by Public Law 95-49, Title VI, Part E, Section 641, in FY 78 and is 
an ogfcrpwth of the Child Service and Demonstration Centers originally 
desigrietrfor learning disabled students. 
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The goal of HCMP demonstration projects is to develop new or improved 
approaches in the education of the handicapped. Project activities include 
services to handicapped 'children and youth and their parents and families,, 
staff development, training for administrators and interdisciplinary teams, 
specialized assistance to^ regular and special educators,- inaterials 
development, interagency coordination procedure^, dissemination, and 
replication. Eligible applicants for these grants included public agencies and 
private, nornpfofit agencies, who competed for three-year -grants «with annual 
renewal. All project activities are consistent with. the rules and regulations of 
Public Law 94-142. Program, priorities include, but are not limited to, career 
education for handicapped children, education for handicapped children 
residing in rural areas, integrated programs for handicapped and 
nonhandicapped children, secondary education f for handicapped children, and 
programs for seriously emotionally disturbed children. 

This program also supports the Learning Disabilities Research Institutes, which 
conduct long-term programmatic research on the nature of educational 
treatment -of children with specif ic learning disabilities. These* Institutes will 
produce a set of -viable educational interventions for children with specific 
learning disabilities, and will disseminate these findings with applications to 
^ interested parties. Institutes have been funded on a qontractifal basis for 
three-year periods. 

Currently the HCMP is supporting 67 projectsjn 30 states, 18 first-year, 26 
second-year, and 2 3\ third-year demonstration grants, and five Learning 
Disabilities Research institutes. 



PROGRAM FOR SEVERELY/PROFOUNDLY HANDICAPPED 

Q • * 

CHILDREN AND YOUTH (Special Needs Section) * 

f 

The Program for Severely/Profoundly Handicapped Children and Youth was 
established to direct national attention to the spefciaj educational rights and 
needs of severely/ profoundly handicapped children. These - projects were 
funded' to develp'p programs to ^enable the most severely handicapped children 
and youth to become as independent as possible, thereby reducing their 
requirements for institutional care and providing opportunities for .self- 
development* The program was authorized by Public Law 91-230, Title VI, 
Part C, Section '624 and is a contract program. It began in 3uly i974,<with the 
Telecommunications Service Program (phase I) and Comprehensive Service 
Programs (Phase II). Phase III — Categorical Service Programs was 
supported from' 1975 through. 1977. Phase IV — Innovative 'Education Service 
Progfam — was begun in 3uly 1978, and Phase V ~ Innovative Approaches to 
Identified Special Needs — was begun in July 1979. This last phased includes 
RFPs on integrated service delivery models, deinstitutionalization, model 
, services ,f or autistic children and youth, and innoyative practices for deaf- 
Wind ^children and youth. This program has moved from generalized 
approaches to specific areas of need since 1974. The particular contracted 
activities^are specified in each RFP. 



Currently, there are 27 contract? 17 states from Phases III througlTV. 
These contracts are awarded to a variety of agencies, both public and private, 
Qpn-profit, and they serve a variety of severely/profoundly handicapped 
children and youth. * • ■ 



TECHNICAL ASSISTANCE CENTERS 



Both the Handicapped Children's Model Program and the Program for 
Severely/Profoundly Handicapped Children and Youth support the Program 
Development Assistance System (PDAS), the technical assistance center which 
serves model projects and Institutes. PDAS works cooperatively with the 
projects and the staff of Special Education Programs to assist in developing 
quality programming through helping projects meet their objectives. 
Assistance areas which receive particular emphasis include planning,' model 
development, demonstration and dissemination, and obtaining continuation 
funding of direct service components. 

The model projects, funded *by both programs are seeking practical solutions to 
comp ex and demanding problems. These projects are ih varying staees of 
model development and service delivery, and represent a very diverse 
population. Each project is similar, however, in that it is committed to 
finding more effective ways to serve handicapped children and ybuth and their 
families, consistent with the mandate of Public Law 94- U2, arid to sharing the 
results of their efforts with the broadest national audience which shares this 
commitment. ■ i* 
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The Overview section contains an analysis of data provided by the 
Handicapped Children's Model Programs, the Programs for Severely 
Handicapped Children and Youth,, and the Learning Disabilities Research 
Institutes. These programs are located in a variety of settings, including local 
and state agencies, private non-profit schools or hospitals, colleges and 
universities, residential settings, and students 1 homes. They serve a wide range 
of ages and handicapping conditions, and represent a diversity of philosophical 
- bases and educational approaches. 



Margaret M. Noel, PDAS 
Donna Z. Mirkes, PDAS 
Martin Ng r PDAS 
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HANDICAPPED CHILDREN'S MODEL PROGRAMS AND . 
PROGRAMS FOR SEVERELY/PROFOUNDLY 
x '/HANDICAPPED CHILDREN AND YOUTH 

The information presented in this Overview section was' derived from data 
provided by the two major program areas within the Program Development 
?™ , of ^Special Education Programs. These are the Handicapped 
Children's Model Programs and the Programs for Severely/Profoundly 
Handicapped Children and Youth. These 94 projects represent a wide variety 
oi, age ranges- and handicapping conditions served, as well as model 
orientations. The following .data summarize the major features of these 
projects and provide focus for the project information presented- in *the 
Directory section. . - v 



' * « Characteristics of Children/Youth Served 

' 5SS? b *5^S2 ed "^ D - Uri ? g 198 °" 81 ' X \ first -y ear * 26 second-year, and 23 tRird- 
. year HCMP projects (a total of 67) and 8 third-year and 19 first-vear SNP 

projects (a total of 27) provided service* to handicapped children and youth 

* ' 7 • . , - * 
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and their families* Qi these projects, 58 HCMPs and 25 SNPs reported data on 
the total number of students served. A total of 11,501 chiTdren and youth 
were* served by the 83 reporting projects; an additional 325 nonhandicapped 
, children and youth were provided services .in mainstreamed settings. For the 
HCMPs reporting these data, the mean' number pi students served was 198, the 
median was 62 and the range was 4 tot 4,75(Jl SNPs reported serving a mean of 
35 per project with va range of 1 to 94 and a median of \9. The HCMPs 
reported serving 17,627 students and the SNP t s served 948 students. The 
remaining 11 projects did not provide these student data due to the nature of 
the services they provide and their model orientations. For example, projects 
which serve a5 a resource,, center for, parents of a lending library had difficulty 
determining the number 1 of students served. 1 * ' * * 

Disability Types, Projects were asked to classify the children they served by 
disability type; the disability types are those specified in PL 94-142, Table 1 
presents the number ofr children and youth served as /Categorized by disability 
types and f age groups across both program areas. Children with specific 
learning disabilities comprise the largest group served (43.2%), follfcwed by 
mentally retarded, (14.2%), hard of hearing (13.6%), seriously emotionally 
disturbed (9.8%), multiply handicapped (7.9%T, and speech impaired (3.7%); the 
remaining 7.6% of children served are distributed among the eight other 
disability types. The number of HCMP and SNP projects serving the various 
disability types is presented in Table 2. 'The data indicate that the three most 
common disability categories served by HCMP projects are specific learning 
disabled (70%), mentally retarded (£8%), and seriously embtionally disturbed 
(61%). Unlike the HCMP grants, the majority of SifjPs are funded to serve* 
specific disability categories, i.e., deaf-blind and^HJtistiC, or to 5 develdf| 
models 'for vocational education for severely/profoundly handicapped. Tra^ 
specificity in focus accounts for the large percentages in certain disability 
categories. SNP projects most frequently serve deaf-blind (56%) and merttally 
retarded (52%) children. The data were .further analyzed to determine the 
number of projects which serve only a single disability type (Table 3). The 
data indicate that 40% of the "HCMP , projects fbcus on children in a single 
disability category while 96% of the SNPs serve only one type of handicap. 

Ages. In addition to specifying the disabilities of children' served, projects 
were asked to indicate the ages of those/ children. Table 1- indicates that the 
most frequently served children are in the age range of 6-8 (n=5,817; 50.6%), 
followed by 1.3-18 (26.8%) and 9-12 (14.1%). The average age of children 
served by HCMPs is 11.8, while for the SNPs it.is 14.6. the average age across 
programs is 12.2. / 

Both HCMP and SNP projects report serving students ranging, from preschool 
^tagfc (0-5) to ' postsecondary (22+) (Table 4). These data indicate that both 
HCMP and SNP projects serve similar percentages within .the ~ 0-12 
classifications, it is apparent that the majority of HCMP and SNP projects 
serve children in the secondary^range. Those projects who reported. serving 
young handicapped (0-2) students are not direct service delivery models, but 
rather ar^r developing motfelS such as service delivery systems or* pcogram 
evaluation systems, which are generic to all ages apd disability types. 



TABLE 1 4 
NUMBERS OF CHILDREN SERVED AS CLASSFIED 
*ES AND AGE GROUPS* 



BY DISABILITY 

, 9 



rentes. 



Disability Type 



Afie Group 



\ 



0-2 3-5 



6-8 



9-12 13-18 15-21 



22+ Total 



Specific Learning 
Disabilities* 

Mentally Retarded 

Hard of Hearing 

Deaf 

, Speech Impaired 

Visually / 
Handicapped 

Blind 

Deaf-Blind 

Seriously Emotionally 
rbe<r — 




0 


63 


2942 


723 


1130 


101 


6 


5 


69 


. i8i 


>m 


. 9*4 


237 


3 


9 . 


53 


1*60 


11 


20 


7 


- 0 


0 


10 


22 


27' 


22 


9 


0 


0 


91 




124 


113 


*' 9 


0 


0 


2, 


25 


8 


20 


1 


0 


0 


' 0 ' 


6 


8 


51 


4 


1 


' 0 


6 


19 


67 


,53 


23 


2 


18 




485 


272 


283 


15 


0 


o ; 


10 


* 17 


11 


42 


6 * 


3 



Impaired * 

Multiply 
Handicapped ^ 

Totals 



0 

i 

0 

s 

16 



25 
0 
41 



48 428 



39 
24 

504 
58}7 



31 

21 

135~ 
1622 



43 
188 



9 
20 



175 34 
3084 475 



4965 
1627 

90 
426 

56 
70 
170 

1131 
89 

0 147 

0 253 

' 0 905 
15 11,489 




43-2 

13.6 
*0.8 
3.7 

~" 0.5 
0*6 . 
1.48 

9.8 
0.8 

1,3 

. 2.2 

- 7.9 
100.1 



y * c : -y : _ 

, *There may be overlap in these data as projects could respond to more than one category. 

'^lHS2582 r !2!|!? M lf h ?!* Ca| ? ped . in th * ****** Learnln 5 Disabilities category, 
and included TMR children in the Seriously Emotionally Disturbed Category. 

Note. dCMP: n=58j SNP; n=23 



TABLE 2 



^ NUMBER OF PROJECTS SEJJ^G THE VARIOUS DBAMLTTY JYPES* 



Disability Type 






Program Area 








• 


HCMP 


% 
HCkl 


IP SNP 


SNP, 


^Combined 
Total % 


<m 

Specific Learning Disabilities , 


40 


70 


f 1 


4 


41 


50 


Mentally Retarded 


39) 9 


6S 


13 


52 


52 


63 


Hard of Hearing 


14 


24 


1 


4 


15 


18 


ueai - 


1 1 
11 


t a 
19 


2* 


o 
8 


13 


16* 


Speech Impaired 


24 


42 


1 


4 


.25* 


30 


visuauy nanoicappeo 


1 1 
11 


t a 

<• 19 


2 


8 


13 


16 




6 


t n 
10 


1 


4 


7 


8 ; 


Deaf-Blind 


2 


3*' 


1* 


56 


16 


19 


Seriously Emotionally Disturbed' 


"35 


61 


2 


8 


>7 


.45 


Autistic 




7 


9 


36 


13 


16 


Orthopedicaliy Impaired 


18 


. 32 


2 


8 


• 20 


24 


Other Health Impaired 


ii 


19 


1 


4 


12 


15 


Multiply Handicapped 
» 


20 


35 


12 


48 


32 


39 



^here may be overlap in these data as projects could respond to more than one category. 



Note, HCMP; n=57; SNP; n=25. 
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Services Provided to Children/Youth 



Model projects provide a variety of services to students. The services listed in 
Table 5 v reflect the diversity of the program activities and service providers. 
While some projects operate primarily in a classroom and provide a full range 
of -^educational services to students, others may b§ primarily involved with 
training other* professionals, to implement a specific set of procedures • or 
interventions, or may Be^terveloping models for interagency cooperation which 
af/e designed to enhancte the quality and cost efficiency of service delivery. 
Facilitative services refer to .either additional services provided beyond the 
Basic model, such as a separate staff development program, or programs sucn 



TABLE 3 



NUMBER OF PROJECTS SERVING A SINGLE DISABILITY TYPE 



btobilityType 



Progmn Area 











% 


Combined" 






MLMP 


SNP 


SNP- 


Total 




Specific Learning Disabilities 




7 




ft 






s Mentally Retarded 






n 


ft 


*i 


1 


Hard of Hearing 


0 


n 




A 


0 


0 


Deal " 




u 


A 


0 • 


0 


0 


Speech Impaired • 


u 


ft 


0 


0 


0 


0 


Visually Impaired 


n 

V 


ft * 


A 

u 


A 


0 


0 


Blind 


0 




1 




1 


1 


Deajt-Blind 


0 , 


0 


9 


36 


»• 9 

V 


'11 


Seriously Emotionally Disturbed 


7 




D 


0 


9 

• 2 


2 


Orthopedicaiiy Impaired ' 


2 


4 


? 


,S 




2 


-Other Health Impaired 


0 


0 


0 


0 


0 


0 


Multiply Handicapped 


9 


16 


* 2 , 


u 


21 


27 ^ 


Total \ 


IS 


*0 


2# 


96 




#7 



^^V^r^iH:^ 75 . 5 /^ 5 , n= *?' ^ remainin 8 projects serve cross-categorical populations: 
TSTRCMPs (6S%); 1 SNP <*%); combined <*9%). 



as program evaluation, which wUl ultimately have impact on future service 
delivery options, but are not providing direct services "to any specific group. 

The "Total" columns refer to the total number of projects across both HCMP 
and SNP program areas which provide a specified service activity. Clearly 
the most common type of model is that of direct service delivery. A full 87% 
of the projects provide direct instruction or training to children or youtn 
Apparent in.this table are the number of projects which provide specialized 
training to professionals such as school staff who in turn provide services to 
students. Due to the way in which the data were reported there is overlap 
between categories, as most projefcts. which provide direct service also provide 
training to other service delivery staff. ( . 
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TABLE* ' 
AGE RANGE OF STU DENTS BY PROJECTS* 



Age Range 


♦ * 






program Am 










% 






% 




/V 

70 


4 


HCMP 


HCMP 


* 


* 




Total 


















0-2 . 


H 


0.6 




1 


3.7 




2.1 


5-5 


16 


24.2 




6 ' 


22.2 


22 


23.6 


*6-j8 


* -31 


47.0 




10 


37.0 . 


41 


44.0 


9-12 * 

•* 


36 






14 


51.9 


50 4 


54,0 


13-18 




70.0 




23 


85.2 


69 


74.1 


19-21 


21 


32-0 




16 


59.3 


.37 


39.8 


22+ 


• 2 


3.0 




\ 


" 7.4 


4 


ik3 



















•^Thcrc is overlap in these data because projects frequently serve more than one 
age group. • * ° 



Note . HCMP: n=66; SNf>: n=27 



-s Service Delivery Areas 

• * 

Operational Bases. HCMP grants and SNP contracts are awarded to local or 
state lfducational agencies, institutes of higher education, public agencies, or 
private, *non-prof it agencies. The largesf , portion of the HCMPs (66%) are 
administered within a local education agency. This is also true for the SNPs 
(48%) (Table 6). After LEAs, the SNP projects are^ administered by colleges 
and universities (30%). This compares to 17% of the HCMPs. Private, 
non-prof it agencies and other publicly funded agencies were almost equally 
representee! for both program areas (HCMP=15%; SNP=22%), while only 5% of 
all HCMPs and 7% of SNPs are administered by state educational agencies, 

Breadtffof Area. -The operational base of a project is not necessarily its 
service .delivery site. For example, many projects are administered by staff 
who are affiliated with an institution of higher education but operate, through 
cooperative arrangements, within the public schools/. Breadth of service area 
was determined lay asking projects to indicate the number of school districts 
receiving services from the project. Ten HCMP projects and ten SNP projects 
indicated that they provide services to an entire state, or .to more than one 
state. The 83 HCjMP and SNP projects reported focusing on selected districts 



TABLE 5 

PROGRAM ACTIVITY BY SERVICE PROVIDER*** 





* - - 


Program Activity 


> Service Provider 



r 


* 

Staff 


% . 


Trained 
By Staff 


% 


j 

Combined 
Total * % , 

*' 


A* Services to Children 














Screening/Child-Find 


33 


36 


* 21 


23 


41 ' 


45 


Referral to Appropriate Program 


31 j 


34 


23 


25 




' 47 


Initial Diagnosis/ Assessment 


51 


55 


■ 31 


34 * 


, 64 


. ' 70 


IEP Development 


55 


•60, 


43 


47 


* 7 9 


» 76 


Instruction/Therapy 
Plan Development 


42 


46 


«< 

36 


39" 


54* 


59 


Direct Instruction/Training 


SO 


65 


58 


v 63 


80 


87 


Direct Therapy 


31 


. 34 . 


25 


27 


39 


42 


Ongoing Evaluation oi progress 


64 


70 


48 


52 


72 


78 


Family Training/Counseling/ 
Therapy 


46 


50 


■ 30 


33 


58 


63 


Related Services 




42 


30 


* 33 


48 


52 


6* Facilitative Services 0 










*» 




Service " * 


No. of Projects 




% 






Administration Models * 




5 




5.4 






Interagency Cooperation Models 




8 




8.7 






Evaluation Programs 




3 




3.3 






Other Services (e.g., parent 
involvement programs, 
tdecommuflications programs 




i9 




20.7 







As most projects responded to more than one category, there is overlap in these data; 
"Other 41 refers to a service provider not directly affiliated with the project (eg., school district); 
tJTotaT refers to the number of projects providing that service. 
c Not6 f n^82 projects / 

H'hese services can be the major focus of a project, or may be provided in addition to 
the central project activities. 



C 

within a giver* state. The number of schools or facilities being served by the 
combined-program areas is 1209; the range is from 1-303 (X=15); 439 school 
districts (range: 1-56; X=6) and 287 counties were served (range: 1-38; X=4 per 
72 projects reporting). ^ 
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> TABLE* 
NUMBER OF OPERATIONAL BASES BY PROGRAM AREA a 

0 




Program Arc* 





j 






TO 


Combined 




HCMP 


HCMP 


SNP 


SNP 


Total 


% 


Local JEducat ion Agency 


43 


66 


13 


W 




61 


State Education Agency 


3 




2 


7 






Institute of Higher Education ' 


11 


17 


S 


*• 

30 


19 


. 2L 


Publicly Funded Agency 




6 


. 2 


7 


6 


7 


Private, Non-Prof it Agency 


10 


15 ' 


6 


22 


16 


17 


Other Private Source 


0 


•Mr 

,0 


1 




1 


1 



a There may be overlap in these data as projects could respond to more than one category. 



Population Regions. It is apparent that the model programs tend to^operat'e 
beyond one service site and are involved in a number of local school districts 
or other agencies, which is certainly a measure of « program impact, A further . 
mea^uhe of the scope of the. impact is found in the population regions served 
by the.projects (Table 7). 

There is considerable overlap in the numbers of population regions, a factor 
which can be expected given the data on the extent of service areas. In few 
instances can a project be considered to sef ve only o£e area, such as, rural or 
urban; however, an HCMP which* is located on an Indian reservation and a 
^ project which serves native Alaskan villages are examples of such programs. 
Further examples include several projects located -in inner city x sites which 
serve bilingual or minority populations. 

In most instances projects provide- their services in a number of diverse areas 
beyond the original base or., site. Thus, the services tend to be rather evenly 
distributed over both geographic areas and HCMP and S^P programs. 

Specif it Service Delivery Sites. In addition to the size and geographic 
characteristics of areas served, projects were asked to indicate their specific 
delivery sites. ' These are reported in Table 8, and again demonstrate the 
diversity of the model prpgrams.^The largest number of HCMP . and SNP 
projects operate within regular ^ elementary and secondary schools. For 
HCMPs, the next largest site categories are special* elementary (35%) and 
secondary schools (26%). The data are somewhat different for SNRs. Although 
these sites include special elementary schools (33%)/ they are located more 
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• TABLE 7 

NUMBER OF POPULATION REGIONS BY PROGRAM AREA 3 



Population Region 






Program Area 






• HCMP 


% 
HCMP 


SNP 


% 
SNP 


Combined 
Total 94 


Inner City 


77 




S 


30 


30 . 33 


Major City 


77 


*a 


15 


% 


« 46 


City 

* 


TO 


*M 


15 


56 


44 48 


Suburban ^ 


27 


42 


12 


44 


.39 42 


Small Town 


21, 


32 


13 


4S 

52 


34 37 


Rural 


27 


42 


14 


41 45 



^here m^y be overlap in these data as projects could respond to mVre than one category. 



often in residential facilities (37%). In addition, 30% reported that various 
services, including parent training and home-living skills training, are provided 
in students' residences. It should be noted once again that projects could 
respond to more than one category, and f requently projects reported operating 
in at least two sites. This overlap is most apparent, in the "Other" category, 
which includes projects that provide training $n classrooms*, job sites, and other 
locations; these include the numerous vocational education programs as -well as 
several projects which provide specific education in areas such as special 
science, art, or recreation. Most categories^ service delivery sites are self- 
explanatory; however, projects, were not "asked .to indicate the degree to which 
the program was. integrated (i.e., handicapped being served, with- 
nonhandicapped).? 

The category "Higher Education Institute" refers to those delivery sites which 
are located directly on a college or university campus. It does not include 
projects operating within special centers or schools which might be 
administered by and/or located on a college or university campus. The "Other" 
category includes a variety of projects which provide services in unique 
settings such- 'as museums or wilderness campsites, as well as those which 
operate in hospitalst, Projects which prpyide indirect or resource services such 
as lending libraries or material resource centers are also included in this 
category. • 
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y NUMBER OF SERVICE DELIVERY SITES BY PROGRAM AREA* 
Site Program Am 



*• 


HCMP 


% 
HCMP 


Sf*> 


% 
SNP 


Combined 
Total % 


Regular Elementary School 




43 


"12 


*4 


40 


43 


Regular Secondary School " 


' 30 


46 


12 




42 


46 


Higher Education Institution 
« 


6 


9 


* 1 


4 


7 * 


S 


Regular Vocational School ■ , 


' * 1 


2 


0* 


0 


1 


1 


Special Elementary School - 


23 ^ 


•35 


9 


33 


32 


36 


Special Secondary School 


17 


26 


5 


!i9 


, 22 


32 


Special Higher Education 

¥ ■ n 1 i i ■ il i jm 9 
IrCX^ULlOfi 


•I 
j 




n 

u 


n 

\j 


3 


3 


Special Vocational School 


2 


3 1 


4 


15 


6 


7 


Residential Facility " 


7 


11 


10 


37 


. 17 


IS 


Special Center (non-school) 


« 

2 


12 


4 


15 


12 


13 


Student's Residence 


9 


14 


8 


i 

30 


17 


18 


Other (e.g., job site, 
workshop, hospital, museum, 
wilderness setting) 


* 21 


32 . 


9 


33 


*30 


33 



^here may be overlap in these data as projects could respond to more than one category. 



Project Staff %% 

The types of staff supported by the projects/was yet one more example of the 
heterogeneity of the program models./ While educational personnel 
predominated, there were a number of other professionals associated with the 
programs. The data presented in Table 9 do not reflect the total numbers of 
the vaYiffus professionals , only the nunrfbers of projects which have a staff 
person in a specific category. 

c * ' » 

In many categories, particularly those of teachers and instructional staff,, 
there was a degree of overlap, as- staff members tended to have instructional 
responsibilities for children and to be involved with parent training as well as 
with training of other professionals. The data presented in Table 9 do not 

4 
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TABLE 9 

NUMBER OF PROJECTS WITH STAFF IN * 
MAJOR PERSONNEL CATEGORIES BY PROGRAM AREA 



Project Staff Program Area 



\ 

* 


HCMP 


HCMP 


SNP 


SNP 


Combined 
'Total % 


Teacher /Instruction Personnel for Children 
i eacner/ instruction personnel for Staff 


44 

.23 \ 


... \ 
25 


17 
9 


IS 
10 


61' 
32 


66 
35 


j cacner/ i nsx ruction personnel for Parent 


12 


13 


\ < 

\ 


5 


17 


'is 


j eacner /woe/ intern/ Assistant 




34 


12 


13 


43 


V 


Occupational Therapist 


• 6 


7 


4 


4 


1 10 


n 


Physical Therapist 


6 


7 






10 


n 


Psychologist » 


19 


21 


3 


3 


22 


24 


Speech/Communication Specialist 


13 


14 


7 


S 


20 


22 


Medical Staff 


7 


8' 


1 


1 


S 


.9 


Social Worker 


10 


11 


< 


3 


13 
7 
38 


14 


Counselor 
Specialty Staff j 


6 
21 


7 
23 


1 

17 


1 

IS 


8 
41 



necessarily indicate the number of individuals who are employed,, but rather 
the basic functions and responsibilities of staff. That is, an individual who is 
involved in direct instruction might also be involved with staff training and " 
perhaps parent- education: Over half (66%) of all projects employ staff as 
teachers or instructors' for students, 35% also utilize staff as inservice 
trainers, and 18% of all projects have staff who are also responsible for parent 
education. The. relatively low number of projects utilizing parent trainers may 
be due in part to the number of projects serving, secondary students. After the 
category "Instructional Personnel for, Children", the second largest category is- 
Tefacher Aide/Intern/Assistant" (47%), followed by "Specialty Staff (61%), 
which refers to a variety of highly specialized personnel, such as media arts 
specialists, rehabilitation engineers, and job-site coordinators. SNP projects 
reported usijig -these specialty staff as much as teachers or other direct 
instructional personnel, which is almost certainly a response to the special * 
needs of , these Severely/profoundly handicapped students. 



data presented here have highlighted nrjajor program characteristics of the 



\ 



Handicapped Children's Model Programs and the Programs-* for Severely/ 
Profoundly Handicapped Children and Youth and w^re drawn from 
questionnaires completed by the projects. The Directory/and Product, Guide 
sections which follow provide detailed information about these projects and 
the children and yoyth they serve, while the Index corpains project numbers^ 
for each of the --Categories discussed in this section, as/ well as for additional \ 
categories. „ , *a r \ 

' t A 



LEARNING DISABILITIES RESEARCH INSTITUTES 




In 1977 Special Education Prograrhs (then the Bute4u_ of Education for the 
Handicapped) awarded {ive Learning Disabilities "Research Institutes a three- 
year contract to 1) conduct research on the characteristics of children with 
learning disabilities as well as on educational programs and 2) provide direct 
service t9 client populations to produce a set of^ replicable educational 
rfiaterials apd/or procedures with demonstrated effectiveness. The Institutes 
are located at University of Illinois - Chicago Circle!, -Col urn bia^ University - 
Teachers College, University of Kansas, University of Minnesota, and 
University of Virginia. * ■ 

In 1980-81 the Institutes were awarded a second three-year contract to 
continue their research efforts. They are, therefore, \ completing their fourth 
y£ar of operation. During this time, 'all five LDRIs have produced a large 
number of research reports and literature reviews, as well as articles for 
journals and other professional publications. Included here is a brief summary 
of each Institute's research focus. The individual abstracts included in the 
Directory provide a more in-depth profile of each LDRI; a detailed list of the 
products available from each is included in'the Product Guide. These products 
are also listed by project code number in the Index, i 
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Learning Disabilities Research Institutes: Summaries * 

University Of Illinois: Chicago. The Chicago Institute for " Learning 

Disabilities (Project CHILD) is engagedin a comprehensive exploration of the 
field of learning disabilities. The Institute is organized i^to four core research 
programs. One program _ is focused on learning disabled (LD) children's 
attributions about success and failure, .and their social-language competence 
as they interact with peers, teachers, and parents, A second program is 
focused on LD children's nonverbal behaviors, ingratiation strategies, *nd 
others 1 " attributions toward them. The third program >is involved with the oral 
reading and reading comprehension of these children, and the fourth program 
is concerned with learning and memory of LD Qhilclren. 
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University <Sf Kansas. The University 'of Kansas Institute for Research in 
Learning Disabilities is a joint research effort involving the Department of 
Special Education and the Bureau of Child Research? The Institute has 
specified the learning disabled adolescent and young adult as the target 
population and is committed to the development of a comprehensive 
epidemiology data base as a strategy for describing learning disabilities. This 
description will serve as a basis for the design and validation of intervention 
and support systems that enhance the adolescent's performance in school, 
home, community, and employment settings. 

Umversity of Minnesota. Assessment and decision-making procedures jor 

h£Z 1 ?w° n t°i leaming disabled (LD) youngsters are the foci of research 
being inducted at the University of Minnesota's Institute for Research on 
Learning Disabilities. Researchers are working with elementary students and 
school personnel to understand current practices m Q re thoroughly and to 
design and-test alternative assessment and decision-making models. Efforts 
are being focused on the process and content of assessment in five .kinds of 

riSSSOLS^l? . LD youn S sters: 0) screening/referral, (2) identification/ 
classification, (3) placement/intervention, («) classroom progress^ evaluation, 
and (5) program evaluation. . V v . ' 



rSilit L I > &ma : , ThS g0al °J the Univ ^sity of Virginia Learning 
°! bl , ^s Research Institute is to determine efficacioj educational 

2£h£S fft rf^ the academic and s °cial competence of learning" 

tS^SSiSS??"' ♦Pi™ 8 thS paSt fSW years a weaith of evidence ha * 
accumulated indicating that a major problem manifested by many LD children\ 

. can be subsumed under the genera! rubric of strategy deficit problems. Thus, 

research^ a t the Virginia LDRI are systematically studying educational 

^..ods .o. enhancing the development of learning strategies in LD children. 

Teachers College Columbia University. The Research Institute for the Study 
2L T n" 1 " 8 D,Sab,1,ties ' Teachers College, Columbia University, is focused on 
the following research objectives for learning disabled (LD) children: (1) to 
-eve o and evaluate effective teaching methods for LD children; (2) to 
develop measures which 'contribute to the refinement of the/definition of 
learning disabilities and to the diagnosis of LD children; and (3) to build a 
conceptual model of .learning disabilities w,ithin an information-processing 



SUMMARY 



\ 



The information presented in this section, as well as the .Directory which 
follows, has been organised to facilitate easy retrieval and designed to provide 
an overview of the projects. Attempts to summarize the HCMP and SNP model 
programs and the LDRIs does not ref4ect the the innovative and unique aspects 
of each program. The Directory section "which follows provides more specific 
informat 10 n about each project and Institute and reflects the diverse nature of 
these programs and the innovative educational practices they are developing 
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Directory 



This section contains information provided by the HCMP'andSNP projects and 
Learning Disabilities Research Institutes. For the HGffi^ and SNP projects, 
major information areaskinclude project title, program area, year of funding, 
staff required to operate the program at another site,, characteristics of the 
population served, service areas, services provided, evaluation instruments and 
procedures, and project abstracts/- Disseminable products developed by the 
projects are listed in the following section. 

As the Learning Disabilities Research Institutes are research oriented, the 1 
information provided is 'different from that, of the HCMP and SNP projects/ 
Information includes LDRI title, principal investigator or director, age range 
of students, abstracts, and major research findings* The LDRIs were asked to 
restrict JtJbein list of research\findings to the 10 most significant, Disseminable 
•prtfdticts developed by the LDRIs are also listed in the following section. 

•This section is paginated by a project or Institute code number assigned by 
PDAS. For example, the f irst two pages are both paginated H-001, $s they 
both contain iiibfeimation^from that project. H refers to HCMP, and 001 refers * 
to the project number; likewise, S refers to SNP projects and L to the LDRIs. 
In the sections which follow, all program information, products, addresses, and , 
descriptors are indexed by project code number. > This methoctshould facilitate 
information access throughout the Overview , directory (c Product Guide . 
» # 

Abbreviations frequently used in the Directory section Under Administration 
are PI, Principal Investigator; CO. Project Coordinator; and PD, Project 
Director. r * ' ' '* 



Handicapped Children's Model Programs 



PROJECT TITLE: PROJECT SELPH: SCIENCE ENRICHMENT FOR LEARNERS WITH 
, PHYSICAL HANDICAPS 

PROJECT STAFF: * , 

Administration: Watson M. Laetsch, PI; Herbert D. Thier, PI; Linda Delucchi, CO 
Contact Person: Herbert D. Thier, (415) 6*2-^3679 

Project Address: Lawrence Science.Center \ 
. Urpersity of California at Berkeley 
Berkeley,. CA 94720 ' 

PROGRAM TYPE: HCMP . FUNDING YEAR: 3rd 

PROJECT ABSTRACT: In this project, hands-on science activities from the Science 

'..° r K- h , e VlS ^ ly Impaired (SAVlKProject are modified for usewkh 
orthopedically handicapped and learning 'disabled chUdren and youth. The approach and 
. content of these- activities are intended to enhance disabled children's experience with 
'ionH ie en KV r H nment aS ^ 1 33 t0 f0Ster ^^nal interaction between the disabled and their 
mi^nctr i 6 11,6 is 3150 operating, model Science Learning Centers in 

Sin?*" grooms. .These centers are integrated components of the regular 
elementary school classroom and- operate as science enrichment centers for handicapped 
an^ nonhandicapped students, ^professionals, teacher' aides^eserVice teachers, and 
? e * elected t0 J taif ^ Science Learning Centers. At the conclusion 
oi tne project, a Center Training and Operations Manual will be written to aid prospective 

ft^Z "SZ S t0: 1} S6t Up a Sgience Learnin 8 Center, 2). train leadership personnel to use 
it, and 3) manage equipment ancfdirect-the center's operations on an ongoing basis. 

?J^n^ N u?? VED! 7 Ws Project 'serves children and youth, ages 8-13, who are 
££j,? g !f a Si T entaily re - tarded » hard of hearing, speech impaired visually 
t PP tf- d J eaf * WiBd » seriously emotionally disturbed, orthopfdically impaired, 
otter health impaired, and multiply handicapped. Handicapping conditions are mild to 

PROJECT SERVICES: These headings indicate services 'provided directly by project staff, 
or by people irained (at least in part) by staff . V 



Services for Children/Youth: j t aff 



Trained ByStaf f 



Diagnosis/Initial Assessment: J • - v- 

- ■ t - 

IEP Development: 4 * ' X 

Instruction/Therapy Plan Development: x X 



Direct Instruction/Training: }f X ^ 
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Ongoing Evaluation of Progress: 

Family Training/pounseling/Therapy: 

.Related Services (adaptive PE, . 
leisure skills, e.g.): 



Fadlitative Services: This project is an administrative model. 

SERVICE SITES: Services are provided ' in 3T $g&ools/facilities, including regular 
elementary and secondary schools, regular higher education facilities, special elementary 
schools, residential facilities, private residences, museum facilities, and summer camps/ 
Nine school. districts are involved, in city, major city, inner city, suburban, small town, 
and rural settings, 

» ■* 

REQUISITE PERSONNEL: Staff required to operate this program at another site are:' 
teacher /instructional personnel for children. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates .the following code for use of Ihe instrument 
/procedure: • . , / v 

1 = Initial scxeejning/child-f ind * • 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment ^ = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Interaction Observation 
Forms (3,*) 

- Evaluative Curriculum-Embedded 
Tests (3) 



Contact project 
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PROJECT TITLE: SECONDARY HANDICAPPED CHILDREN'S MODEL PROGRAM 
PROJECT STAFF: " 
, Administration: ..' Robert Ogle, PI; 3ean Dancy-Crim,'CO 

3ean Dancy-Crim, (916) 483-3263 




ess: .. San Juan Unified School District 

. ^ Special Projects Department , ^ 

3738 Walnut Avenue . 
* Carmichael, CA 95608 

» 0 i 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

^^PAPSTRAGT: The project Provides 22 special education teams (teacher and 
2»fnV • < SP°!?f ttt y to .leave their classrooms for up to six weeks of on-site project 
training in direct instruction methods and^paterials, behavior management, time manage- 
ment, and dassrdom organization.. Additionally, program participants may eleci to 
^" mn 8; n »X * f t « the flowing: Learning to Remember, a prograrn^of 
respondent conditioning; reinforcement techniques; motivation techniques; and language 
a^minimuni competencies. During the time the. team is. in .training, their teaching 
responsibilities are assumed by a roving demonstration team "(teacher and aide). Thi! 
^SSUSSH^H 5 rCCt i™^™ methods and materials and behavior management 
2£!2£i£ i classroom to parallel the training that the team is receiving at the site 

oL e ?^ 2^ a n aSSr0 ^• m, Te 5 m ? m ****** return t0 tneir classrooms each Thursday to 
observe the changes being made in their classroom. . 

fS 1 * 1 ?^ 110 ^ SERVED: This prpjec^rovides services to learning disabled, mentally 
Iz. . ' se u riouslv emotionally disturbed, orthopedically impaired, and multiply handi- 
capped youth, ages 13-21. Handicapping conditionVare mUd tJsevere. P 

fS^SU?- 8 SCrVi T Pf ovided in re 8"iar secondary schools in suburban areas. 
Eleven schools in one schooLdistrict are involved. 

or^^J. 5 ^ 0 ^ ^ heSe headin S s indicate services provided directly "by project staff, 
or by people trained (at least in part) by staff . — =' 

Services for ChUdren/Youth: staff Trained By Staff 
Direct Instruction/Training: x 
Ongoing Evaluation of Progress: X 
Family Training/Counseling/Therapy: X 



REQUISITE PERSONNEL: Staff requifed-tooperate this program at another site are- 
teacher instructional personnel for dfodren?^ 

clerical/secretarial support staff , and parent tralWf ^ f B 



EVALUATION INSTRUIIENTS/IPROCEDURE&, The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: " ' * - . 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring . 

2 = Initial jdiagndsis/assessment * = Overall program evaluation 



Instnxnent/Procedure (Use), ' 


Availability 


- Wide Range Achievement Test (3) 


Commercially available 


- Iowa Test of Basic Skills (3) 


- Woodcock Reading Mastery Tests (3) 

t 0 
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PROJECT TITLE: SPECIAL EDUCATION JUNIOR HIGH SCHOOL PROJECT ' 
. PROJECT STAFF: * 

Administration; Joseph D. Purdy, PI, CO; Larry Schram, PI 

Contact Person: Joseph D. Purdy, (805) 928-3011 

Project Address: Joseph D. Purdy . 
P O Box 532 
Santa Maria, CA 93456 

-•. 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The purpose of this project was to develop a multidimension 
intervention methodology to change historical operating structures and systems of current 
school operations and staff and administrative attitudes and behavior in order to make 
special education an integral part of regular education. The intervention methodology 
consisted of three par.ts: 1) a change processmodel for schools; 2) a team-bunding* 
program; and 3) an instructional supportT<nr"^ 



The Change Process Model for Schools, is a 14-hour, five-part process which brings 
together the majority of the regular faculty, key administrative personnel, and Special 
educators to: 1). learn the value and power of synergism, 2) identify current school 
problems associated with, serving handicapped students, 3) identify, solutions, 4) develop . 
- solution priorities, 5) select an action team to manage the transition from the current to ' 
the new operations, and 6) train the action team in team operations and processes. 

• The focus of the Instructional Support Kit (ISK) is on ' day-to-day instructional and 
behavioral management of the handicapped student in the regular classroom. The ISK also 
provides a format for regular and special . educators to communicate and. develop IEP 
goals. The ISK is separated into three major categories: affective, cognitive, and 
psychomotor. Suggested instructional strategies are provided in each area foF junior high 
school students. > * . ' ° , 

POPULATION SERVED: This project provides services to speech impaired, seriously 
emotionally disturbed, and moderately learning handicapped youth, ages 1 3- 15. \ 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . .< ' 

Services for Children/Youth: sj^f Traine4By Staff 

Direct Instruction/Training: X 

t ' . . — » — ' 

Fadlit^tive^Services: This project is an organizational change model. 

^...Sj&VICp SITES: , Services are provided in regular secondary schsools, located in major 
city, small town, and suburban settings. Fiye schools in five districts and two counties are 

• involved. >- 

♦ • * 

/ REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, and 
, administrative staff , , . . *■ 



/, 



EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-f ind 3 = Ongoing child .evaluation/monitoring 

2 = Initial diagnosis/assessment # = Overall program evaluation 





Instrunent /Procedure (Use) 


Availability 

>* . 


- Third-Party Evaluation (*) 


Contact project 



* 
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PROJECT TITLE: PROJECT REACH: A RURAL EDUCATIONAL APPROACH IN A 
CONSORTIUM FOR HANDICAPPED 

PROJECT STAFF: 

*. i 

Administration: Kristi Bohn-McHugh, PI , «♦ 

Contact Persons^ Kristi Bohn-McHugh, (303)589-2536 . 

Project Address: San Luis Valley Board I 

of Cooperative Services 
22nd and San 3uan 

Alamosa, CO 81101 ^ 
PROGRAM TYPE: HCMP FUNDING YEAR; 3rd 

PROJECT ABSTRACT: This project is designed to demonstrate methods of direct service 
for moderately and severely handicapped students residing in rural areas. The project 
consists of three major components: 1) service, 2) education, and 3) interagency 
cooperation. These are seen, as mandatory components of successful models for rural 
handicapped children. Direct serviced are provided to each child and his or her parents, as 
well as consultation services to parents in the home, and to regular and special education 
teachers in the public school. ^Educational services are provided through- a community- 
wide public information and education program |hat is preventive and remedial in nature. 
Interagency activities sponsored by the project encourage interdisciplinary staffings as 
well as follow-up services provided on an interagency basis. The existing public school 
process of screening-assessment-prescription-evaluation is being expanded to incorporate 
home environments of severely handicapped children involved in the project. 

POPULATION SERVED: This project serves children and youth, ages 5-18, who are 
learning disabled, mentally retarded, deaf, speech impaired, visuatlyhandicapped, blind, 
seriously emotionally disturbed, "orthopedically impaired, and multiply handicapped. 
Handicapping. conditions are moderate to severe. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at| least in part) bjr staff . 

Services for Children/Youth: Staff Trained By Staff 

'Screening/Child-Find: „ X X 

Referral to Appropriate Program: X 

Diagnosis/Initial Assessment: - X 

IEP Development: X 

Instruction/Therapy Plan Development: X 

Direct Instruction/Training: x 

* • 
Direct Therapy: * • * - X 

-* . . 

Ongoing Evaluation 6f Progress: X 
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Family T^raining/Counsding/Therapy: 

Related Services ^adaptive PE, * 
leisure skills, e.g.): 



SERVICE SITES: Services are provided in 13 schools/service facilities, including regular 
and special elementary and secondary schools, regular higher education schools, students 1 
residences, a mental health center, and facilities served by the Colorado Handicapped 
Children's Program, the Colorado Department of Health, and. Head Start. A total of 14 

school districts in rural settings are involved. 

. < T * • 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
occupational therapist, physical therapist, and speech/langu^ge/communication specialist. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of .each instrument/procedure indicates the following code foi^use of the instrument 
/procedure: ^ 

1 = Initial 'screening/child-find 3 = Ongoing child evaluation/monitoring 

2 ? Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) Availability 



- Comprehensive,Identif ication Process (1) Commercially available 

- Uniform Performance Assessment System (2, 3) 

- Boehm Test of Basic Concepts (2) v 

- Brigaace Diagnostic Inventory of • 

Basic Skills (2) l 



Clinical Observations (2) Contadt project » 

Evaluation (*) * 
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PROJECT TITLE: COLORADO WILDERNESS TRAILS 

PROJECT STAFF: .1 ^ 

' * ^ ... " * - 

Administration: . Caroline •Hogue, PI, CO 

Contact Person: Caroline" Hogue, (303) 333-5075 

Project Address: P O Box 288 

Colorado, Women's College 

Denver, CO 80220 . ' ' 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

lx^o^J^^\ C u l ° ra6 ° W " derness Trails (CWT) is a private, non-profit, tax- 
. rirls aee? lK 5 ^ tL rW*^ If* ° f «"«i«nally disSurbed/earlyadol^cSt- - 
ffiTfSiS" VV*? Denver Metr °P0Wt" area. The CWT project is designed to break 
Problem? pfoiS obSf^ neg f irf.^^^t an early stage in the c^emotTond 
proDiems. proiect objectives include increasing the child's ability to learn in a classroom 

h^SSP^^ 5 P 051 * 76 s^-image, increasing appropriate behavior reducS 
depression or physical symptoms of emotional problems, incVeasinJ "school ^tte^dance^d 
reducing delinquent acts and referrals for disciplinary actipn. attendance, and 

L^^' AT f C ^, S 5 R Y ED ; This . Project serves children and youth! aees 10-15 who are 

S^SfM *" d seriously ™«™*y ^^H^pplnl 

^ ~ W * Project staff, 

Services for diadr«/Youth: Staff Trained By Staff 

Screening/CMld^Find: ) x x 

■ Referral to Appropriate Program: X 

t . -i 

Diagnosis/Initial Assessment: X 
IEP Development: X - ' 

Instruction/Therapy Plan Development: ' x 

Direct Instruction/Training: , - x 
Direct Therapy: . - • 

Ongoing Evaluation of 'Progress: • x 

Family Training/Counseling/f herapy: X 

i ' * 

Related Services (ddaptive PE, 
leisure skills, e.g.): x 
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SERVICE SITES: Services are provided in regular elementary and secondary schools, a 
regular higher education facility, and students 1 residences. Twelve schools/facilities in 
three school-districts are involved, in city, major city, inner city, and suburban settings, 

REQUISTTp PERSONNEL: Staff required to operate this program '.at another site are: 
teacher/instructional personnel for children, psychologist, administrative staff, clerical/ 
secretarial support staff,' social worker, and couns elor, 

c 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/ child-find 3 = Ongoing child- evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation _ 

- ' • • ' ' ■ y " 

t . 

Instrument/Procedure (Use) Availability 



Piers-Harris Children's Self-Concept 
Scale (2, 3) 

Miskimins .Self-Goal-Other 
* Discrepancy s£ale (2, 3) - 
Wide.Range Achievement Test (2, 3) 



Commercially available 



Colorado Wilderness Trails Application 
Form (1) 

Third-Party Evaluation (k) 



Contact project 
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PROJECT TITLE:,) PERSONAL RESOURCE INSTRUCTIONAL 

PROJECT STAFF: 

Administration: George Culp, PT 

Contact Person: George Culp, (203) 342- 2778 

Project Address: ' Portland High School , 
, 95 High Street 

« Portland, CT 06480 v 
PROGRAM TYPE: HCMP FUNDING YEAR: 3rd * 

PROJECT ABSTRACT: Personal Resource Instructional Service Model feRiciM k ». 

•CtariL™ nSSTu. - by the APP 81 ^ Educational Laboratory- In 

hteh S ZTJ T"*\ T5f P m R ™ •"S™" *e course content of traditional 

— -*«• 

Students accepted into PRISM work closely with two Derson*. th* ddku t 

^nH PR i SM u StUdCntS ^ the Resour ce Persons at the various job sites are volunteers Th* 
SeSt it ^ r" g a ^ iV " ieS P ro ' ects that =» *» accorop SSd tor acaaemta 

^&&SL2£^{S^ — " ,he fare 

r^Ii L H TION ^ ERVE P : ^ Project provides services to learning disabled mentallv 

ras^ in ^^ d ^^^ g r^ '4 d in five 

Ser^ceslwCluidren/Yeutt: Trained By Staff 

IEP Development: * ^ 
Direct Instruction/f raining: 




36 



H-006 



ERLC 



Ongoing Evaluation of Progress: 

Related Services (adaptive PE, % 
leisure skills, e.g.): 



REQUISITE PERSONNEL: Staff required to operate this program at another site 
are: teacher/instructional personnel for children, teacher/instructional personnel 
for staff, administrative staff, and clerical/secretarial support staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
titlq of each instrument/procedure indicates the following code for use of the instrument 
' /procedure: 

. 1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



Stanford Diagnostic Math and 
Reading Tests (3) 



Commercially available 



Third-Party Evaluation (4) 



Contact project 
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PROJECT TITLE! A MODEL PROGRAM TO ENHANCE LIVING AND LEARNING FOR 
SEVERELY AND PROFOUNDLY HANDICAPPED CHILDREN AND 
> 'YOUTH • , . , \ 

PROJECT STAFF: 

Administration: Marjorie Kohn, PI, CO 
Contact Parson: Marjorie Kohn, (202) 332-6960 

•>» " • c • 

'•Project Address: National Committee, ' ' 

Arts for the Handicapped . 
* s 1825-Connecticut Ave., Suite Hi 

Washington, D.C. 20009 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: .The overall goal of this project has-been to, refine and adapt a 
model arts, program for severely , and profoundly handicapped chifdreh and youth which 
improves the quality of life through experiences in the arts, and improves functional skills 
through the use of arts strategies. In the first year, three original model sites were chosen 
across the country. Each team of artists introduced arts activities (including drama, ' 
dance/movement, visual arts, and music) to the severely and profoundly handicapped 
students. Teachers worked closely with the artists and wrote daily logs on activity ' 
development. Students at each site went on a minimum of four cultural experiences within 
the community. The culminating activity was a Very Special Arts Festival at each site.' 

, ' •- • ' * ''' '»■>..- 

In the second year of the project, the sites increased from three, to -five. Arts teams 
continued to develop and implement arts activities, and cultural excursions continued sis 
the students visited a wide variety of community facilities. Each site concluded the 
second year of arts experiences with a Very Special Arts-Festival/ 

An Integrated Arts Activities Guide is the outgrowth of the past two years of arts 
experiences. Its main emphasis is the infusion of the arts within skill development. The 
activities serve as a catalyst for teachers, artists,' parents, and - paraprof essionals to 
continually develop and create new arts experiences. . >%."."• 

POPULATION SERVED* This project Serves moderately to profoundly handicapped 
children and- youth; ages 2-21. - r , . r 

. PROJECT SERVICES: The^e headings indicate service/provided directly by project staff, ' 
or by people .trained (at least in part) by staff . • C. ^ , 

Serv jgf s *<* Children/Youth:- Staff * Trained By Staff 

Direct Instruction/Trainings \« " x '<."'"% 

Related Services (adaptive PE, " . * ' ■ 
leisure skills, e.g.): ' ^ ' . , ' - X - % 

Facffita^ive'Services: This project is a model for. the implementation of arts activities. 
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SERVJCE SITES: * Services are provided* in special elementary schools, spetiaT center(s), 
and residential facilities in city, mayor city, and suJ^rTjan settings. Five schools/facilities 
are involved in 35 school' districts* ' ' \ < 

\ REQUISITE PERSONNEL: Staff required to operate this, program at another site are: 
teac^f/fostrurtigrial personnel for children, teacher/instiuctional personnel for staff, 
administrative staff, clerical/secretarial support staff, and art consultant, 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following 1 the 
title of each instriynent/procedure indicates the following code for use of the instrument 
/procedure: , 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 s Initial diagnosis/assessment * = Overall program evaluation 



Inst rum ent/l^ocedure (Use) 


Availability 


- Specific Activities Evaluation Form (4) 

- Overall Guide Evaluation (*) 

y \ 

\ 


Contact project 

, — 




' i;-." .. . ■ ;• •■■ . ■ • /. 

PROJECT TITLE: PROJECT REACH: REGIONALIZED EDUCATION ASSISTANCE TO ' 
RURAL CHILDREN WITH HANDICAPS 

PROJECT STAFF: ~ , 

Administration: Donald Carpenter, PI;" Betty Jo Ehi§rt, CO 

Contact Person: Betty Jo Ehlert, (208)' 33W940 

Project Address: , State Department of Education 
.< i Special Education Section 
. ' Len B. Jqr.dan Building 

Boise, Idaho 83720 * 

• PROGRAM TYPE; HCMP FUNDING YEAR: 3rd 

!^? J 5 C !,- ABS T RAC1[ ; Pr< *** REACH (Regionalized Education Assistance for Children 
with Handicaps) was designed to develop and implement a viable service delivery system 
for _ handicapped children in small rural districts. Regional -consultants Work with local 
district trainers in the three regions of Idaho to meet each project district's unique 

S/SJn^fT? IK?" ° f f 5515 ^ cover * wide range, of activities, such as - 

establishing Jocal .district policies and procedures, due process and procedural safeguards, 
and interagency cooperation. In addition, these activities include procedures for 
ISpT '^"fi/ 6 ^' ^^S.^ evaluating>referrals, developing and implementing 
"lEt'w deVel f, ping me ? a ^ mat e"als. Training is conducted on-site in individual 
. a^tncts, in small grqups fn which districts having similar needs are "clustered," and in an 

^HlT-r^i nVOlV u ng - REACH di ^ rict i*™™* ^om across the state. A total of W 
of Idaho's r 15 districts have participated in the project over its three-year. span. 

h^^I^i 1 ^^ J^ 5 . project serves learning disabled, mentally retarded, hard of 

* ^S MJ8 V Sp ? dl . im P aired » visually handicapped^ blind, seriously emotionally disturbed, 

. orthopedicaUy impaired, and other health impaired, children - and youth, ages -5-21 ' 
Handicapping conditions are mild to severe. • • 5 * 

PROJECT SERVICES: These-teadings indicate services, provided directly by project staff, 
or by people trained (at least ir>part) by staff. \ ^ ' 

Services for.Children/Youth: , staff . . .Trained By Staff : . 

Screening/Child-Fihd: * " " v ' v x 
\>. Referral to Appropriate Program: ' X # ' 

Diagnosis/Initial Assessment: * > X 

IEP Development: X 

Instruction/Therapy Plan Development: ' # x 

Direct Instructipn/Training: 1 x . 



4 

i 



40 



' ' • t • H-008 

ERIC y; , • r 



/ SERVICE SITgS: Services' aregrovided in 130 regular elementary and secondary schools in 
i i ^ 43 s^iool districts iarur,al4gftf«s. " 




REQUISITE PERSONN£Lt£Maj^ required to operate this program at another site are: 
teaser /instructional perspEffor staff and clerical/secretarial support staff. 

EVALUATION INJTRUMENTS/PROeEDURES: The parenthetic number following the 
title of each instruyent/prdcedure indicates the following code for use of the instrument 
/procedure: t ^ 5 . . 

1 = Initial screening/child-find r- 3 = Ongoing child evaluation/monitoring 

2 s Initial diagnosis/assessment ' * f Overall prtgr&m evaluation 



Instrument/lPfoceddft (Use) 



. Availability 



Third-Party Evaluation (4) 



Contact project 
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PROJECT TITLE: PROJECT CASCADE: A DATA-BASED SERVICE CASCADE ftODEL 
FOR MILDLY HANDICAPPED HIGH SCHOOL STUDENTS 

PROJECT STAFF: 

" A . • 

* ' \ ' " ' 

Administration: Dave Greenberg, PI; Herbert J. Rieth, PI; Tom Ryan, CO 

Contact Person: Herbert 3. Rieth, (812) 337-5847 * ' 

Project Address: Center for Innovation in Teaching , - N 

the Handicapped 
2805 E. Tenth Street 

v . « Bloomington,:IN 47*05 * 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

.^PROJECT 'ABSTRACT: Project Cascade is a cooperative project between the Indianapolis 
Public Schools and the Center for Innovation in Teaching the Handicapped, of Indiana 
University. The -purpose of the project is to develop a data-based service delivery cascade 
model to- facilitate the academic; social, and vocational achievement of mildly 
handicapped high school students. 

Project activities include direct services to students and concurrent program, product, 
and staff development. Direct educational services are provided to students in two 
Indianapolis high schools. Typically, students are. referred to the program by special 
education teachers because^ learning and/or behavior problems. After placement is 
approved by a committee consisting of educators and parents, the students are assessed by 
the project teacher to whom they are assigned. Additional features of the program include 
precise criteria for earning grades, frequent performance feedback, individualized 
instruction, frequent teacher reinforcement, regularly scheduled teacher-pupil 
conferences, placement in high-success material,' and excellent student-teacher rapport. 

POPULATION SERVED; This project serves learning disabled and mentally retarded 
youtn, ages 13-18, whose handicapping conditions aretnUd to moderate. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at leastln part) by staff . ^ 

Services for Children/Youth: Staff Trained By Staff * 

Diagnosis/Initial Assessment: X ' 

IEP Development: • X . 

\ Mil 

Instruction/Therapy Plan Development: 
Direct Instruction/training: 
Ongoing Evaluation of Progress: 
- Family Training/Counseling/Therapy: 



SERVICE SITES: Services ate provided in two regular secondary schools in one school 
district, in inner city, major city, and city settings. 
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f\ .REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
■ teacher /instructional personnel for children and administrative staff. 

EVALUATION INmUMENTSMOCEDURESs The parenthetic number following the 
V title of each instrument/procedure indicates the following code for use of the instrument 
> - /procedure: X , , 

1 = Initial screening/chUd-find ^ 3 = Ongoing child evaluatibn/mtSmtoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



i 



Instnrocnt/Procedure (Use) 



Availability 



- Stanford Diagnostic Reading Test (2, 3) 

- Stanford Diagnostic Math Test (2, 3) 

- Dale Charles 3000 Essential 
, Word List (2, 3) 

- r Botel Phonics Inventory (2, 3) 



Commercially available 



- Criterion-Referenced Math 
Instrument (modif ied version of $ST) (2, 3) 

- Informal Reading Inventory (Combination 
of Several available IRIs) (2, 3) 

- Informal Writing Assessment 
Instrument (2, 3) 



Contact project 
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PROJECT- TITLE: 



A COMPREHENSIVE COMMUNICATION CURRICULUM FOR THE 
EDUCATION OF SEVERELY/MULTIPLY HANDICAPPED SCHOOL 
CHILDREN 



PROJECT STAFF: 

Administration: Ann M. Marshall, PI} Lois 3. Waldo, CO 



Contact Person: 
Project Address: 



Lois ,3. Waldo, (913) 296-5318 

Kansas Neurological Institute 
3107 West 21st 
Topeka, KS 66605 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 3rd 



PR03ECT ABSTRACT: This project addresses communication training and family 
involvement for severely multiply handicapped students. Mediation of communication 
deficitsamong these children represents one of the most important objectives in their 
educated, process. This program is designed to «Jd teachers and parents in developing a 
mutuafl^supportive partnership, arid in structuring their children's communication 
programming. The family involvement program discusses the advantages of parental 
involvement ajid presents strategies for program implementation for different levels of 
parental participation. The communication curriculum * is designed to facilitate. Jhe 
development land training of communication skills which; the children, can use to control 
their environment. Teachers and parents are presented with techniques- to identify, 
establish, and expand functional responses at whatever levels the children may currently* 
he functioning. The intervention strategies are interfaced with current techniques to 
promote" generalization of theTunctional communication": The procedures are useful across 
p/e- and, -early communication levels with speech, signing, and communication boards. 
Written materials are provided to - aid in the communication assessment process, in 
developing the communication curriculum, and in (developing v the family involvement 
program. » . • . • 

POPULATION SERVED: This project serves multiply ^handicapped children and youth, 
6^S}v#hose handicapping conditions are mild to profQund. , 

PROJECT SERVICES:" These headings indicate services provided directly by project staff, 
or by .people trained (at least in part) by staff , ~~ 



Services for Children/Youth: 

Diagnosis/Initial Assessment: - 

. IEP Development: 

Instruction/Therapy Plan Development: 

Direct Instruction/Training: 
V 

Ongoing Evaluation of Progress: 
Family Training/Counseling/Therapy: 



Staff Trained By Staff 



X 




X 



/ 
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SERVICE SITESs Services are provided in special elementary schools and Genter(s), 
residential facilities, and students* residences, in small town, rural, city, and major city 
settings. Ten schools/facilities In eight school districts are involved. 

REQUISITE PERSONNEL: Staff required to operate- this program at another site are: 
teacher/instructional personnel f or children. 

EVALUATION MSTRUUENTS/lPROCEOURESe The parenthetic number following the 
title of each instrument/procedure indicates the following code for ice of the instrument 
./procedure: v 

1 = Initial scfcening/child-find * 3 = Ongoing child evaldation/monitoring 

2 = InitM diagnosis/assessment # = Overall program evaluation 



Instrunent/Procedure (Use) 



Availability 



- Comprehensive Communication Curriculum. 
Caregiver interview (2) 

- Comprehensive Communication Curriculum 
Teacher Questionnaire (2) 

- .Total Communication Checklist and 
Assessment (2) 

- Criterion-Based Tests (3) 

- Third-Party Evaluation (#) 

- Social Validation Questionnaires (♦) 



Contact project 



r 



45 



9 

ERIC 



H-010 / 



PROJECT TITLE: PROJECT CAST (COMMUNITY AND SCHOOL TOGETHER): 
EWERffiNCE-BASED CAREER EDUCATION PROGRAM FOR 
SECONDARY LEVEL' HANDICAPPED STUDENTS RESIDING IN A 
RURAL AREA 



. ? 

0 



PROJECT STAFF: 
Administration: 



Barbara 3. Diep, PI; Virginia A. Evey, CO; Maureen Regan, CO 



Contact Person:. Barbara 3. Diep, (301) 375-8171 

Project Address: Charles County Board of Education 
Pomombey Annex \ 
La Plata, Maryland 20646 

PROGRAMTYPE: HCMP FUNDING YEAR: 3rd 

^F^J^^T™^ 07 ;. P J° ieCt CAST is a career edition program designed for hieh 
*rtatr Srt^Twl^ 1 ' 1 ^ StudentS r eceivi^special education ferWes4ora 

i^^y^2 < ^^^Th day • P £!. eCt CAST 6mbodieS the conce * that Iear ^ ocSrs 
12tZnT. The school, community, and home, together, have forged a 
^S^t i comprehensive program which enhances basic and survival Skills 
development and community-based career education. survival ^uis 

'* ay}** int ? f°"r Phases. Each phase represents sequential steps in the 
career development/education, process. Phase I: Career Awareness- Stu^dents tSirinlt^ 
in learning experiences which include field trips to job TteT^t sSS f mm 
community-based occupational areas, and functional activities dSeTt^ Soniote 
occupational awareness, self-discovery, and career-planning! S n ^Seer 
Exploration: Students explore occupations through work samples 8 , instrSional actWhS 

Sreif o^ciS 8 whlu "'^J*™* Crests and Im^S^SS^l 
career decisions while learning about specific job requirements. Phase III- Career 

ev^^s-on'Toh j ° b thr^gh extensive £b sampling" Z 

inSdenrilvlnr^MU aCtivities desi 6 ned *° further develop 

SSSJ? ^'"S skills. wor l< ad ustment are also provided? Phase IV: On-The-3ob 
T gaining/Work Study: students and the CAST team select occupational t aWn K an work 

JbK . facilitated ,n this phase along with a continuing focus on academic 

hSf^rh^S?; J hiS P. r °i e t ct > serves Iear ning disabled, mentally retarded, hard of 
WftUlSi TffK senousI y em otionally disturbed, and multiply handicapped 
youtn, ages 1*-21. Handicapping conditions are mUd to severe. 

SSsy^r services * ovided direct " * ^ . 

Service lo, CNhWYouth: staff Trained By W 

Diagnosis/Initial Assessment (for 

Project CAST programming): - x X 



IEP Development: 
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Direct Instruction/Training: X / X 

Ongoing Evaluation of Progress: X / X 

Facilitative Services: Specific services are pr<Wided to teachers and community 
participants along with site analysis and resource development activities, * f A 

SERVICE SITES: Services are provided in a regular secondary school, Gwynn Center (a 
special elementary/secondary school), and community employment sites. Five schools/ 
facilities in one school district in a rural setting are involved, 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personal for staff, and 
clerical/secretarial support staff, 

.EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongofhg child evaluation/monitoring 

2 = Initial diagnosis/ assessment # = Overall program evaluation 



^It^rument /Procedure (Use) Availability 



- Woodcock-Johnson Psychoeducational Commercially available 
Battery (2) 

- Social and Prevocational 
Information Battery (3) 



- Project CAST Inventories (3) * • Contact project 

- Project CAST Monitoring *nd 

- Evaluation Fprms (3) 

- Third-Party Evaluation (*) ' ; 
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PROJECT TITLE: DETROIT'S ADAPTIVE PHYSICAL EDUCATION CONSORTIUM 
/ , PROJECT. 



PROJECT STAFFS * - 

Administration: — Stephen Czapski, PI; Bruce Elkins, CO 

Contact Person: Stephen Czapski, (313) 494-1150 . 

Project Address: >oe Trainable Center,, Rm 205 
1200 W. Canfield 1 
Detroit, MI 48201 . 

PROGRAM TYPE: HCMP FUNDING; YEAR: 3rd 

PROJECT ABSTRACT: Detroit's Adaptive Physical Education Consortium Project is a 
unique program which has harnessed a multitude of resources in. the Detroit area. A wide 
range of eomxiiunity agencies, parent groups, and nonpublic schools have joined forces 
with the Detroit T^bUc^chools to establish an effective and efficient delivery system of' 
physical education, sports; arid- recreation to Detroit's handicapped children and adults. 
Among the key. components of thT>ojectare: 1) a lending library where $36,000 of 
adaptive equipment, records, supplies, books and materials may_ be borrowed by project 
participants} 2) an extensive inservice training package that has drained a «idre of 
professionals^ in adaptive physical education and recreation teaching strategies, 
' methodology, and the latest programming curriculum; and 3) informational products. 

r "~ ' • . 

POPULATION SERVED: This project provides services to all disability types, aees 1-26. 
who are mildly to profoundly handicapped. , , . ' . 



ERVICE SITES: Students from 303 schools are provided services in a special" elementary 
school in a .major city setting. \ 

PROJECT SERVICES: These headings indicate serviceJ provided directly by project staff, 
or by people trained (at least in part) by staff . ■ 

Services for Children/Youth: staff Trained By Staff 

Related Services (adaptive PE, 

leisure skills^e.g.) XX 



Facilitative Services: This project is an interagency cooperation model. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
clerical/secretarial support staff. 



48 

' H-012 



EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic I number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

.1 = Initial scrpening/dflld-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * # = Overall program evaluation 



Instnment/Procedure (Use) 



Availability 



Inservice Evaluation Form (#) 
Borrower's Reaction Form (%) 
Reader's Evaluation Form (*) 
Inservice Impact Survey (#) 
Parent-Community Reaction Form (%) 



Contact project 



\ 




"7 . 
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PROJECT TITLE: HANDICAPPED OUT-OF-SCHOOL MODEL PROGRAM 
PROJECT STAFF: 



Administration: ' John Bjorklund, PI; Vern Schultz, CO 

Contact Person: 3ohn Bjorklund, (612) 221-9713 

.Project Address: . Humboldt Senior High Schoor 

30 East Baker * 
/ • St. Paul, MN 55107 _ 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The St. Paul Out-of-School Youth (OSY) Program offers a new , 
personalized educational opportunity to youth 16-21 years of age who left school before 
graduation and now want a second chance. This program is specifically geared to help, 
youth with speaaljeducatlon needs who left school because of various problems, little' 
success, and ifiqchjrustration, and who have no real purpose in continuing to attend a 
traditional education program. 

The OSY Program was set up to seek out these students, to help them identify their 
educational, vocational, and. life adjustment needs, and then to arrange an agreed-upon 
IEP. OSY graduates will, not only earn a high schoo\diploma, but will also be better 
prepared to handle daily problems and to participate in tWwsrpjkTof work with confidence 
and a sense of direction. Services to students include: screening, Assessment, alternative 
placements, individualized educational and vocational planning, career exploration, job- 
seeking skills, job survival skills, job placement, vocational teaming, math and reading 
instruction, enrichment programs, tutoring, guidance and counseling, daily living skills, 
transportation, youth advocacy, child care and education for preschoolers, and parent 
education. 

POPULATION SERVED: This project provides services to learning disabled, mentally 
retarded, speech impaired, seriously emotionally disturbed, and orthopedically impaired 
children and youth, ages 16-2U Handicapping conditions are mild to moderate. 

SERVICE SITpS: Services are provided in regular secondary schools and an Auto Learning 
Center in a major city setting.. Fifteen schools/facilities and six school districts are 
involved. 

4 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . 

- t- 
Services for Children/Youth: Staff Trained By Staff 

| 

Screening/Child-Find: X 



Referral to Appropriate Program: X 
Diagnosis/Initial Assessment: X 



IEP Development: X 

t ■ 

'Instruction/Therapy Plan Development: X 

) - 

\ f. 
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Direct Instruction/Training: X 

Ongoing Evaluation of Progress: X * 

Family Training/Counseling/Therapy: *~ X T 

Related Services (adaptive PE, 

leisure skills, eg.): X 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional .personnel for children, teacher assistant, clerical/secretarial; 
support staff, and soda} Worker. * ' 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: " 4 / f 

1 = Initial screening/ chi^dyfind 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall progranrrevaiuation 



Instrument/Procedure (Use) 



Availability 



Test of Adult Basic Education (2) 
Vulpe Assessment Battery 
(Early Education Program) (2) 
Portage Guide to Early Education 
(Early Education Program) (2X 
Early Learning Accomplishment Profile 
for Developmental^ Disabled Y<>ung 
Children (Early Edifcation Program) (2) 
Stanford Achievement Test (2) 
Wide Range Achievement Test (2) 
Wechsier Adult Intelligence 
Scale (2) 

Tennessee Self-Concept Scale (2) 1 



Commercially available 



Teacher-Developed Evaluation 1 
Methods (3) 

Project Explore Vocational Evaluation (2) 
Follow-up System (*) 



Contact project 
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PROJECT TITLE: NEW MEXICO DEMONSTRATION PROGRAM FOR PARENTS 



PROJECT STAFF: 

<• 

Administration: Roger Kroth, PI; Gary Adamson, PDj Paula Parks, CO 
Contact Person: V> Paula Parks, (505) 292-0102 

Project Address: Parent Involvement Center * W, 

1700 Pennsylvania. A venue v 

Albuquerque, NM 87110 ^ "^dP* 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: This project has focused on #>e development and demonstration of 
a model for the meaningful involvement of parents in the education of their children. 
Specifically, the project provides assistance and resources to parents and to educators in 
their efforts toward realistic and mutually supportive partnerships. Administered by the 
University of New Mexico, the project operates as a cooperative venture with the 
Alburquerque Public School. Three locations, Gallup and Santa Fe, New Mexico,' and 
Mesa, Arizona, serve as satellites to the Albuquerque project site. 

The project, with a companion project, is housed at the Parent Involvement tenter in the 
Inez Elementary School in Albuquerque, New Mexico* In its demonstration of new and 
improved approaches to the education of children, the projetf has aimed at increasing the 
awareness, knowledge, and skill which those working with parents and parents themselves 
bring to the task of working together. The focus has been on the development, application, 
evaluation, refinement, and dissemination of procedures and techniques for involving and 
training parents of handicapped children. 

POPULATION SERVED: This project serves parents of children and youth, ages birth-21, 
who are mildly to profoundly handicapped as well as nonhandicappfd. The handicapped 
children are learning disabled, mentally retarded, hard of hearing, deaf, speech impaired, 
visually handicapped, blind, deaf-blind, seriously emotionally disturbed, autistiq, 
orthopedicaliy impaired, other health impaired, ancj multiply handicapped. 

PROJECT SERVICES: These headings indicate services provided directly by project staff , 
or by people* trained (at least in part) by staff / ~~ 

Services for Children/Youth: Staff Trained By Staff 

Referral to Appropriate Program; , X X 

Diagnosis/Initial Assessment: X 

IEP Development: ' " x 

Instruction/Therapy Plan Development: X 

Direct Instruction/Training: • ' , X X 



Ongoing Evaluation of Progress ■ X « 

Family Training/Counseling/Therapy: X < 



FaaUtathre Service* This project is a patent involvement model.' . 

SERVICE SIfESe Services are provided through 150 regular and special elementary, 
secondary, and higher education schools, residential facilities, special preschool centers, 
and convention centers. One school district in New Mexico, plus districts nationwide by 
invitation, in city, inner city, major city, suburban, small town, and rural settings, are 
involved. , 

REQUISITE PERSONNELS Staff required to operate this program at another site are: 
teacher/instructional personnel for staff, teacher/instructional personnel for parents, and 
clerical/secretarial support staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instnraent/procedure indicates the following code for use of the instrument 
/procedure: ^ t — 

1 = Initial screening/chjld-f ihd 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment • * - Overall progr 



Iwtruro€fit/^ro^^ 


Availability 




- Pre- and Post-Content Checks (*) 


Contact project 




- Consumer Satisfaction for 




Self-Identified Needs Assessments (t) 


4 





( - 



r 



j 



V 
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PROJECT 'TITLE: SOCIAL EFFECTIVENESS TRAINING: SURVIVAL SKILLS FOR 
SOCIALLY IJANDICAPPED CHILDREN 

PROJECT STAFF: . * 

Administration: Donald A. Jackson, PI; Nancy F. Vines Jackson, CO g 
Contact Person: Donald A. Jackson, (702) 




Project Address: 2655 Valley Road V -^"' ^ 

Reno,NV 89512 : 

PROGRAM TYPE: Hcife^ FUNDING YEAR: 3rd 

PROJECT ABSTRACT: Social Effectiveness Training (SET) is a model program for 
teaching social skills to childW its purpose is to develop' a curriculum, teaching 
cb 1 ? egies ' assessment » screening:, and evaluation procedures, and staff training protocols. 
. SET is being developed at Children Behavorial Services, in WSshoe County, Nevada, a 
state-operated mental health facility. The program is delivered by means of small groups 
leignt children, ages 6-12 years, and two instructors) that meet twice weekly for 
approximately 10 weeks (19 sessions). , % ' • ' 

The program teaches 13 specific social behaviors and then arranges support for the use of 
those behaviors in the natural environment. The 13 core behaviors were selected on the 
basis of consumer input regarding appropriate social skills. In addition„irfdividual problem 
behaviors are identified for each child. The instructional strategy employed by SET 
includes: 1) teaching -the. behavior through role play and behavipraf rehearsal; 1) 
reinforcing and practicing • the behavior through incidental teaching of spontaneous 
occurrences during the training session; and 3) prompting the use of the behavior in the' 
natural environment through the use of homework, telephone checks, and parent training. 
4 lc V .^ aimn f sess x lon includes: a review of homework (assignments which require practice 
oi skills -at home); relaxation training; instruction (discrimination training, rdle playing, 
and feedback on the day's skills); less structured activities (snack time; games, art 
projects, etc., designed to create a more natural situation foe spontaneous social 
interaction, specific feedback to children, and practice of skills); and feedback and review 
^tfocused on completing a daUy report card, or homenote). ' 

^POPULATION SERVED: This project provides services to emotionally disturbed children, 
ages 6-12. Handicapping conditions are mild to severe. • 

SERVICE SITES? Services are . provided ^in a regular elementary school with special 
education classes and in-a'non-schoof centers These facilities exist within inner city, 
suburban, ^aty; small town, and rural settings. *Ten schools/facilities in f ive yschool 
j ■ districts are involved. 

PROJECT SERVICES: These headings indicate services provided directly by project staff. 
v or by people trained (at least in part) by; staff . • ' •' » ," 

Services for Chadren/Youth: '/ Staff - Trained By Staff 



Screening/Child-Find:-' *" • ,vx 



X 



Referral to Appropriate Program: X 

t - 



o . • . ^y. 
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Diagndsis/Irutial Assessment: 
? 

IEP Development: 

» .* * 

Direct Instruction/Training: 

Direct Therapy: \ * * 

OngoingjEyahiation of Progress: 

Family Trainirig/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skills, e.g.): 



X 



% X 



X 

* X 



NJ. 



REQUISITE PERSONNEL: Staff required to operate this prpgram at.anotttei- sit? are: 
te&dier/instructional persorihel for children,, teacher aide/intern/as$istant, and 
administrative staff. 



. EVALUATION INSTRUMENTS/PROCEDtJRES: Thfe parenthetic number following the 
, title* of each instrument/procedure indicate* the following code forUise of the instrument 
/procedure:, 9 • . . 

1 = Jnitial saeening/diUdtfind — 3 = Ongoing child ev^»tid^onitoring . 

2 = Initial diagnosis/assessment # = Overall progran^P^iiimon 




^ ^ — ^ 

it'-* • 

Imtrurient/Procedure (Use) . 

'* * 


■ \ . 

Availahility 


- -Louisville Behavior Checklist (i, 2, 4) 

'» • / 4 


. ■ . ■ v * 
Commercially available 


-* Consumer Satisfaction Scale (1, 2, *X , 


Contact {Jrojfect ^ - A ^ 
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PROJECTTITLE: * LEARNING OPPORHJNITIEkjafiNTER FOR SPECIAL NEED 
COMMUNITY COLLEGE STUDENTS 



PROJECT STAFF: 
Administration: 
Contact Person: 
Project Address: 



i r 

Irwin Rosenthal PI 

Irwin Rosenthal, (212) 93<h5270 

Learning Opportunities Center 

Brooklyn, NY 11235 ' . 




PROGRAM TYPE:.. HCMP FUNDING YEAR: 3rd 

ROJECT ABSTRACT: The major gcfals of this program for special needs community 
, college students are to enable learning disabled and emotionally disturbed students both to 
achieve their, -academic potential and to develop the- 'skills and strengths needed for 
independent adult functioning. The Learning Opportunities Center provides support and 
interventions through direct classroom teaching, tutoring, the development "of bypass 
techniques and coping strategies, . counseling, environmental manipulation, a career 
development course, field visits, job placement, and career seminars. 

i 

Further, to make the program both cost effective and related 16 the maihstreamine 

JE3IS2? 2?,. CflU< 5*' a o^^^tog Peer-tutor training* program has-been 
developed. In addition, video tapes and printed materials are being developed that will be 
• used for Student training and faculty orientation. A 

POPULATION SERVED: This project serves learning disabled and seriously emotionally 
disturbed, youth, ages 18-21. Handicapping conditions are mild to moderate. 

SERVICE-SITES: This project is conducted hi s* regular higher education school which 
serves inner-city and Suburban areas; five countie/are involved. ' 

/ ' \ 

services provided directly by project staff , 
Staff Trained By StafT 



PROJECT SERVICES: These headings iridic 
• or by people drained (at least in part)by staff . 

.Services for Chijdren/Youth: r . 

Screempg/Child-Find: 
Referral to Appropriate Program: 
Diagnosis/Initial Assessment: . - 
IER Development: ' o * 

Instruction/Therapy Plan Development: 
. Direct Instruction/Training: 
Direct 
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Ongoing Evaluation of Progress: ^ X x 
• Family Train£r»g/Counseling/Thef apy: X [ 

Related Services (adaptive PE, 
^.-leisure stcilis, e&k : X w 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
" teacher/instructional personnel for children, teacher aide/intern/assistant, and counselor. 

EVALUATION INST^UMENTSAW^ The parenthetic number following the 

-tie of each instryment/procedure indicates the fallowing code for use of the instrument 
ocedure: * • 0 \ K ** - 

1 = IrutidTscreening/child-find 3 = Ongoingf child evaluation/monitoring - 

2 = Initial diagnosis/assessment • * = Overall program evaluation 



Instrument/Procedure (Use) 


Availability 


- Woodcock-Johnson Psychoeducational 


Commercially available 


Battery (2) + 




- Brown-Holtzmann Suftey of Study Habits 




and Attitudes (2) 




- City University of New York Placement 
Tests: Reading, Writing, Math (1) 

- Faculty Referral Form (1) 

- Writing Sample (2) 

- Clinical Interview (2) 

- Self-Concept Q-Sort (2) 

- Locus of Control (2) 

- Learning Specialist and Tutor 
\ Evaluations (3) 

- Student Self-Evaluation (3) 

- Grade Report (3) 

- Faculty Feedback (3) 


Contact proj^tt 8 
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PROJECT TITLE: . A • DEMONSTRATION- MODEL FQR A COMMUNITY-BASED 
PROGRAM OF LIFE \ ADJUSTMENT AND EMPLOYMENT 
PREPARATION FOR J SPECIAL EDUCATION STUDENTS; 
TRANSITION FROM SCHOOL TO COMMUNITY 

PROJECT STAFF: ."•'**• 

Administration: ' " Aaron Schaeffer, PI; Matthew LevyJ PI; 
■ * Shirley Smith, CO 

Contact Person:., . Aaron Schaeffer, (516) 997-54 10 

Project Address: Board of Cooperative Educational Services 

of Nassau County 
SalisburyCenter 
. Valen$ines 1 Road and The Plain Road 
Westbury, NY 11590 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd/ 

PROJECT ABSTRACT: This community-based program has/four components which 
prepare students for roles in society commensurate with thei/potential for independent 
living in the community; The individuals pla/ed in the Life.Skh Practicum are the most 
severely physically and mentally handicapped. In this component individuals increase 
2r» y V Jf g actlvlties » learn social skills, learn basic attitudes Jbward work, and increase 
their ability to get along with others. The studeWfo^foVk Practicum, while not 
physically handicapped, do have some difficulties in the/aff%ctive domain* These students 
naye the ability to ftinction independently eventually within a work environment. 1 Some 
• specific work skills are taught, but the major focus. is the mental health of the students. 
T.ney are taugh$ the behaviors necessary to get along with others in a work setting. In the 
Alternative Program, students are introduced to a variety of occupational skills fa a series 
of three-week experiences in different course areas. These -students are able to function 
independently in a>ork setting; they are older than the. students in the Work Practicum 
and have less difficulty in the affective domain. The students in the Supervised Industry- 
Based Employment are out of school and have been referred from OVR, handicapped 
organizations, or from the two previous components. These students are placed in 
supervisedjobs with local industry. They are given follow-up support and counseling until 
they can successfully maintain a permanent position within a chosen career.' 

POPULATION SERVED: This project serves learning disabled, mentally retarded, hard of 
hearing, deaf, speech impaired, visually handicapped, seriously emotionally disturbed, 
orthopedically impaired, and other health impaired youth, ages 14-21. • * 

SERVICE SITES: Services are provided in 25 special secondary schools, special vocational 
schools, and industry and job sites in 56 school districts in one county, in city and suburban 
settings. * 



PROJECT SERVICES: These headings indicate services provided' directly by project staff, 
or by people traiped (at least in part) by staff . , , ' 

Services for Children/Youth: Staff Trained By Staff * * ' 

m - p — / i V 

Screening/Child-Find: * X 
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Referral to Appropriate Program: 
Diagnosis/Initia^Assessment: 
IEP Development: 

Instruction/Therapy Plan Development: 
Direct Instruction/Training: 
Direct Therapy: 

Ongoing Evaluation of Progress: 



Fadlhative Services: This project is an administrative model. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, #eacher aide/intern/assistant, administrative 
staff , clerical/secretarial support staff, arid comiselor. * 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: ' ~ a ■ * 

1 = Initial screening/child-find 3 * Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * p Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Piers-Harris Children's Self-Concept 
Scale (2, 3, *) 

- Tennessee Self-Concept Scale (1, 2, 3, *) 

- AAMDA4aptive Behavior Scales (2, 3,*) 

- California Psychological Inventory (2* *) 
Career Maturity Inventory-Altitude 
Scale (2, *) 



Commercially available 
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PROJECT TITLE: PROJECT DATA; DEMONSTRATION OF THE -ANALYSIS OF 
TRANSITIONAL ACTIVITIES 



PROJECT STAFF: 



Administration: Bill Loadman, PI 

Contact Person: BifrLoadmah, (614) 422-6522 

Project Address: Nisonger Center * 1 

1580 Cannon Drive. 
Columbus, OH 43210/ 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: Project DATA foakes on the development of an educational 
model for severely and profoundly retarded students that will promote the generalization 
of adaptive behavior across different environments. Generalization* of appropriate 
behavior across stimuli, responses, people, language cues, and over time, enables students 
to make successful transitions to a variety of community, residential, school, and 
vocational settings. The model focuses on: 1) development of learning environments that 
promote generalization? 2) analysis and evaluation of staff routine; 3) curriculum 
development; 4) family involvement in the educational process; and 5) planning and 
evaluation of student transitions. The underlying principle unifying the five components is 
that generalized behavior is a function of instructional ecology, in terms of teaching 
environment, curriculum; content, and teaching strategies. .... . , 

POPULATION SERVED: This project serves children and youth, ages 3-22, who are 
severely to prof oundly handicapped. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or- by people trained (at least in part) by staff . ■ 

Services for Children/Youth: Staff Trained By Staff 

Screenihg/Child-Find: X 

Referral to Appropriate Program: X, 

DiagnosisVlnitial Assessment: x • 

IEP, Development: J X - 

Instruction/Therapy Plan Development: * X . 

Direct Instruction/Training: X 

Direct Therapy: x 

Ongoing Evaluation of Progress: X X 

Family Training/Counseiing/Therapy: X s X 
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• N * 
Related Services (adaptive PE, 

leisure skills, e.g.): X X 

• • / 
SERVICE SITES; Services are * provided in special elementary schools and residential 

facilities. Four schools/service facilities in four school districts are involved, in major 

city, small town, and rural settings. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for staff, teacher/instructional personnel for parents, 
vocational education specialist, and media specialist. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find ^ 3 = Ongoing child evaluation/monitoring 

2 = Initiaidiagnosis/assessment # = Overall program evaluation 



i 

Instrument/Procedure (U^e) 


Availability 


- AAMD Adaptive Behavior Scales (2) 


Commercially available * f 


- Uzgiris-Hunt Ordinal Scales of 


Psychological Development (2) 




- Teacher Assessment Instruments Based on 


Contact project 


Ifcps (1) 


- Sensory-Motor (2) 




- Observational Data (3) v 


} 


- IEP Checklist (3) 




- ABC Data Collection System (3) 




- Monitoring System for Timelines and 




Objectives (*) 




- Inservice Evaluation Questionnaires ($) 


** 
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PROJECT TITLE: MAINSTREAMING PROGRAM FOR SECONDARY STUDENTS WITH 
LEARNING AND BEHAVIOR PROBLEMS 

PROJECT STAFF: 

Administration: Harry 3. Jamison, Jr., PI; Margaret Adelman, CO 

Contact Person; Margaret Adelman, (215) 565-1710 

Project Address: Delaware County Intermediate Unit 
. 6th and Olive Streets ' 
Media, PA 1906k 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The Delaware County Intermediate Unit Secondary 
Mainstreaming Project is a comprehensive program designed to serve adolescents with 
learning and behavior problems in the least restrictive environment. The goals of the 
program are to develop a prototype for serving this population in the educational 
mainstream, to generate data on the efficacy of the prototype*, to develop a replication 
strategy of the prototype within Delaware County, and to disseminate elements of the 
prototype. Students identified as haying learning and/or behavior problems are served in a 
resource room, called a Learning Center, for one or two teaching periods a day. Deficit 
skill remediation is the focus of the Learning Center Teacher, a trained special educator. 
The program also calls for a second special educator, a Liaison Teacher, whose sole 
responsibility is to offer indirect services t6 students with learning and behavior problems 
b£ working directly with mainstream, content area teachers. These services are offered 
through one-to-one consultation and small group Workshops. 

POPULATION SERVED: This project serves mildly to moderately learning disabled youth, 
ages 13-18. ° 7 n 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . ' _ 

Services for Children/Youth: Staff * Trained By Staff 

Screening/Child-Find: X X 

Referral to Appropriate Program: X X 

Diagnosis/Initial Assessment: X , X 

IEP Development: X 

Direct Instruction/Training: X 

Ongoing Evaluation of Progress: X 



Facilitative Services: This project provides indirect services to regular secondary teachers. 

* , * 

SERVICE SITES: Services are provided in regular secondary schools in seven school 
districts in suburban settings. 
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REQUISITE PERSONNEL: Staff required' to operate this, program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
psychologist, and administrative staff. 



J 
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PROJECT TITLE: MODEL BEHAVIOR SHAPING RESOURCE UNIT 
PROJECT STAFF: 

AAninistration: . John C. Abbott, PD; John P. Murphy, CJ2> 

Contact Person: John P. Murphy, (215) 5*8-4010 N ' 

Project Address: Stevens Administrative Center 
1301 Spring Garden St. 

Philadelphia, PA 19123 J ? 

PROGRAM TYPE: HCMP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The Model Behavior sAteping Resource Unit (BSRUl a special 
education project of the School District of Philadelphia, provides program alternatives for 
behavior disordered TMR and SPI students. The BSRU is a resource room program that 
provides for the development and implementation of applied behavior analysis programs 
through direct service to students and consultative assistance to teachers and parents. 

Services to, students include behavior shaping in the BSRU classroom and, the development 
of strategies to extend and maintain learning in other environments/The BSRU staff 
provide diagnostic/prescriptive support to TMR and SPI programs. They train teachers, 
paraprofessionals, arid parents^by serving as a demonstration/consultation center, and 
provide on-site consultative visits throughout the School District of Philadelphia. 

POPULATION SERVED: This project serves moderately to profoundly mentally retarded 
children and youth, ages 6-21. o 

• • 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . - 



Services for Children/Youth: 


Staff 


Trained By Staff 




Screening/Child-Find; 


X 






Referral to Appropriate Program: 


X 






Diagnosis/Initial Assessment: 


X 


f • 




Instruction/Therapy Pl$n Development: 


X 


-X 




Direct Instruction/Training: 


X 


X 




Direct Therapy: - j 


X 


x 




Ongoing Evaluation of Progress: 


X 


X 




Family Training/Counseiing/Therapy: 


X 


X 




Rplated Services (adaptive PE, 
leisure skills, e.g.): 


f \ 
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X 

. J* 





SERVICE SITES: Services are provided in 12 regular and special elementary and secondary 
schools, in one school district which includes city, major city, and inner city settings. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children arM teacher aide/intern/assistant. 

EVALUATION INSTRUMENTS/PROCEDURES: the parenthetic number following the 
title of each instrument/ procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing ehild evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



Balthazar Scales of Adaptive 
Behavior (2) 



Commercially available 



BSRU Service Referral Form (1) 
Baseline DataJ2) ' 
Intervention dtfca (3) 
Teacher/Student Observation Form (3) 
Philadelphia School DistHcJ Research 
and Evaluation Department Program 
Evaluation (*) 



Contact project 



/ 
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PROJECT TITLE: PROJECT SEED: A STRUCTURED ENVIRONMENT FOR THE 
EMOTIONALLY DISTURBED 

PROJECT STAFF: 

♦ Administration: Martha Martin, PI; Ruth Turner, PI; Jerry Hines, CO; Tom Reilly, CO 
Contact Person: Martha Martin, (2 14) 82^1620 

•i 

Project Address: Dallas Independent School District • * 

jT Special Education 
3700 Ross Avenue 
Dallas, TX 75204 c- 

PROGRAM TYPE: HCMP ^ FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The Structured Environment for Emotionally Disturbed Students 
Program has established a model program designed to provide services to severely 
emotionally disturbed children and youth, ages 3-21. The program incorporates a number 
of service features, including structured environments, counseling intervention, 
programming continuity, parent involvement, and Reintegration of students in less 
restrictive environments. Students gain access to this program through several referral 
sources: special education* teachers, regular classroom teachers, parents, community- 
based agency personnel, or the students themselves. 

The project organizes the instructional' ecology for more severely disturbed students 
through carefully sequenced experiences designed to enable the students to function 
successfully in other instructional settings in special or regular education. These 
sequenced experiences are based on carefully identified increments of learning which 
allow seriously disturbed students to be accommodated in increasingly less restrictive 
environments. The- , components of the structured environment include behavioral 
management strategies, curriculum interventions, parent involvement, and group and 
individual C9unselin^upport. ^ w 

POPULATION -SERVED: This project serves severely emotionally disturbed children and 
youth, ages 6-21. - 

PROJECT SERVICES: These headings indicate services providecfdirectly by project staff 
or by people trained (at least in part) by staff . 

Services for Children/Youth: Staff Trained By Staf f- 

IEP Development: X 

Instruction/Therapy Plan Development: x 

Direct Instruction/Training: ' . x. 

Direct Therapy: . X 

Ongoing Evaluation of Progress: X 
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Family Training/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skills, e.g.): 



SERVICE SITES: Services are provided in a regular elementary and a regular secondary 
school in one school district in a major dty setting* < 

REQUISITE PERSONNEL: Staff required to operate thi^ program^at another site are: 
teacher/instructional personnel for children, teacher aide/intern/ assistant, psychologist, 
administrative staff, and social worker. ^ 



EVALUATION INSTRUMENTS/PROCEDURES: The^parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument < 
/procedure:, * ^ *s N 

1 = Initial screening/child-find 3 = Ongoifig child evaluation/monitiing 

2 = Initial diagnosis/assessment 4 = Overall program evaluation 1 



Instrument/Procedure (Use) 



vailability 



Wechsler Intelligence Scale for 
Children-Revised (3) 
Peabody Individual Achievement Test (3) 
Wide Range Achievement Test D) 
Projective Instruments (3) 



Commercially available 



Third-Party Evaluation (*) * 



. Contact project ^ 



■ r 



<4 



\ 4t 



.ERLC 



H-021 



r 



PROJECT TITLE; PROJECT KEYE: KLEIN EVALUATES YOtSJH^LFFECTIYEL Y 
PROJECT STAFF: 

Administration: * Grace England, PI, GO - " f * ' '. 

*. • • , 

:Persoiu, Graq^ngiand, (713) 376-4180 




Proj^rt Address: Klein Independent School District . '' 

* 7200 Spring Cypress Rd. , . - 

.Spring, TX 77379 • * 

PROGRAM^TYPE: HCMP FUNDING YEAR.- 3rd t . • # ' 

PROJECT ABSTRACT: The overall goal of Project KEYE is to develop- the DTevocationai 
^irS^ 0i *"»**Y handicapped students. The prSam i r*££d to 

a^st school personnel n developing relevant i^idual ^cationT^^sfX^y 
^ment y 'dTt a , ha " dica PPed students, based upon prev^ttoniTd vWonaJ 

assessment data. An Evaluation and Guidance Center is established as the nucleus of 
^^S!SLS^ are c 0nducted not only in the simulated .work aTmosphe^ fS the 
T^y^nT^J^T dassrooms II as we ". P"Ject KEYE has,develo£ed an array 

SiSSfS S ^5 , - e V ces ^ wel1 35 a test data ^^ery system for effective- 
utilization of individual appraisal results in a public schcx&setting. . e " ecTlvtr 

The project also views its extensive efforts in teacher training and curriculum 
' £S22 - <? necessary to the linkage process. InsSvice ^rogTams trS! 7 KhZ 
KS^sS?£?T m ^,^ ^ tablishin S «*ool programs forWtaSicSSdtaS 
Infl m w P ' S ^ vlVaI skUI *' Prevocational and vocational competencies counseling 
^^SSj^^S^^ provides job* placement services for^Sp^d Sn^ 
parent training programs, and community awareness endeavors. . ' 

S^!? ON K, S ! RVED: This pr °j ect serves children and youth, ages 12-18, who are* 
S 8 *? bled ' m , entally retarded J hearin 8> *af, speech impaired visual v 

£3&TO^^ y - otfer healApalced^^ 

"bfp^S services provided directly by project staff; 

Services for Children/Youth: Staff 



f rajnecTBy Staff 



Referral to Appropriate Program: X 
Diagnosis/initial Assessment;, x x 

IEP Development: * Y 



/ 



Direct Instruction/Training: , f 

Family Training/Counseling/Therapy: x 

Related Services (adaptive PE, ' 

leisure skills, e.g.): ( - 

H-022 



Facilitate Services: This projects an evaluation program model arid a ^curriculum 



* development mo^l. 



SERVICE SITES: Services>are provided in regular secondary school? and special centers in 
lour school districts in suburban and rural settings. , , . \ 

REQUISITE PERSONNEL: Staff required to operate this e program at another site \pe£ 
teacher/instructional personnel for staff, teacher aide/intern/assistant r psychotogist/ 
* diagnostician administra tive staff f ai KLderical/secretarial support staff, ' " ' \ 

EVALUATION INSTRUMENTS/PROCEDURES; The parenthetic number following the 
title of each instrument/procedure indicates the fallowing code-ior use of the instrument 
'/procedure: « ' ""' : * 

1 = Initial screening/ chilc^find . 3 =- Ongoing child evaluation/mon>oring 

^.-2'= Initial diagnos.is/assesSn%nt ^ » = O verall program evaluations 



Instrument/Procedure (Use) 



Availability 



f 



Starif ord-Binet Test (2) 
Woodcock-Johnson Psychoeducational' 
-Battery (2) . ' 
Wechslfer Intelligence Scale for 
Children-Revised (2) 

Wechsler Adult Intelligence Scale (2) # * 
Jewish Employment -apd Vocational 
Service (2) < 
- Picture Interest Exploration Survey t (2) 
-* McCairon-Dial Work Evaluation System (2) 
-* Gener* Aptitude Test Battery (2) 
- Stree**5urvival Skills Questionnaire (2) 



Comm^rcially^ailable 



-Worker Adjustment Survey (3) *T 
Student Occupational Interest Survey (3) 
Vocatiorcu Planning Guide (3) 



Contacft project 
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PROJECT TITLEs THE INTERPRETER-TUTOR MODEL: DESIGN 
*• . \ PROVISIONS OF PL M-U2 



THE LRE 



PROJECT STAFF: 
Administration: 

Contact Person: ' 
Project Address: 



James Q^Af fleck, PI; SheUa Lowenbraun, PI; 
MJfis^aret Marshall, PM;-Peter Leone, Field Coordinator 

James Q. Affleck, (206) 543-1827 



University of^Washington 
College-of Education 
Miller Hall, DQ-12 
Seattle, WA 98195 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 3rd 



PROJECT ABSTRACT: The Interpreter-Tutor flT) Model was developed \o provide 
educational services to mildly handicapped children in accordance with the ."l^ast 
restrictive' environment" mandate of PL 94-142. The IT Model, which series learning 
disabled and mildly retarded elementary pupil^. is an adaptation of a program that was 
*j^°P^t^^ pupils 'enrolled in regular 

The IT Model currently server 66 mildly handicapped pupils in five elementary schools in 
the ssaquah (WA) School District. Classroom aides or ITs support the integration of 
mildly handicapped pupils into rg^gar classrooms by modif yinkorhrterpreting materials, 
providing supplemental instruction7and serving as liaisons between.the classroom teacher 
and the resource teacher. "*f 

POPULATIO>r3ERVED: ^T^H pcpject provides services, to learning disabled and mentally 
retarded children, ages 10-12, vfcose handicapping conditions are mild. 

PROJECT SERVICES:. These headingskdicate services provided directly by project staff, 
or by people trained tat least in part) byVaf f 



Services, for Children/Youth: 

Direct Instruction/Training: 



Staff • Trained By Staff 



SERVICE SITES: Services are prcvidedin five regular elementary schools within 
one school district. The schools are in city and suburban settings. 



REQUISITE PERSONNEL: 

teacher aide/intern/assistar 



:aff required to operate this program at another site are: 
and administrative staff. 



0 A 
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EVALUATION INSTRUMENTS/PROCEDURES: . The parenthetic riumber following^ 
tille pi each instrument/procedure indicates the following code for use of the instrument 
/procedure: ' \ » 

1 - Initials screening/child^fincj 3 = Ongoing child evaluation/monitoring' 

2 = Initial diagTKKis/assessment - # = Overall program evaluation 



Instruncnt/procedure (Use) 



Availability 



Piers-Harris Children's Self-Concept 
Scaled) 

Wide Range Achievement Test (#) 



Commercially available 



Social Studies Inventory (*) 
Evaluation Questionnaire (*) 
Student Progress Inventory (%) 



Contact project 



PROJECT TITLE: RURAL SERVICE DELIVERY" MODEL FOR SCHOOL-AGE 
HANDICAPPED CHILDREN 

u • 

PROJECT STAFF: 

Administration: Roy Anderson, PI; Marilyn Stack, CO; Merri Rowe 

Contact Person: Roy Anderson, (907) 277-5633 ' 

Project Address: 3401 East 42nd Avenue 
Anchorage, AK 9950* 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: The purpose of this project is to' establish a service delivery 
model for rural school districts to provide the best service to school-age handicapped 
children in rural and remote areas. This model is located within the Northwest Arctic 
School District in Alaska. 

, The philosophy of the Rural Service Delivery Model is that handicapped individuals should 
remain in .their home environment. The project supports the long-range goal of allowing 
native populations the freedom to structure their own educational programs. The project 
provides intense training of education personnel, parents, administrators, and community 
members in the villages to prepare them for students with varying degrees of 
handicapping conditions. It provides consultants, as necessary, to assure that each 
handicapped student's needs are met. Other goals include coordinating additional 
professional resources such as health care, social services, and legal services. 

POPULATION SERVED: This project provides services to learning -disabled, deaf-blind, 
orthopedically impaired,, and multiply handicapped children and youth, ages 3-18. 
Handicapping conditions are mild to profound. 

SERVICE SITES: Services are provided in four regular and special elementary and 
secondary schools and students' residences ih a rural school district. 

PROJECT SERVICES:. These headings indicate' services provided directly by project staff, 
or by people trained (at l^istin part) by staff . • . 

Services for Children/Youth: Staff ' Trained By Staff 

Screening/Chijd-Find: : X 

Referral to Appropriate Program: - X 

Diagnosis/fnitial Assessment: ' .X 

IEP Development: - ~ X 

Instruction/Therapy Plan Development: • X 

Direct Instruction/Training: \ 1 [ X 

Direct Therapy: " ' < X 
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Ongoing Evaluation of Progress: X 

Family Training/Counseling/Therapy: X 

Related Services (adaptive PE, 

leisure slylls, e.g*): X 

Facilitative Services: This project is an inservice training model* 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
teacher aide/intern/assistant, physical therapist, speech/language/communication 
"specialist, administrative staff, clerical/secretarial support staff, medical staff, soCj^ 
worker, and audiologist. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instnanent/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 - Ongoing -child evaluation/monitoring 

2 ■= Initial diagnosis/assessment . * = Overall program evaluation 



Instrument/Procedure (Use) Availability 



-~ t*eabody Individual Achievement Test (2) ~ Commercially available 

- Key Math Diagnostic Arithmetic Test (2) 

- Callier-Azusa Scale (2) 

- . Uniform Performance Assessment System (2) ' 

- TDistar Placement Tests (2) 

- Scientific Research Associates-Primary 
Mental Abilities (2) ' „ 
Vineland Social Maturity Scale (2) . 
Wepman Auditory {2) . * 

Woodcock Reading Mastery Tests (2) v ♦ 
Visual-Motor Integration Test (2!) v 
Wechsler Intelligence Scale for Children t2) ' \ ' . 

AAMD Adaptive Behavior Scales (2) . 



- Northwest Arctic School District * Contact project , 

Initial Screening Questionnaire (1) 



ERJC 
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PROJECT AlE: CAREER EDUCATION THROUGH ACTION LEARNING 
^ROOECT STAFF: 

Administration: Barbara Semrau, PI; Freda Briscoe, CO; 
Susan Sanford, Teacher 

Contact Person: Barbara Semrau, (501) 935-2750 

Project Address: Career Education Through Action Learning 
Focus on Children, Inc. 
2905 King Street .#7 
Jonesboro, AR 72401 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: Career Education Through Action Learning (CEAL) is a model 
program for learning disabled secondary students. Located at Nettleton High School in 
3onesboro, Arkansas, the CEAL Program offers an alternative approach to providing 
appropriate services to adolescents. Program components include: 1) individualized 
instruction in english and mathematics, with emphasis on the learning strategies approach; 
2) career awareness and exploration; and 3) on-campus, paid employment experience. 

POPULATION' SERVED: This project serves learning disabled, mentally retarded, and 
speech impaired ybuth, ages 13-18. Handicapping conditions range from mild to severe. 

9 

SERVICE SITES: Services are provided in a regular secondary school in one school district 
located in a rural, small town setting, 
k 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . r > 

Services for Children/Youth: Staff Trained By Staff 

Screening/Child-Find: X 

IEP Development: 

Direct Instruction/Training: 

Ongoing Evaluation of Progress: 

Family Training/Couhseling/Therapy: 



V 



Facilitative Services* This project provides an on-campus work program model. 

, REQUISITE, PERSONNEL: Staff required to operate this program /at another^ site are! 
teacher/instructional personnel for children, teachCr aide/inter n/assistant, administrative 
staff i and clerical/secretarial support staff . 4 

<t> ' ' ' * 

( 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: ? 

1 • Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment » * = Overall program evaluation 



btttnsnent/Procedure (Use) 


Availability 


- Test of Adult Basic Education (3) 


Commercially available 


- Woodcock-Johnson Psycho^ducational 




Battery (3) 




- Component Disabilities Checklist (1) 

* 


Contact project 
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project title: project help: handicapped education for life*, 
Project staff: 

Administration: Henry Weiss, PI; Webster Wilson, CO 

Contact Person: Webster Wilson, (4 1 5)'680-87 W 

Project Address: Industry Education Council 

Stanwell Drive, Suite 160 
Concord, CA 9*520 I 

PROGRAM TYPE: tfClMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: The HELP Project is a staff assistance project which provides 
resources and infdrmation on career education to schools involved in education of 
handicapped children and yot£h. Staff-devfeloprngnt activities of the project include 
.workshops _ on the use ~ of-tnafe'rials related to" vocational safety, job search skills, 
mainstream ing in vocational education, assessment devices, TV industry interviews, and 
generic resources. The project also provides assistance to parent groups, and information 
on assessment instruments and their use to teachers and administrators, 

POPULATION SEIZED: Services are provided to teachers, administrators, and parents of 
handicapped students. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained {at least in part) by staff . 

Services for Children/Youth: • [ Staff Trained By Staff 

Referral to Appropriate Program: X 

Dia^ibsis/Initial Assessment: X ' 

IEP Development: X 

Direct Instruction/Training: ^ X 

Ongoing Evaluation of Prepress: ' r, X 

Family Traiping/Counselifl^Iberapy: 



-L 



Facilitatiye Services: This project is a curriculum development model. 

SERVICE SITES: Services are provided in special elementary schools and regular and 
social secondary schools in fceven school districts in city, inner city, suburban, small 
town, and rural settings. 

REQUISITE PERSONNEL: Staff required to operate this prografn at another site are: 
"a3mmistrative : staff , clerical/secretarial support staff, career development specialist, 
parent specialist, and clearing house organizer. 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic nunber following the 
title of each instrument/procedure indicates the following code for vce of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Iffitial diagnosis/assessment * = Overall program evaluation 



Imtnroent/Pnxxdure (Use) 



Availability 



Piers-Harris Children's Self-Concept 
Scale (2) 

General Aptitude Test Battery (3) 
Occupational Attitude Pattern Structure (3) 



Commercially available 



Hiird-Party Evaluation (*) 
Career Information Assessment 
Instrument (2) 
Supervisor's Assessment (2) 



Contact project 



( 7 
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PROJECT TITLE: AUGMENTATIVE COMMUNICATION MODEL PROGRAM 
PROJECT STAFF: 

Administration: Melvin S. Cohen, PI, CO * ^ 

Contact Person: Melvin S. Cohen, (714) 824-0800 

Project Address; Loma Linda University Medical Center 

Department of Speech and Language Development 

P O Box 2000 

Loma Linda, CA 92354 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: * To improve upon the level of professional expertise and the 
quality of special education programs for nonvocal severely physically handicapped 
(NVSPH) students within the ^counties of San Bernardino and Riverside,' in sputhern 
California, the Department of Speech and Language Development and Blissymbolics 
Resource Centre at Loma Linda University Medical Center operates its Augmentative 
Communication Model Program. The model program staff includes three speech-language 
pathologists, rehabilitation engineers, and a statistician. 

Speech and -language specialists, occupational therapists, and teidhers of NVSPH students 
working at schools served by the model program are being provided with ipseryice training 
and supervised hands-on experience with a variety of augmentative communication 
techniques and prostheses. This is designed to facilitate the formation of school-based 
trans disciplinary teams to continue, assessment and intervention with their nonvocal 
students when the project is completed. Each f^VSPH student receives a detailed, 
individualized assessment, including a complete speech and language work-up, to measure 
the degree of Mismatch between receptive and expressive communicative ability. 
Additional assessments are performed to evaluate the student's academic skills, physical 
abilities, visual and auditory acuity and perceptual functioning, and behavioral factors. • 

POPULATION ^^ERVED: This project serves speech impaired, orthopedically impafired, and 
multiply handicapped children and youth, ages 3-20, who are moderately to profoundly 
handicapped. * 

SERVICE SITES: Services are provided in three OH schools, in two school districts in 
rural, small town, and city settings. . * 

\ 

PROJECT SERVICES: These headings indicate services provided directly by project staff , 
or by 'people trained (at least in part) by staff . * 

Services for Children/Youth: Staff Trained By Staff 

S^reening/Child-Find: . X * X 

Referral to Appropriate Program: X , X - f 

Diagnosis/Initial Assessment: X 

IEP Development: * X X 
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Instruction/Therapy Plan Development: 
Direct Instruction/Training: * • 
Direct Therapy: 

* 

Ongoing Evaluation of Progress: * 

Family Training/Counseling/Therapy:\ 

Related Services (adaptive PE, 
leisure skills, e.g.): 



/ 



x f 



REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
speech/language/ communication specialist and clerical/secretarial support staff. 

EVALUATION INSTRUMENTS/PROCBDURESr The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Peabody Picture .Vocabulary Test- 
Revised (2) 

- Test for Auditory Comprehension of 
Language (2) 

- P re-School Languge Scale (21 



Commercially available 



- Subjective Assessment of Mismatch 
Between ReceptiveNand Expressive 
Communication Skilte and Potential 

* for Improvement (1) 

- Test of Categorizing and Matching 
Blissymbolics Screening Test (2) 

- Assessment of Ability to Access/Utilize 
Augmentative Communication Prostheses (2j 

- Third-Party Evaluation (*) 



Contact project 
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PROJECT TITLE: MENCH PROJECT: 
■> CITIZENS WITH HANDICAPS 



EDUCATION NOW FOR 



PROJECT 



Slt^F: 



Administrations 
Contact Person: 
Project Address: 



Kathy Kowalski, PI; Glenn Goldenberg, CO 
Glenn Goldenberg, (415) 334-6817 



Project Office 
MENCH Project 
Louise Lombard 

School 
700 Font Blvd. 
San Francisco, 
CA 94109 



PROGRAM TYPE: HCMP 



Sponsor Office 
MENCH Project 
Planned Parenthood 
1600 Bush St. 
San Francisco, 
CA 94109 



FUNDING YEAR: 2nd 



.PROJECT ABSTRACT: This model encompasses the development of a teaching 
curriculum for providing instruction in the areas of self-esteem, social skills, personal 
hygiene, and sexual information to mildly and moderately mentally retarded adolescents. 
Included are aspects of parental involvement and a training design for training two-person 
teams (professionals and paraprofessiorials) and. teachers to provide the teaching 
curriculum to the service population. This model incorporates sexuality into a broader 
social and attitudinal context, taking into account all aspects of the person. The model 
has evolved over a three-year period, including tryouts*##i groups of moderately and 
severely retarded adolescents, many of whom weremultihandicapped. 

During the'f irst year of the project, four teams were trained in delivering the curriculum 
and assisted in its refinement, and two groups of retarded adolescents were taught and 
evaluated. During this second year: four classes of retarded adolescents are being taught , 
and evaluated, and completion of thfe curriculum is anticipated. 

POPULATION SERVED: This project provides services to mildly and moderate^ mentally 
retarded youth, ages 13-21. \ ' ^ 

SERVICE STTES^ervices are provided in special secondary schools and a private school in 



two school districts, 
suburban settings. 



These facilities are located in inner city, 



major city, city, and 



PROJECT SERVICES: These headings indicate services provided directly by project staff , 
or by people trained (at least in part) by staff . . K ~~ 



Services for Children/Youth: 

Screening/Child-Find: 
Diagnosis/Initial Assessment:, 
IEP Development: 




Trained By Staff 



Direct Instruction/Training: X X • \ 

Ongoing Evaluation of Progress X " * X 

REQUISITE PERSONNELS Staff required to operate this program at , another site are: 
teacher/instructional personnel for children, and teacher aide/intern/assistant, 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/ procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/childrf ind 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



\ 



Instrument/Procedure (Use) 




Availability ^ 


- EASE - Sexuality Test for Developmental^ 
Disabled - Inventory of Sexual 
Knowledge (2) 


Commercially available, 
modified by project 


. _ X _ 






- Strengths Assessment Interview 
for Teachers (2) 

- Needs Assessment (2, 3) 

- Behaviorally Oriented 
Interview with Parents (2, 3) 

- Observation of Student and 
Teacher Behavior (3) 


t 


» 

Contact project 
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\ 


t 
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*• 
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i 


i 
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PROJECT TITLE: A SENSE OF pRDOE: A FOXFIRE-ADAPTED MODEL FOR CAREER 
• EDUCATION pF THE HANDICAPPED 

PROJECT STAFF: ^ ' ] 



Administration: Brian'Beun, PI; Martfia Beun, CO; Bataan Faigao; Tfcobert Palmateer 

Contact Person: Brian Beun, (303) W3-8789 , 

Project Address: IDEAS (Institutional Development 

and Economic Affairs Service, Inc.) 
Magnolia Star Route 
Nederland, Colorado 80466 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ATTRACT: This project addresses the need for innQvatiye approaches to 
career education for handicapped students through an adaption of the Foxfire Learning 
Concept. The adapted Foxfire model involves handicapped high school students in 
researdhing, interviewing, writing, publishing, and marketing their own magazine. 
Students enroll in courses devoted primarily to the production of their magazine and 
receive academic credits. They photograph and * conduct interviews with working 
handicapped addlts who have made successful career and lifestyle adjustments in a wide 
range of .career fields. Students return to the classroom, .develop their photographs, 
transcribe the taped inter vie ws^wrlte Career Awareness Profiles of handicapped adults, 
arrange, the layout, print th* Magazine, and then market it throughout the country. In 
additipn to describing the essential characteristics of handicapped adults 1 occupations, 
these student-researched and written profiles also document the barriers and difficulties 
the interviewees had to overcome to secure their current positions. Other student-written* 
articles result from interviews with. employers in various career areas and with advocates 
of civil rights for the handicapped., Students broaden their own career horizons and 
develop cognitive and affective skills useful in future employment. Handicapped students 
throughout the country will benefit from the dissemination of career-oriented magazines 
providfhg positive and constructive models of successfully employed handicapped adults. 
( The magazine also provides a valuable resource fpr parents, counselors, and employers 
concerned with employment opportunities for the handicapped. . 

& • <' -> j 

POPULATION SERVED: This project serves learning disabled, speech impaired, visually 
handicapped, seriously emotionally disturbed, and other health impaired youth, ages 14- r8. 
Handicapping conditions are mild to severe. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) bjr staff . . " ~" — 

Services for Children/Youth: Staff Trained By Staff 

IEP Development: X 

Direct Instruction/Tracing: 

Ongoing Evaluation of Progress: X 

82 ■ 
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Facilitative Services: This project is* an exponential ,- cdmmunity-WJsed intervention 
model* 

SERVICE SITES: Services are provided in seven regular secondary schools in four school 
districts in small town, suburban, and city settings.- \ \ 

REQUISITE PERSONNEL: Staff Required to operate this program at another site aire: 
teacher/instructional personnel for children, teacher/instructional personnel ' for staff, 
teacher aide/interh/assbtan*; arid administrative staff . - I 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
* title of .eacff instrument/procedure indicates the following code for use bi the instrument 
/procedure: ' ■ # 9 * ? • . r 

\1 = initial screening/chiW-fiiKl . 3 - Ongoing child evaluation/monitoring 

. 2 s Initlalcdiagnosis/assessmer)t * = 0|^ll v program evaluation 

A # A 



instrument/procedure (Use) 



Availability 




- Wide Range Acra^vemeht Test (2, 3, *) 

- Wechsler Adult Intelli£enc£k> • 
Scale. for Children-Revised (2, 3, *) ~ ^ . 

- Peabody Individual Achievement Test (2, 3, 

- Metropolitan Achievement Test (2, 3, 4) 

- Gfates-McGinitie (2, 3, *) 

- Slosson-Oral Reading Test (2, 3, *) 

- Infownal, Readinglnventpry (2, 3, 4) 
- , Slihgeriand Screening Tests for* 

Identifying Children with Specific - ' • 
language Di&biii|y (2, 3, *) i 

- Sucheryflired Reading Placement 
v Jnvenyry ^a 4) c ' 

5t-fcr'Aucfftory Comprehension of - • «* 
Language (2/ 3, *) 
r -Developmental Test oi Visual- * 
Mot4r Integration^, 3, 
Detroit Tesrof 'learning Aptitude (2, 3, *) - 




irrj4rciall 



Commercially available 



- Teacher Assessments (3) ? 

- Anecdotal Records (3) 

- Staff Ot^erVationS (3) « * 

- Self-Assessment Portfolios (3) 

- Writing Samples (3) 

- Responsive Evaluation Format (*) 



Contact project 



■ *' 



7 



I+-029 



' J- 



PROJECT TITLE: • LABORATORY SCIENCE AND ART FORJHANDICAPPED CHILDREN 

PR03ECT STAFF: ' J~ 

Administration: Doris E.. Hadary, PI; Robert Haushalter, ££>\ Rosario Fazio, CO; 
' ' Richard Rosenberg, CO; Pamela Lowenthal\ 

Contact Person: Doris E. Hadary, (202) 686-2332 

Project Address: The American University . 

Chemistry Department . 
Massachusetts & Nebraska A vghues 
Washington^.C. 20016 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: This model project, whicbfltalf ills -the rieed for science educators 
of* the handicapped, involves many inter t^lat^Wcomponents. These include research,* 
curriculum design (science and art), adaptatiot>JP^Taterials, intensive preservice teacher 
education and sensitization, implementation of rju/ricula in self-contained groups and in 
mainstream settings, community involvement, ifcer^ice training, and dissemination. The 
project" emphasizes: 1) preservice and inservice teacher education, with primary epnphasis 

* on science and art content and actual classroom experience; 2) integration of Wind, deaf, 
: and emotionally handicapped . pupils within regular • elementary school " classes; 3) 
development of specific curriqylum areas Oaboratory science and art); and 4) conceptual, 

# cognitive, intellectual, and social development of the child. * 

POPUl^TIOfi SERVED: This project serves children and youth, ages, 5-15, who are 
learning disabled, mentally retarded, hard of hearing, deaf, visually handicapped, blind, 
seriously emotionally disturbed, orthopedically impaired, and multiply handicapped^ 
Handicapping conditions are mild to profound. 



PROJECT SERVICES* These headings indicate services provided directly by project staf 
or by people trained (at least In part) b^ stqff . 

Services for Children/Youth: Staff Trained By Staff * « 

i * ■ * 

Screening/Child-Fihd: N X 

i 

Referril to Appropriate* Program: . X - 

Diafgnpsis/Initial "Assessment: X . , ' 

IEP Development: ' X * 1 

Instruction/Therapy Plan Development: X * X 

Direct Instruction/Training: 4 / * X, X 



Related Services (adaptive PE, 
leisure skills, e.g.): \ 
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SERVICE SITESe Services are provided in regular elementary, secondary,- and higher 
«* education schools. Five schools are involved, serving students from 32 school districts\in 
city, major city, inner city, suburban, and small town settings. ' $ 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
* teacher /instructional personnel for children and teacher/instructional personnel for staff. 

EVALUATION MSTRUlSNT5/l 3 ROCQKJRESc the parenthetic fember following th^ 
title of each instrument/procedure indicates t^f oilowing code for use of 'the instrunent 
/procedure: 'c ^> — 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring /. 

2 = Initial diagnosis/assessment % = Overall program evaluation / 



Instnroenfc/Procedure (ike) 

: 


Availability 




- Daily Assessment (3) 

- Student Observations'C^) 

- TV Taping (3,*) 

- Cognitive Testipg C3, #) 

# 0 


Contact project 


1 




* • 

i 


* t 


V 

1 

t « 


* * • 

* • 


> 


r 


V 

» 
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PROJECT TITLE: SCHOOL MENTAL HEALTH COOPERATIVE ^I>S>R SERIOUSLY 
EMOTIONALLY DISTURBED ^ X 

PROJECT STAFF: . . r. ', . ' 

\ • V * ' 

Adaunstration: W.G, Marshall, PIj Arline Loewenstein, CO * 

Contact Person: • /Arline I^ewenstein, (305) 255-1215 

Project Address:- Dade County Public Schools 
South Area Office 
90*0 SW 79th Avenue 
. . Miami, FL 33156 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: this program, focuses on multiple needs of emotionally 
handicapped elementary aged students and their teachers and parents, through the 
development of a full services model. In a contractual cooperative agreement with 
Community Menial Health of South Dade apd the Children's psychiatric Center, the 
school system is offering a coordinated delivery system for educational and mental health 
services. Major' components include: 1) diagnostic and engineered classrooms in the 
project school, offering comprehensive educational, -psychological, and behavioral 
evaluation and diagnosis; 2) development, implementation, and monitoring of individually 
prescribed educational and mental health treatment plans; 3) parent support, training, 
outreach, and therapy groups; 4) intensive individual/group therapy; 5) a coordinated 
cooperative tracking system between the school system and mental health agencies for 
program entry, treatment; and follow-up; and 6) consultation to teachers and counselors 
of emotionally handicapped students. A Diagnostic and Treatment Center has been 
established in the project school with diagnostic and demonstration/engineered 
classrooms. In addition to participating in the formal inservice training, referring and 
receiving teachers visit the project site for hands-on fexperiencf. 



POPULATION SERVED: This project provides services to seriously emotionally disturbed 
children, ages 5-1*2. Handicapping conditions are mild to profound.' 

*' ' ' * . ' • 

SERVICE SITES: Services are provided in regular elementary schools and a mental health 
clime in inner city, suburban, and rural settings. Forty-three schools/facilities in one 
' school district are involved. . 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff . „ ' ~> — 

^Services ,or Chif*en/Youtn* ( '.'**.*. Staff 

Screening/Child-Find: X . ^ 

Referral to Appropriate Program: " ' X 

Diagnosis/Initial Assessment: X 

IEP Development: 

* I 

Instruction/Therapy Plan Development: ' X 



Trained By Staff 



\ 



Direct Therapy: 
Ongoing Evaluation of Progress: 
Family Training/Counseling/Therapy:. 




REQUtSTTElPERSONNELi Staff required to'operate this program at another site 
are: teacher/instructional personnel for children, psychologist, and mental health ' 
staff* v p J 

EVALUATION 9iSJWMEHTS/PROC£DURE^ The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
7 procedure: * 

1 = Initial screening/ duld-f ind; 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/ assessment * Overall program evaluation 



Instnmem/Procedure (Use) 



Availability \ 



Rorschach Inkblot Test (2) 
Personality Inventory for Children (2) 
Bender-Gestalt Test (2) 
House-Tree-P erson (2) / 
Peterson-Quay Behavior P roblem 
Checklist (1) 

WescHer Intelligence Scale for 
Children-Revised (2) , v 
Woodcock Reading Mastery Test (2, 3) 
Key Matb Diagnostic* Arithmetic Test (2, 3) 
Brigancejnventory of Basic Skills (^.3) 
Detroit Tests of Learning 
Aptitude (2, 3) 

Visual Motor Integration Test (2, 3) — 
Motor-Free Visual Perception Test (2, 3) 
Illinois Test of Psychoiinjguistic 
Abilities (2* |) 

Informal Reading Inventories (2, 3) * 



Commercially available 



-.Draw-a-Dream (2) Contact project 

- Psychological Interview (3) . 

- feetjuepcy Counts o^Target Behavior* (3) ' < 

. r Mental Health Consultation (3) # ^ 

.V TOPS Behavioral Checjdist (1) - 

- TOPS Informal School Observation Form (1) * ' r 

- Xhird-Party Evaluation (*) * 
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PROJECT TITLE: PROJECT MAINSTREAM" 

PROJECT STAFF: - 

Administration: Janet Morrison, PI, CO' - 

Contact Person: Janet Morrison, (617) 580-7526 

Project Address* .Brockton Public Schools 
A3 Crescent Street 
Brockton, MA 02401 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: Project Mainstream is designed to aid regular education teachers 
(Grades **-6) address the individual needs of students /who are mainstream ed, are 
experiencing difficulty, and may eventually need special education services. Project 
Mainstream pairs a classroom teacher with a special education consultant within the 
regular classroom. These educators constitute a team working -to modify curricula in 
Language Arts or Social Studies, utilizing varied teaching strategies and alternative 
materials in order to create a more effective learning experience for both special needs 
and regular students. . . ^ 

Staff development workshops have been designed to tfain team members in mainstreaming 
.techniques, with emphasis upon strengthening the collaboration netwoPk between regular 
and special educators. Particular focus is given to the needs of linguistic minority special 
needs students. Resource room teachers have been trained by-project staff ^and' assume 
consultant responsibilities. Additional staff training includes the use of videotape 
procedures in order to analyze classroom atmosphere and enable teachers to structure 
more cooperative learning environments. Parental workshops address topical areas which 
further support the special needs child within the regular program. 

.The project is also intended to be a model for reducing special education clerical costs by 
computerising educational objectives and developing a system for retrieval of teaching 
strategies ( and materials lor more efficient educational plan production. 

POPULATION SERVED: This project serves teachers of "children, ages 9-12, who are 
learning disabled, mentally retarded, speech impaired, and seriously* emotionally 
disturbed. Handicapping conditions are mild*o moderate. 

PROJECT SERVICES: These headings indicate services proyided directly by protect staff 
or by people trained (at least in part) by staff . ~? — ' 

'< ' ' * ■» . 

Services for Children/Youth: Staff - Trained By Staff 

♦ * 

Referral to Appropriate Program:" . X< 

IEP Development: 



Direct Instruction/Training:^ 



Family Training/Counseling/Therapy: X , 

: Facilitative Services: This is an administrative model for computerizing the IEP. 

' ' ' ' m. " 



SERVICE SITES: Services are provided in nine regular elementary schools in one school 
district in an inner city setting. 

REQUISITE PERSONNEL: Staff required to operate this 'program at another site are: 
teacher/instructional personnel for staff, administrative staff, clerical/secretarial support 
staff, and media specialist. On an_ as-needed basis, services of a teacher of learning 
disabled children (consultant to parents) and a speech/language/communication counselor 
arc provided by the Brockton PuWic Schools, ^ ys> 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
-/procedure: * - - 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = O^qrall program evaluation 



» 

Instnmertt/Procedure (Use) 6 


Availability % 


- Rucker-Gable Educational 


Commercially available 


Programming Scale (2) 




- Brockton Bilingual Battery (2) 


' Contact project 


Third-Party Evaluation (4) 

« ** 


r 


u> : — 

* 

V 


f 

* 
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PROJECT TITLE: INTERVENTION BY PRESCRIPTION 
PROJECT STAFFs 



f 



Administration: . Virginia Rezmierski, PI, CO 

Contact Penan: Virginia Rezmierski, (313) 593-5116 . 

Project Address: University of Michigan-Dearborn 

Department of Education / 
4901 Evergreen Rd. <y 
Dearborn, MI 48128 

PROGRAM TYPE: HCMP FUNDING YEARs 2nd 

PROJECT ABSTRACT: The Intervention by Prescription (BP) Project at the University 
of Michigan-Dearborn campus is in its second year of operation; Sixteen schools within 
Wayne County, Michigan are involved in this study aimed at identifying and serving 
emotionally stressed children within the general education population. 

The first objective of this project is to provide data regarding the numbers and kinds of 
ciuidren in the schopl aged population who are experiencing emotional stress to the degree 

/tnatrt interferes with their learning, behavior, and/or relationships. A combination of 
teacher nominations and behavior rating scales is being utilized to gather these data. The 
entire student populations of the 16 buildings will be screened four times throughout the 

„. 01 *• ProlSCti using teacher perceptions., Two screenings have been completed. 

The second objective of the project is to develop and implement a diagnostic-intervention 
model for service to this population. The IBP diagnostic model utilizes developmental and 
ecological information to derive prescriptive interventions. A flow-chart format has been 
designed to organize the developmental information, thus guiding the strategies of the 
school diagnostic personnel. In addition to assessment, there are four other parts to the 
IBP model, comprising the acronym AIIGE. The first T 1 stands for implications for 
intervention which are extracted from the assessment data, the second "I" for the careful 
selection of appropriate interventions, "G" for goal attainment scaling, the process of 
predicting the expected outcome -in behavioral terms, and "E" for evaluation" of the 
outcome of intervention. The focus of this second project year has been on service and 
i data gathering. *w 

.POPULATION SERVED: This project serves seriously emotionally disturbed children and 
youth.,, ages 5-15. Handicapping conditions are mild to moderate. 

. PROJECT SERVICES: These headings indicate services provided, directly by project staff, 
_ or by people trained (at least in part) by staff . 

Services- for Children/Youth: # Staff ' Trained By Staff 

Screening/Chiid-Firyfc —/ x 

Referral to Appropriate Program: ^ X 

Diagnosis/Initial Assessntent: \ v , 



IEPJ>evefopment: . X 



-r 



Instruction/Therapy Plar^evelopment: X 

Direct Instruction/Training; , X 

Direct Therapy: . X 

Ongoing ^valuation of Progress: < X 

SRYfCE STTESz Sendees are. provided in 16/egular elementary and junior high schools in 
" L L • * * >aTsettings. 



three school districts in suburban and nrafsettings. 



REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional pei^onnef for children and social worker. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/proce#re indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing chUd evaiuation/mory toeing 

2 = Initial diagnosis/assessment # = Overall program evaluation 



Instnroent /Procedure (Use) 


Availability 




- Hahneman Behavior Rating Scale (1) 


Commercially available 





Teacher Nomination Form- 
Level of Urgency Scale for Children * 
Perceived as Stressed (1) 
Developmental^ Based Diagnostic "Chains" (2) 
Ecoiogrcal"Foils" (2) 

Individualized Monitoring According * 
to Prescription (3) 



Contact project 
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PROJECT TITLES WINNEBAGO BEHAVIOR ANALYSIS PROGRAM 
PROJECT STAFF: \ / ■ ' 

Administration: Victoria Majrquesen, pj. gfic V. Larsson, CO; Debra G. Larsson 

Contact Person: Eric V. Larsson, (W2) 878-29*5 

Project Address: Winnebago Public School 
Box KK 

Winnebago, NE 6807 { 
PROGRAM TYPE: HCMP * FUNDING YEAR: 2nd 



PROJECT ABSTRACT: The major goal is to develop the following program for small, 
rural 'school districts which may or may not serve minority students. The program will 
provide for: 1) integration of handicapped children into the regular classrooms through 
.development of effective teaching programs and systems for monitoring student progress; 
2) continuation of school-based programs into the home environment through development 
of effective family training programs; t 3) rapid remediation of academic and social skill 
deficits in the resource room through development of an efficient instructional, drill, and 
assessment package; and 4) continual reassessment and analysis of academic and social 
skill levels of handicapped children through the development of ongoing, criterion-related 
accountability systems- which will be maintained in the resource room, regular classroom, 
and home environments. The services are divided into fbur components: 1) the 
curriculum management and resource room component combines a criterion-referenced 
testing and placement system with an efficient teaching package; 2) the integration 
component provides peer tutoring and classroom observation-based interventions; 3) the 
family training component provides-group training of tutoring methods and social and self- 
help skills program development; and the inservice training component provides group 
training on utilization of the entire program and behavior analysis skills to classroom 
teachers and aides. •' & 



POPULATION SERVED: This project ' provides services to learning disabled, mentally 
retarded, speech impaired,- and seriously emotionally disturbed children and youth, ages 6- 
18. Handicapping conditions are mild to moderate. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 

or by people trained (at least/in part) by staff. 

Services for Children/Youth: * Staff Trained By Staff 

Screening/Child-Fincfe X X 

i »— 

Referral; v 

IEP Development: ' x / \ 

Instruction/Therifpy Plan Development: X x 

Direct Instruction/Training: , - < ' * * x 

Direct Therapy: . 4 \ x 



Ongoing Evaluation of Progress: 
Family Training/Counseling/Therapy: 



SERVICE SITES: Services are provided in regular elementary and secondary schools, 
students' residences, and a public building. The three schools are located iirone county in 
a small town, rural setting, 

REQUISITE PERSONNEL: Staff required to operate this program at another site v are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff,' and 
teacher/instructional personnel for parents. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: . — 

1 '= Initial screening/d&d-fincf 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation ' 



Instrumem/ProcedUre (Use) 



Availability 



Brigance Diagnostic Inventory of 
Essential Skills (2, 3) 
Individualized Criterion-Referenced 
Tests (2, 3, 4) 



Commercially available 



Winnebago/Heath Curriculum 
Management System for 
Mathematics (1, 2, 3, *) 
Winnebago/Merrill Curriculum 
Management System for 
Reading (1,2, 3,*) 
Classroom Observation Code (1, 2, 3) 
Home Observatipn Code (2, 3) 
Winnebago Tutor-Tracking 
System (2, 3, 4) 



Co^talt project 
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PROJECT TITLE: jtUHKS IN EDUCATING EMOTIONALLY DISTURBED CHILDREN 
^AND YOUTHs BELLEVUE COMMUNITY MODEL 

PROJECT STAFF: 

r 

Administration: Rosa A. Hagin, PI; Ronnie Beecher, CO; Henrietta Kreeger, CO 

Contact Person: ^. Rosa A. Hagin, (212) 3*0-6209 

Project Address: \Learning Disorders Unit 
department of Psychiatry 
lew York University Medical Center 
550 First Avenue, Room 503C 
New York, NY 10012 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

f B l? lACT: - L1NKS * ^gped to provide a systematic approach to the 
educational and vocational needs of emotionally disturbed children aS youth The 

^Etv 1 ? 1 * ^L Plt i-^ COmmunit y resource 1 in an effort to ensul educational 
S '^ y ti J^^^f 1 0006 they are ^chlged from hospital services. LINKS 5 
based on the belief that educational intervention is a medium of therapy. It focuses on 
^ C a t C ^' mUn !^ tl0n ?" d m ? r them atical skills necessary for the child's reintegration in the 
educational and vocational life of the community. Success in these areas leads not only to 
mproved cognitive function, but also to improved chances for-emotional well-beihe The 
Learning Disorders Unit staff is multidisciplinary, representing the fields of psychiatry 

£vc^^^^ b aUgmentS * fellows and residen^Sd 

psychiatry and interns in school psychology* 

^ffo^iSSTJ**^ 0 k tenSl \ e in terdisci P lin^fcy to guide educational planning; 
2) formulation of trial teaching plans; 3) assessmenTTnodification, and revision on the 
basis of trial teaching sessions; V feedback and transitional planning' with parents and 

SSLS? r/S 0 " 5 - ^ ? f0U ° W - Up ' tead,er trainin 8' *" d confutation^ ensSS 
implementation of educational plans in posthospital settings. 

J 4 

31^1^9^^ Th ^ P ro J^ serves seriously emotionally disturbed children and 
youm, ages 3r2K Handicapping conditions are moderate to severe. 

6 PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. • V \ P J — 9 

Servides for Children/Youth: Staff ' Trained By Staff 

Diagnosis/Iriiti^ Assessment: X X 

IEP Development: x X 

Jnstruction/T^erapy Plan Developments 

^irjtfXlratructicM^^ 

Ongoing Evaluation of Progress: 



Family Training/Counselmg/Therapy: 



SEkviCE SITES: Services are provided in one hospital in tan inner-city setting. 

RE ? H ^ rE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
psychologist/intern, and administrative staff . / V 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/ procedure indicates the following code for use of the instrument 
/procedure: " — 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment ^ * = Overall program evaluation 



Instnjnent/Procedure (Use) 



Availability 



- Wechsler Intelligence Scale for 
Children-Revised (2) 

- Wide Range Achievement Test (2, 3, *) • 

- Peabody Individual Achievement Test (2, 3, *) 

- Woodcock- Johnson Psychoeducational 
Battery (2, 3, ♦) 



Commercially available 



- Learning Disorders Unit 
In-House Battery (2) ' 0 



Contact project 



PROJECT TITLE: PROJECT TIDE: TRANSDISCIPLINARY ^ INDIVTOUAUZED 
DEVELOPMENTAL EDUCATION ^ • • 



PROJECT STAFF: . . 

Administration: Martin Miller, PI; Howard Yeager, CO 

Contact Person: Martin Miller, (212) 430-0*79 s * 

Project Address: 1200 Waters Plage , ✓ ' 

Room B-1077 
Bronx, NY 10461 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: Project TIDE is part of the Waters Place School in the Bronx, NY, 
which^Westablished to serve students with, severe to profound retardation tdong vJith a 
variety of additional primarily physical handicapping conditions". The project has 
developed a system of transdisciplinary planning and in-class implementation of IEPs. 
Transdisciplinary teams (whose membership varies with different phases of the planning 
process) include typical school support people (school psychologist, nurse, social worker) 
and such specialists as occupation*, physical, and speech therapists, and physicians. In 
TIDEs view, the parent is clearly a part of the student's service structure and of the 
transdisciplinary planning process. TIDE seeks cost-effective utilization of the 
consultative services of these various personnel through a phased and carefully articulated 
ri!^?c KH> ra f ^ apl f n ^ y P lannin S- Since the classroom teacher has the most direct 
If 5S > . *. for , dev f 1 °P in g carrying out the student's ~IEP, TIDE places the teacher 

Lint r °* e - f ^ planning P"**^' teacher e** 1 ** ¥ d solicits input from 

. Parents paraprofessionals, support personnel, and therapists in order to assure that the 

SSKi. ^il a T na t S r ° gram truly reflects *** or her needs. The project 

facilitates the teacher's- expanded role with training in" leadership skills, as' well as 
. providing mservice training and technical assistance to teachers, other staff, and parents." 

Wl^TION SERVED: .This pVoject serves multiply handicapped childreh and youth, 
ages, 6-Z1. Handicapping conditions are severe to profound./ \ 

PROJECT SERVICES: These headings indicate services provided directly by project staff , 
or by people trained (at least in partTby ^staff . , •"'y^' — ^i' 

Services for ChUdren/Youth: ' Staff , Trained By Staff 

Diagnosis/Initial Assessment: • X ' 

3EP Development: .- " * X * 

,. Hnstruction/Therapy Plan Develoj^ient: • x ^ 

/ Direct Instruction/Training: • ^ 'X ' ^ 

' Direct Therapy: n 'X 

. . . — ' — : • . ' 
Ongoing, Evaluation -of Progress: * X 

% Family Training/Couifeeling/Therapy; ' X 



\ 



/ 
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SERVICE STTESe Services are provided in a special elementary school in a major /city 
setting. Twelve school .districts are served. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for -children, teacher/instructional personnel for parents, 
teacher aide/intern/a^istant, occupational* therapist, physical therapist, psychologist,, 
speech/language/communication specialist, administrative staff, medical staff, and social 
worker, 

EVALUATION INSTRUIIElWs/PROC^DURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: - — 

1 = Initial SCTeening/chiid-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instnment/Procedure (Use) 



Availability 



The Curriculum Entry Screening 
System (2* 3) 

Social Interaction Inventory (2) 
TIDE IEP Evaluation System (*) 
Program Assessment of Service System 



L. 



Contact project 



fry 



\ 



C. 
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PROJECT TITLE: SCHOOL-AGE SERVICES PROJECT 



PROJECT STAFF: 



Administration: Philippa Campbell, Ply William Mclnerney, CC^Ielissa Becker, CO 
Contact Person: Philippa Campbell, (216) 379-8256 ' 



ProjectAddress: Children's Hospital Medical 

Center of Akron 
281 Locust St. 
Akron, OH W308 



t 



'PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: The major purpose of this project is to assist in the development 
of model demonstration classroom(s) which provide appropriate educational programs for 
severely handicapped students, and which support the integration of these students with 
their nonhandic-apped peers within the course of daily instruction. This is accomplished 
through a series of interagency coordinating councils, consisting of project and local 
•school district staff who develop joint goals, objectives, methods, and timelines for 
implementing activities which facilitate the delivery of interdisciplinary programs for 
severely handicapped children. In addition, a series of written manuals have been 
developed and field-tested in existing sites. These manuals deal with: parent training/ 
education within the public schools; problem areas with severely handicapped children 
(such as placement, multifactored assessment, seryices required, and overall 
programming); and the use of a systematic planning model as a means of facilitating 
programming for severely handicapped students. 

POPULATION SERVED: This project serves multiply handicapped children and youth, 
^ages 5-Rl> whose handicapping conditions are severe to profound. ' 

PROJECT SERVICES: These^|eadings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . ' ' 

Services for Childrto/Youth: Staff Trained By Staff • 

Direct Instruction/Tracing: r X 

Direct Therapy: 



Ongoing Evaluation of Pr< gress: 
^ Family Training/Counselii g/Therapy: 



V 



Related Services (adaptiv* PE, 
leisure skills, e.g.): • • x X 

-V 



Fadlitative Services: This project is an interagency cooperative model. 

SERVICE SITES: Services are provided in five regular elementary schools in city and 
small town settings. Three school districts are involved. 



) 
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REQUISITE PERSONNELS Staff required to operate this program at another site are: 
teacher/instructional personnel for staff, teacher/instructional personnel for parents, 
teacher aide/intern/assistant, occupational theVapist, physical therapist, and clerical/ 
secretarial support staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: ; 

L = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Iifcrl ■ muiit iPf t\M whan fl Irp^ 


AnauaKilifu 




V 




i^oniaoi project 


- Standardized Multifactored Assessment (3) 




• 

3 










* 




j 


• 
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PROJECT TITLE! PROJECT INTERACTION: A MODEL PROGRAM FOR SCHOOL-AGE 
MILDLY HANDICAPPED CHILDREN AND THEIR PARENTS 

PROJECT STAFF: 

Administration: Timothy E. Heron, PI; William L. Hewand, PI; 

Nancy L. Cooke, PM \ 

Contact Person: Timothy E. Heron, (61*) <*22-6820 

*» 

Project Address: Project Interaction ■ * ' 

1250 Chambers Road 
Columbus, OH *3212 

PROGRAM TYPE: HCMP- FUNDING YEAR: 2nd 

PROJECT ABSTRACT: The project incorporates four interrelated components: 1) a 
visual response system (VRS) resource room in which students respond on individual 
overhead projectors; 2) a peer tutoring system for regular classroom teachers; 3) a parent- 
involvement training program; and <*) inservice teacher training to provide teachers with" 
functional skills to manage mildly/moderately handicapped students in the classroom. The 
purpose of the project is to integrate these four components systematically to provide 
teachers, parents, and administrators with continuous feedback regarding student 
performance and instructional effectiveness. 

"Pei^ULATTON SERVED: This project serves mildly, to moderately handicapped children . 
and yosth, ages 3-18, who are learning disabled ^mentally retarded, and speech impaired. 

SERVICE SITES: Services are provided in two regular elementary schools in a suburban^ 
school district, 

PROJECT SERVICES: These headings indicate services provided directly by project or by 
staff, people trained (at least in* part) by staff . ' » 

Services for Children/Youth: . Staff Trained By Staff 

Diagnosis/Initial Assessment: X 

Direct Instruction/Training: X . X 

Ongoing Evaluation of Progress: X< ' X 



REQUISITE PERSONNEL: Dependent upon which prQgram component is being 
implemented, and the neecfcHof the replicating site, varioute levels of training and/or 
personnel may be required. 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number jfollowing the 
title of each instrument/ procedure* indicates the foilowing**code for use of the instrument 
/prdcedure^ 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment t = Overalliprogram ^valuation 



\ x 5 


Availability 


- Word Recognition\\ssessment for * 
Basal Readers (2, *)\ 

- Single-Subject Designs (2, #) 


Contact project 

t 

« 

! * 
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PROJECT TITLE: SOCIAL BEHAVIOR SURVIVAL (SBS) PROJECT 
PROJECT STAFF: ' 

Administration: Hill M. Walker, PI, CO 

Contact Person: Hill M. Walker, (503) 6S6-5521 

Protect Address: Department of Special Education 

Education Building 275 ^ 
University of Oregon / 
, Eugene, OR $7*03 I 

PROGRAM TYPE: HCMP . , FUNMNg/yeAR: 2nd 

^f5T„^ STRA . CT L SBS P 1 " 0 ^ f 001,565 00 the social behavior of handicapped 
^r^r^nt mainStreamed into less restrictive settings. It deals with ^he 
placement and integration components of the mainstreaming process. Specifically the 

Km^nSrS^ 0 " the **** behavior standards arid expectatiWof teachers 

mmainstream settings in relation to both adaptive and maladaptive classes of child 
Z^.Sf formation will be .used to identify appropriate -potential placement 
2 "J** n™** behavioral requirement a handicapped chUd must 
in T? ' ™ y t ? the settln 8>. 2 > t veJ °P and test an instmctional package 

skill?!* ^f°T m educati6n settin ^ to teach handicapped children afepttai 

^ ^ h ^3 te r n °^ + t0 ™ ve ^m to within the .normaTTange on maladaptive? 
soaal behaviors receiving teachers view as unacceptable, and 3) field test the 
a^sm^nt/instructional package in school districts to determine its feasibility, utility, 



POPULATION SERVED: This project serves learning disabled, mentally retarded, and 
m^at e r ChUdren ' ag6S ^ 12> Handica PP^g conditions are mild to 

S 55? C 5 5ervices are provided in 15 regular elementary schools in one > 

school district in a city setting. 

PRQJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. Y V * J S =^ $ 

Services for Children/Youth: Staff Trained By Staff ' 

Screening/Child-Find: x ' x 

Instructiop/Therapy Plan Develdpm^nt:* *' ' X x 
Direct ^nstfuctiory/Training: ' x x* 




Direct Therapy: , - x x 



REQUISITE PERSONNEL: .Staff required to operate this program at another site 
teacher/instructional personnel fo*cniJdren and psychologist: 



are: 



> H-039 . , 



EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each Instrument/procedure indicates the following code for use of the instrument 
/procedures ^ 

1 = Initial screening/child-f ind * 3 ^ Ongoing child evaluation/monitoring 

2 - Initial diagnosis/assessment * = Overall program evaluation 



Instnjm 



ent/Procedure (Use) 



Availability 



- Criterion Role Play Tests (3,*) 

- Observation Data 6, *) 

- Teacher Ratings (3, *) 

- Sociometric Data 6, *) 

- SBS Referral Form (3, 4) 

- Third-Party Evaluation (*) 



Contact Project 



7 
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S 



i 
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PROJECT TITLE: ANMODEL CLASSROOM FOR NEUROLOGICALLY IMPAIRED 
' + . CHILDREN 

* • m 

PROJECT STAFF: 

AcfcninistratioR: Albert Greenwood, PI, CO 
Contact Person: Albert Greenwood, (503) 229-7220 

f 

Project Address: CWJ^i Neurology Clinic 
Good Samaritan Hospital 

& Medical Center 
2215 NW Northrup , 4 

Portland, OR 97215 

PROGRAM TYPE: HCMP ^ FUNDING YEAR: 2nd 

SJSS^ 7 ABSTI * ACT! This program intends to serve children in the least restrirtiw> 
S ttl ^5. o^'S B ? e ^"^'ty-based ifervention does not 

Handicapping conditions are mild to severe. "iiiaren, ages 6-12. 

KS-Sfe'' ^ ™ *^ Reject fflg, 




^en/Youth: • Staff drained By Staff 

jpriSte4>rogram:'. x x 

sessihent: i y v 



IEP Development: 



Instruction/Therapy Plan Development: 
Direct Instruction/Training: 
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Direct Therapy: s * X X 

Ongoing Evaluation cH Progress: .X X 

Family Training/Counsfeling/Therapy: " X X 

* ' < « 

Related Services (adaptive PE, 
^ leisure skills, e.g.): % * . x X " 

SERVICE SUES: Services are provided in regular and special elementary and Secondary 
schools, special higher education school(s), and residential facilities in a major city. 
School district^ throughput the state are involved. 

REQUISITE PERSONNEL: Staff required to operate this program at another sifc are: 
teacher/instructioftal personnel for children, psychologist, speech/laihguage/ 
communication specialist deric^/secretartal support staff, and social worker. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: • • % m t * 

1 ^ Initial screening/child-f|nd 3 - Ongoing .child evaluation/monitoring 

2 ^nitial diagnosis/assessment 4 = Overall program evaluation 



V 



Instrument/Procedure (Use) 



\ 



Availability 



Children's Personality Questionnaire (2) • 
t Children's Personality. Inventory (2) 
Woodcock-Johnson Psychoeducational , 
Battery (2) 

Wechsler Intelligence Scale for 
Cbildren-Reyised (2) 

Reitan Neuropsychological Assessment (2) 



Commercially available 



School Cumulative Record and 
Summary Sheet (1, 4) 
Parent Goal Questionnaire (1, 4) 
Evaluation/Intervention Goal Form (41 
School Goal and Feedback Form (3, 4) 



Contact project 



V 



105 • 



\ 

♦ 



Dject Address: 



PROJECT TITLE: PROJECT AIM: AUTISTIC INTEGRATION MODEL 
PROJECT STAFF: 4 

Administration: Sljephanie Robinson, PD; Patricia Almond, CO; Joel Arick, CO 

Contact Person: Stephanie Robinson, (503) 7*77-8073 • 

Project Address: C res ton. Annex 
4701 SE Bush 
Portland, OR 97206 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

P K5? CT ^ BSTRACT: The Autistic Integration Model (AIM) has based its goals and 
objectives on a, framework of community integration and student skill building to achieve 
maximum community acceptance. Project AIM has established two main thrusts of 
activity: 1) student behavioral training and skill building, and 2) community integration. 

Student behavioral training and skill building is intended to develop the skills necessary 
tor each student to succeed functionally within the extended community by establishing 
specific community target sites for each student. The IEP for each student reflects the 
community-referenced criteria, within each objective. In addition, each student 
participates m a five-day field placement in their extended community target site. 

The community integration component includes the following: 1) extended community 
information in which target- skills are established; 2), a high school teacher assistant 
program; 3) information-exchanging procedures in the high school and the extended 
community in order to increase behavior tolerance levels; it) behavior training and skill 
building assistance in the extended community; and 5) trial field placement supervision in 
the extended community. 



POPULATION SERVED: This project, provides services to autistic youth, ages 13-18, 
whose handicapping conditions are severe to profound. 

A 

SERVICE SITES: Services -are provided in a regular secondary school in a major city 
setting. Students are drawn from 15 schools in three school districts. 

PROJECT SERVICES: These-tfeadings indicate services provided directly by project staff 
or by people trained (at letst in part) by staff. ' 

Services for Children/Y^outh: / staff Trained By Staff , 

ScreeningVChild-Find: 

Referral to Apprppriate Program: / 
Diagnosis/Initial Assessment: 
IEP Development: 

Instruction/Therapy Plan Development; 
Direct Instruction/Training: 

>> ♦ 
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X 


X 


' X 


X 


X 


X 


\ 




*X 


X 


x. > 


x 



Direct Therapy: , 

Ongoing Evaluation of Progress: ' 

Family Training/Counsel ing/Therkpy: 

Related Services (adaptive PE, \ , 
leisure skilj^, e.g.): 



REQUISITE PERSONNEL: Staff required to operate thi| program at another site are: 
teacher/instructional personnel for children, teacher aide/intern/assistant, and social worker. 

* • < *> 
\ EVALUATION INSTRUMENTS/PROCEDURESi The parenthetic number following the 

title of each instrument/procedure indicates the following code for use of the instrument 

/procedure: ^ " j - < 

, 1 = Initial screening/ child-find * 3 = Ongoing child evaluation/monitoring 

2 = Initial /diagnosis/assessment = Overall program evaluation , 



Instrument/Procedure (Use) 



Availability 



- Autism Behavior' Checklist (1, 2, 3, *) 

- Autism Screening Instrument 
* for Educational Planning (2) 

- A AMD Adaptive Behavior Scales (2) 

- /Sequenced Inventory of 

Communication Development (2) ^ 

- Balthazar Scales I and II (2) 

- Brigance Inventory of Early , 
Development (2) 



i 



Commercially available 



X 



Classroom Adaptive Behavior 
Observation Instrument (3) 
Trial-by-Trial Event Recording 
of Correct and Error Responses (3) 
Community Attitude Survey (k)^ 
Objective Attainment (k) ' f \~ 
Pupil Performance fa) m 



Contact project 



A 



«6s 
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PROJECT TITLE: THE ADAPTIVE LEARNING ENVIRONMENT^ MODEL: A 
MAINSTREAM PROGRAM FOR MILDLY HANDICAPPED CHILDREN 

PROJECT STAFF: . J 

Administration: MargarefC. Wan%, PI; Murray D. Thompson; CO " '*' .. 

Contact Person: v Margaftst C. Wang » 

Project Address: University of Pittsburgh , 

' - Learning Research and Development Center 

• 3,939 O'Hara Street 
Pittsburgh, PA- 15260 

PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: This project is, designed to implement and study the feasibility 
and effectiveness of the Adaptive Learning Environments Model, developed 'at the 
Learning Research .and Development Center of the University of Pittsburgh in the 
mairtstreaming of mildly handicapped (LD, EMR, and SED) children The distinguishing 
t features of the project include: the' use of a comprehensive individualized instructional 
system found to be effective in systematically adapting instruction to individual learning 
Sr.f™ characteristics; a "built-in support system to "facilitate the involvement of 
school administrative and instructional personnel,- health 'professionals, and family 
members in the implementation of the instructional program; and the use of a full-time 
ratner than a shared-time apprdach to mainstreaming. 

? X ?i L ^ TI 9 N ^X™ 5 This projeCt P roy/ides services to mildly handicapped learning 
cSsro^m^pteTs" 0 " 5 em ° ti ° naIly disturbed children, ages 5-9, and their nonhandicapped 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. 3 ^ 1 

Services for Children/Youth: Staff ^ Trained By Staff 

Screening/Child-Find: . x ' 

IEP DeVelopment: X 

Direct Instruction/Training: ^ X * 

Ongoing Evaluation of Progress: " X * ' 

Family Training/Counseling/Therapy: * X 

S^yTCE SIT^: Services are provided in four regular elementary schools in four school 
districts in suburban ancj small town settings. 

^ EQ Ii IS r rE . PERSqN , NEL: Staff required to this Pros'™ at another site are: 

. teacher/instructiona^ personnel for children, teacher/instructional personnel for staff 
teacher aide/intern/assistant psychologist, speech/language/communication specialist! » 
administrative staff clerical/secretarial support staff, counselor, and research assistants 
(documentation/evaluation staff). r » 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
tiUe of e^ch instrument/procedure indicates the following code foe use of the instrument 
./procedure: 9 , - 

1'= Initial screening/chi}d-find m 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



^[vailability 



- Wechsler Intelligence Scale 
for Children-Revised (2) 

- Wepman Auditory Discrimination Test (2) • 

- Bender-Gestalt TestNfe) 
House-Tree-PersQiv(2) 

- Peabody Ifldividdal Achievement Test (2) 
Woodcock Reading Mastery Test (2) 

- Key Math Diagnostic Arithmetic Test (2) 

- Rb§ner Auditory Analysis Test (2) 



Commercially available 



Criterion-Referenced 
Placement Tests (2, 3) ~ 
Curriculum-^mbedded Tests (2, 3) 
Self -Responsibility 
Interview Schedule (3, 4) 
Classroorp Monitoring Instruments 
(use'd in collection of "degree of ' * 
implementation 11 data) (*) 
Narrative Recordings of f 
Classroom Processes (3, *) ' 
Student Behavior Observation 
Schedule (3, 4) 

Teacher Behavior Observation 

Scheme (3*4) 

The Perceived Competence 

Scale for Children (3, 4) 

Teacher Perception Questionnaire (4) 



Contact project 
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PROJECT TITLE: A MODEL PROGRAM IFOR THE COGNITIVE EDUCATION OF 
EXCEPTIONAL CHILDREN ' 

PROJECT STAFFr 

Administration: H. CarF Haywood, PI; Ruth Arbitman-Smith, PD ? 
Contact Person: Ruth Arbitman-Smith, (615) 327-8261 

/ 

Project Address: Box 50*, Peabody College" 
Vanderbilt University 
Nashville* TN 37203 ~ N 



PROGRAM TYPE: HCMP FUNDING YEAR: 2nd 

PROJECT ABSTRACT: Instrumental Enrichment is a cognitive approach . to education 
with the specific goal of enabling: students to learn how to learn more efficiently* The 
learrung-to-learn approach is expected to enhance achievement levels in traditional 
academic areas, to improve the motivation, to learn, and to enable students to modify 
their own cognitive functions after the end of the educational intervention. It* is not 
specific to any categorvof exception, and haCs been applied to adolescents who have been 
classified as educable nffihtalljy.retarded, learning disabled, behavior disordered, and slow 
learning. The program is designed for adolescents for whom little else is available and for 
whom much is needed. Approximately 250-300 hours of classroom instruction are spread 
over la period of two years as a, supplement to the regular curriculum. Teachers are 
trained in a series of ihtensive workshops and are subsequently given careful support and 
supervision. * ' 



POPULATION SERVED: This project serves learning, disabled, mentally retarded, afid 
seriously emotionally disturbed children and youth, ages MM 8. Hahdicapping Conditions 
are mild to moderate. *. / 

PROJECT SERVICES: These headings indicate servkes^rovided directly by project staff , 
or by people trained (at leasf in part) by staff . ~~ 

■ 4 

Services for Children/Youth: * Staff Trained By Staff 

Screening/Child-Finck - X 

Referral to Appropriate Program: X 
Instruction Plan pevelopment: * X 
Direct Instruction/Training: X j 

Ongoing Evaluation of Progress: ' X 

SERVICE SITES: ' Services are provided in 20 regular and special elementary and secondary 
schools. Three school districts in city and inner city settings are involved. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children and teacher/instructional personnel for staff. 
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EVALUATION INSTRUMENTS/lPROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use q£(the instrument 
/procedure: * * 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



Primary Mental Abilities Test (3) , 
Raven's Standard Progressive Matrices (3) 
Woodcock- Johnson Psychoeducational 
Battery (3) 

Peabody Individual Achievement Test (3) 
IrfaivixJual Criterion^Referenced Test (3) 
Minnesota Teacfcer' Attitude Inventory (*) 



Commercially available 



- Picture Motivation Scale (3) 

- Workshop Evaluation Questionnaires (*) 

- Evaluation Forms for Videotaped Lessons (4) 

- Teacher Satisfaction Questionnaires (*) 



Contact project 




PROJECT 



PROJEC^T STAFF: 
Administration: 
Contact Person: • 
Project Address: 



i^SSSL'.^ JSSP EL PROGRAM FOR s PRE VOCATIONAL/ 
i§^™^ L ^ EDUCATION WITH MODERATELY AND SEVERELY 
HANDICAPPED ADOLESCENTS 



Sid Levy, PI; Terence Adams, COj CharJfesTsalzberg 
Sid Levy, (615) 327^8290 



2nd 



George Peabody College 
of Vanderbilt University 
Box 328 . 

NashvUle, TN . 37203 a? 

PROGRAM TYPE: HCMP ^ FUNDING YEAR: 

PROJECT ABSTRACT: EMPLOY provides vocational education and on-the-job workin* 
y ° Uth > T 5 ^ Wh ° have emotional, needs or J teSS 

reU in to Sfir P, 2S? t0 the P^^y s tuderits leaving the program should 

IVTJ J - Tv? 65 not °^y-^ vocational skills, but also with improved 

tSSinctdeTcTa^n V Tf SkmS ' ^ P° rtion of a studeoTvSTonl 

training includes classes ]m job planning .and career management, social skills needed for 

Z^^r^^iniZ^ ^ k -^™> accepting 8 direction and SrJ^i"- 
l^^Z ^Z^ J^ ^ 1 °J u ^ ilonal ™» such as -car maintenance, carpentry, 
^t^ ~«+ Students -e employed on Smpus 

has'comS n r r!!?m adV f dte " T 1 *° r * indin S P la cement for the student who 
the Sr h traininS ' AS ^ he j0b is learned > less supervision is required by 

S rt^l^J^Sl-^ supervision is given by the employer. With most student? 
this placement is their first working experience. Most jobs are part-time, allowing for 
their regular education to continue. • * ' BUOWU <8 IOT 

• Ppf ULA / ION SERVED: This project serves .mentally retarWandliriouslv emotionally 
disturbed, youth, ages 13-21. Handicapping conditions 'are modXT^ofound 

PROJECT SERVICES: These headings' indicate services provided directly by project staff 
or by people trained (at least in part) by staff. "y «y project siaii, 

Services for Children/Youth: '..«•* staff 
Diagnosis/Initial Assessment: . 




Trained By Staff 
X 



IEP Development: 
Direct Instruction/Training: 
Direct Therapy: - J ; 

Ongoing Evaluation of Progress: * ? x „ 

^^ Sn ^^f^ eS are R rovided a special secondary school and a residential 
facility In a city setting. Twenty-six school districts are involved. residential 
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REQUISITE PERSONNEL: - Staff required to qperate this program aX another site are; 
teacher /instructional personnel for children, teacher aide/intern/assistant, and clerical/ 
secretarial support staff. , * 

EVALUATION INSfRUMENTS/PltoCEDURES: The {^enthetid^nber following the 
title of eadv instrument/procedure indicates the following code for use of the instrument 
/procedure: . ' * 

1 = Initial screening/ child-f ynJ -3 ~ Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument /Procedure (Use) 

h 


i > * 
Availability 




- Criterion-Referenced Assessment (2, 3) 

- Consumer S&tisf actibn(*)' 

- Student progress Evaluation (*) 


Contact project 
• 





4t 
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PROJECT TITLE: A MODEL PROGRAM FOR EARLY EDUCATION OF YHE CEREBRAL 
PALSIED CHILD IN A RURAL SETTING . 

PROJECT STAFF: 

Administration: Janet Allaire, PI , * 

Contact Person: Janet Allaire, (804) 924-5 161 

Project Address: " University of Virginia 

Department of Pediatrics 

Jefferson Park Avenue J 
Charlottesville, VA 22903 / • 

\ PROGRAM TYPE: HCMP. FUNDING YEAR: 2nd 

PROJECT ABSTRACTr The Model 'for Comprehensive Education provides direct service 
to cerebral palsied children in a. classroom setting.. An interdisciplinary team using 'a 
Neuro-Developmental Treatment approach emphasizes a functional curriculum. Child 
service providers in a. rural, mountainous setting receive indirect service through small 
workshops, conferences, and child consultations. Services to parents of handicapped 
children include home visiting and small group meetings. - 

POPULATION SERVED: This project serves orthopedically impaired and multiply 
handicapped children, ages 3-8". Handicapping conditions are severe to profound. 

SERVICE SITES: Services to students are provided in a regular elementary school in a 
rural, small town setting. Staff development activities are provided to service providers 
(including instructional personnel and physicians) from 51 schools in '17 counties. 

. • PROJECT SERVICES: These headings indicate services provided directly by project staff. 
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Services for Children/Youth: 


Staff 


Trained By Staff 


Screening/Child-Find: 9 


.X 


X 


Referral to Appropriate Program: « 


X 


X 


Diagnosis/Initial Assessment: • * 


X 


X 


I*EP Development: w 


X 


X 


Instruction/Therapy Plan Development:' 


X 




Direct instruction/Training* ' L- 


X 




Direct Therapy: . 


U 




Ongoing Evaluation of Progress: 


X 


/ X 


Family Training/Counseling/Therapy: 


X 


* 

X 








* 




- 






/ 
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REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, physical therapist, and speech/language/ 
•communication specialist. 

EVALUATION JNSTRUMENTS/PROCEDURES: The parentheti^ number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure; \ v — > 

1 = InitiaUcre^ing/chUd-find 3 = Ongoing child evaluation/monitoring 

? =, Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Brigance Inventory of Early 
Development (2, 3, *) 

- Topeka Association for Retarded 
Citizens Assessment Inventory for 
Severely Handicapped Children (2, 3^) 

- Houston Test of Language Development (2, 3, 4) 



Commercially available 



- P re-Speech Assessment Scale (2, 3, 4) 



Contact project 
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^ROdEqnm^ Richi^nd seconds 

PROJECT STAFF: * * - ' 

AAnincrtration: ^ Paul Wehman, pf; Janet Hill, CO 

.. Contact Person: Paul Wehryan, (804) 257-1305 

Project Address: Division of Educational Services 

Virginia Commonwealth University 
Richmond, VA 23284 

PROGRAM TYPE: HCMP, FUNDING YEAR: 2nd , 

hw?™^^?^^ This modd education program for severely/profoundly 
. S&El three classrooms for 23 students in the Richmond Public 

V* objectives of this project include demonstration of data-based programming, 
T^,^,^ ^ evaluation of single-subject designs, and development andValidation 
Sh^^T V0 ^ t ^' h0m ! kvin S' 31,0 leisure areas for SPH adolescents. With , 
JrS-i? p^.tl ^ ^ ^ion-referenced assessment tools and skill selection \ 

RepUcation has begun in three different classes for severely handicapped 
^2^| in school in the greater Richmond area with training occurring inW 

™™ ' ;* t WOfk Settin ^ s . when appropriate, and real recreational settings in the 
tZZ?ZE8L tJKSS^ times -' P^ent involvement is facilitated by regular Vthe- / 
f^oTe^cn^dre^ 3SS1St * nCe * oeiivered m the ^text of program follow-through 

i 

^Sn!IiM I ? N ™ s Project- serves mentally retarded and multiply handicapped 

children and youth, ages 9-21, whose handicapping conditions are severe to profound. 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. Y oy.projecr siaii, 

Services for ChUoWYouth: Staff y Trained By Staff 

< Diagnosis/Initial Assessment: X x\ 

1EP Development: ^ X ' 

- y 

Instruction/Therapy Plan Development: x X , 

Direct Instruction/Training: "X X 

Direct Ther&py:^ • \ X 

Ongoing Evaluation of Progress: * X 

Family Training/Counseling/Therapy: ' x 

Related Services (adaptive PE, " 
leisure skills, e.g.): , % 




^^ C ? SITES: .. Se / Vit ? eS P rovided V*<two special elementary schools in city, major 
city, and inner city Settings. One school district is involved. ' 
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REQUISITE PERSONNELS Staff required to' operate this program at another site, are: 
teacher/instructional personnel for children, speech/language/conlmunication specialist, 
and administrative staff. . - , * 

/.£', , 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following th£ 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: . - , — • ,•' 

1 = Initial screening/child-find 3 =? Ongoing child evaluation/monitdring • 

2 = Initial diagnosis/assessment # = Overall program evaluation ' 



Instnroei^rocedure (Use) 


Availability 


- Behavior Characteristics Progression 
(Palo Alto) (2) 1 


- J — * : 

^Commercially available 


- Uniform Performance Assessment System (2) 


4 



- Pennsylvania Training Model (2) Contact project 

- Task Analysis Assessment (2, 3) 
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PROJECT TITLE: COMMUNITY TEACHING HOMES, A -PROJECT OF THE SCHOOL 
FOR CONTEMPORARY EDUCATION 

PROJECT STAFFS 

Administration: Bruce Richards, PI; Charles R. Goodman, CO; ^ 
JoAnne Greive, CO, 

Contact Person: Bruce Richards, (703) 370-2770 



\ 



Project Address: "623 South Pickett Street 
Alexandria, VA 2230* 

PROGRAMTYPE: HCMP FUNDING YEAR: 2nd 

f~SS? r . ABSTRA ^ The Communit y Teaching Homes project is a community-based 
residential prograni for emotionally, disturbed children and youth whose special education 
^t^° ? m & b L f^y-school .placement. The program provides intensive social 

^Irlr^L ' f T ,iJ eaChing Home Iocated in the chUd's community, and 
concurrent training for the child's parents or parent surrogates to prepare them for the 

Sfn^L^ T + he thrust , of the * to Provide educaTional/residential 

. JSSii? , - < T° mmU !i 1 t ! y 35 30 alterative to sending the child to an out-of-community 
> facility. The project recruits, trains, and supervises Teaching-Parents to 
provide direct services to one or two children in their own homes while the chUrf'atteWa* 
public or private special education program in the community. { 

The TeacWng-Pa^nte train the child in the social skill areas of self-control, 
communication, responsibility, personal care, home careja^independence, as success in 

" SSfiS ^iwI^E^** SUCtCSS m 3 - leSS Active environment. The; work closely 
with the chdd-s school to ensure generalization to-the school environment of social skills 
earned in the Teaching Home. Project staff work intensively with parents to train them 
in the parenting skills necessary to maintain the child's newly learned behaviors. 

WUI^TION SERVED: This project provides services , to moderately and severely 
handicapped children and youth, ages 9-18, who are learning disabled, mentally retarded, 
and seriously emotionally disturbed. - ' 7 ' 

S?^ 51 ^? ^ rv L ceS Provided in special elementary and secondary schools, 

?«?25^? n S?' tCat± !!" 8 ^° meS ' ' m dt *' s "burban, small town, and rural settings 
Four schools/facilities in six school districts are involved. 

PROJECT SERVICES: These headings indicate services provided directly by project -staff , 
or by people trained (at least in part) by staff . 2 ' 

Services for Chilciren/Youth: Staff Trained By Staff 

Screening/Child-Find: X 

Referral to Apprbpriate Program: X 

Diagnosis/Initial Assessment: X < 

IEP Development: x ' ' X ' 
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Instruction/Therapy Plan Development: 

Direct Instruction/Training: * 

* Direct Therapy: ^ 

Ongoing Evaluation of Progress: * X 

Family T^ining/Counseling/Therapy: ^ 

Related Services (adaptive PE, 

leisure skills, e.g.): \ 



REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/insteuctional personnel for parents and a teaching parent* 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

« 1 = Initial screening/child-find x 3 = Ongoing child evaluation/monitoring 

2 s Initial diagnosis/assessment 4 = Overall program evaluation - 



Instrument/Procedure (UspL' Jf Availability 

- Teaching Skills Inventory (2, 3, £) Contact project^ 

- Consumet^Satisf action Reports (2, 3, 4) 

- Child Assessment Package (2, 3, 4) 

- Inter class Academics* and 
Behavior Comparisons (2; 3, 4) 

- Teaching Skills Inventory (2, 3, 4) 

- Teaching Interaction Component " • 
Checklist (2, 3, *) 

- Teaching piarent Assessment Package (2,3,*) 

- Situation Inquiry Rationale Option 
and Contract Checksheet (2,-3, 4) 

- Home Study (2, 3, *) . 

- Chapter, Quizzes (2, 3, 4) 

- Teaching-Home Evaluation (2, 3, 4) ' 
umer Satisfaction Survey (2, 3, 4) 

- BehaVior Skills Inventory (1, 2, 3) 

- BehavibcjUting Sheet (1, 2, 3) * 

- Credit Card (1, 2, 3) 

- Home Notes (1, 2, 3) 

- School Notes (1,2, 3) 

- School Report CardScO, 2, 3) 

- Data Summary Charts (1, 2, 3) 

- Home Evaluation (2, 3) 

- Social History (2,3) 
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PROJECT TITLE: 



PROJECT STAFF: 
Administration: , 
Contact Person: 



A MODEL CHILD DEMONSTRATION CENTER TO PROVIDE 
COMPREHENSIVE IDENTIFICATION AND s PRESCRIPTIVE 
EDUCATION SERVICES FOR SECONDARY STUDENTS ELIGIBLE 
FOR- SPECIAL EDUCATION SERVICES 



Martha F. Knight, PI; Patricia Stone, CO 
MaAha F/Knight, (802) 656-2936 



Pro 



>je^t 



Address: Martha F. Knight 

v Department of Special 
Education , ) 
"Social Work and Social 

Services 
University of Vermont 
Burlington, VT'05405 



Maureen Clarron 
South-Burlington High 
Dorset Street /t 
South Burlington,- VT .05^01 

* r \ • 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 2nd 



PROJECT ABSTRACT: The South Bur,lington School District and the University of 
Vermont are collaborating in the development of a Model Demonstration Center for 
special education and inservice teacher preparation in which learning disabled students 
are served in integrated high school settings. The Center provides the. personnel required 
to implement fully the consulting teacher approach to provide special education within 
regular classrooms. The major outcomes of the Center are: 1) delineation and sequencing 
of Vermont, State Department of Education Basic Competencies for identification of 
students eligible for speciaf education, classroom diagnosis of" precise entry level skills, 
and evaluation of the, effects of intervention procedures; 2) development (through 
inservice teacher preparation) of prescriptive teaching/leaYning procedures' to serve high 
.school age youth whose learning rates fall below the minimum that would be required in 
order to complete all Basic Competency Minimum Objectives by their 12th year of 
schooling; and 3) establishment of a dissemination system. ** 

,^ DLA J ION SERVEDs This project serves mildly to moderately handicapped youth, ages 
13-18, who are learning disabled, hard of hearing, speech impaired, seriously emotionally 
disturbed, and orthopedically handicapped. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by_ st&ff — : 

Services lor Children/Youth: 

* "*" 

Screeninjg/Child-Find: 
Referral: 



Staff . Trained By Staff 



Diagnosis/Initial Assessment: 
IEP Development: 

Instruction/Therany Plan Development: 
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? : 

tiftrect Instructlop/Training: * 

Direct tf^rapy: . , 

Ongoing Evaluation of Progress: X . * 

SERVICE SITES: Services are provided jn five regular secondary schools in five 4 school 
district^ statewide/ in suburban and rural settings* 



REQUISITE P 

1 teach^r/instructii 



Staff required to operate this program at another site are: 
personnel for children. 




EVALUATION ^TftUMENTS/PROCEDLFRES: The parenthetic number following^ the 
titleof each instrument/procedure,indicates the following code for use of the instrument 
/procedure: — 

1 = Initial scr^fiing/child-find 3 ± Ongoing dyW evaluation/monitoring 

2 = Initialdiagnosis/assessment % = Overall program evaluation , v 

•r ■ ■ l 



Instrument/Procedure (Use) 



Availability 



- Individualized Computational 
. Skills Program (Math) (1) 

- Key Math Diagnostic Arithmetic' 
Test (2) 

- Morrison-McCall Diagnostic 
Spelling Test (1) , 

- Wide Range Achievement Test (2) 

- Silvaroii Classroarrf'Reading 
Inventory (1) 

- Woodcock Reading Mastery Test (2) 

- Test of Written Language (1, 2) 

- Test of Adolescent Language (2) 

- Gates MacGinitie Reading Test (2) 



Commercially available 



i - 



- t Basic Competency Record (1) 




Contact project 
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PROJECT TITLE: 



INDIVIDUAL EDUCATIONAL AND VOCATIONAL INTERVENTION 
WITH THE POSTSECONDARY HANDICAPPED INCARCERATED 



PROJECT STAFF: 

■ i 

Administration: WilfreifD. Wienke, PI; John S. Piatt, CO; Roy H. Tunick, CO 
Contact Person: Wilfred D. Wienke, (304) 293-4142/3450 . " '* 

♦ * * 

Project Address ' Department of Special Education , 
606 Allen Hall . 7- > 4 

West Virginia University • * " , 

Morgantown, WV 26506 , * , 

PROGRAM TYPE: HCMP FUNDING YE^R: 2pd^ ? 

PROJECT ABSTRACT: The. project is housed at the Kennedy Center, a low-secCirity 
Federal Prison Systems institution in Morgantown, West Virginia. The project is 
developing an intervention model which will assist the handicapped inrr\ate in the 
acquisition of vocatioi^skills that are parallel with his potential. Three skill areas are 
addressed: education,; vocation, and work adjustment. 



Educational assessment is conducted on each inmate to determine specific skill strengths 
andJ weaknesses. The philosophy of the educational portion, of the project is to proyide 
needed instruction related to the Vocational training* areas and T functional life support 
skills. The vocational portion of the model is the focal point. Formal and informal 
vocational assessment are conducted on each inmate. The vocational evaluation approach 
assists the staff arid inmates in the identification of aptitudes, interests, and work 
behaviors which are necessary in order to develop functional independence. After- 
placement in thewocational training area is made, modifications to the training site are 
developed to accommodate the handicapped learner* Modification is based on a task 
analysis fc>f the .vocational training goal, thereby benefiting both the student and the 
Vocational instructor. This cooperative vertture between the vocational instructor and the 
special* educator provides the structure for an individualized instructional ^program/Work 
• adjustment skills* are an integral parp of the total intervention program. 

POPULATION SERVED: This project serves learning disabled an<£ mentally retarded 
incarcerated youth, ages 18-23, whose handicapping conditions are mild to m&ter^te. 



/ 



PROJECT SERVICES: These headings indicate services provided directly by project staff, 

or by people trained (at least in part) b^ staff . v 

Services for Children/Youth: < Staff • Trained By Staff ■ * 

SCreening/Child-Find: - X 

Referral to Appropriate|>rogfam: X . > 

Diagnosis/Initial Assessment: ' X 

IEP Development: X 



Instruction/Therapy Plan Development: 



t 
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Direct Instruction/Training: 
N * Direct Therapy: * 

^Ongoing Evaluation of Progress: 



. J^acilitative Services: This project is an instructional intervention model. 

SERVICE STTES:^Services are provided at ? federal prison to youttf from inner city, major 
city, city, suburban, ^nri all town, and rural settings. - — 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children and clerical/secretarial support staff. 

EVALUATION INSTRUliENT^ROCEDURESs The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: — 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 




Instrument/Procedure (Use) . 

\ • ; 


Availability 


- Woodcock- Johnson Psychoeducational 
Battery (2) 

- Raven's Standard Progressive Matrices (2) 

- McCarron-Dial Work Evaluation sVsternfa) 


Commercially available 

0 

•% 

J 
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PROJECT TITLE: 

• v 



PROJECT STAFF: 
Administration: 

Contact Person: 
Project Address: 



A UNIVERSITY-COUNTV'SCHCOLS COLLABORATIVE MODEL 
DEMONSTRATION PROGRAM IN LEA POLICY DEVELOPMENT AND 
IMPLEMENTATION OF PROGRAMS FOR HANDICAPPED PUPILS 



Melvyni. Semmel^PI; Larry Schram, PI; Maurine 
CO 



ard-Campbell, 



Melvyn I.*Semmel, (805) 961-3477 

Child Neurology Clinic • 
Good Samaritan Hospital 

& Medical Center * * 

2215 NW Northrop 
Portland, OR 97215 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: Project P^gfe (Rolicy Analysis in Special Education) has as its 
primary goal the involvement of parents and school personnel in the development of local 
policies which will result in design of operational procedures through which to deliver 
educational services to handicapped children. The focus of project activities in 'the first 
year is on study teams who provide input into devdopmerrf, approval, and implementation 
of policies with respect to five major service delivery are&s: 1) referral and identification, 
2) assessment, 3) planning and IEP, implementation, an 
teams participating in the policy development proc 
sterol districts in a local Special Education Consortiu 
administrators, parents, principals, program special 
teachers, resource specialists, and other support servi 



5) review and evaluation. Study 
include representatives from 2k 
Team members include district 
regular and special classroom 
personnel. 



>licy issues, 2) review of existing 
[analysis of. current local operating 
ilities related to service delivery, 
:ilitate coordinated local service 



Team activities include: 1) identification of potential 
federal and state requirements for special education, 3] 
procedures, 4) generation of ideal roles and responsil 
and 5) formulation of policy recommendations to^ " 
delivery to handicapped children, 

POPULATION SERVED: This project serves children and youth, ages 5-18, who are 
learning disabled, hard, of hearing, seriously emotionally disturbed, and multiply 
handicapped. Handicapping conditions are mild to profound. % ' 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . 



Services for Children/Youth; 

ScreehingAJhild-Find: 
Referral to Appropriate Program: 
Diagnosis/Initial Assessment: 
IEP Development: 



Staff 
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Instruction/Therajjfy Plan Development: 
Direct Instnictio^Trauung: 
Direct' Therapy: 

Ongoing Evaluation of Progress: 

Related Services (adaptive PE, 
leisure skills, e.g.): 



SERVICE SITES: Services are provided 4n regular and special elementary schools, regular 
higher education schools, residential facilities, other special centers, and' the Santa 
Barbara County Offices^ Sixty-eight schools/facilities in 2* school districts arfc served^n 
city, suburban, small town, and rural settings. , ' 4 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
Readier /instructional personnel for children, teacher/instructional personnel for staff^ 
teacher/ifctructional personnel, for parents, clerical/secretarial support staff,, am£ field 
specialists. ' * H 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number flowing the 
title of each instrument/procedure indicates the following code for use of t*fe instrument 
/procedure: . 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment 4 = Overall program evaluation 



^ * 

Instrument/Procedure (Use) 


Availability 




- Ethnographic Procedures (*) 


Contact project. • 




- Questionnaires (*) 




<* 


♦ 



r 
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PROJECT TITLE: v PARENT-SCHOOL PARTNERSHP PROJECT 



PROJECT STAFFi 



Contact Person: 
Project Address: 



Dorothy Rich, PI; Leonard Guedalia, PI, CO; Robin Armstrong-Hugg, 

.CO / 

Leonard Guedalia, (202) W6-5553 

A' 



c/o The Home ami School Institute, inc. 
1707 H.Street, N.W. A' / 
Washington, D.C. 2000$ * / 



PROGRAM TYPE: HCMP 



^NIHNG/YEAR: 1st 



PROJECT ABSTRACT: Region C of the District of Columbia Public Schools hosts this 
project, a model program for family involvement in teaching children with learning 
disabilities. This program is designed by the non-profit Home and School Institut e-ef. 
Washington, D.C. Research over the past decade 'has documented the critical' role played 
by the home in children's learning. This project involves families as home-style teachers 
of children in ways that do not duplicate the school. Each student has a Home Education 
Plan (HEP), which consists of "a- series of activities for parents to implement at home with 
their children. These activities are keyed to the child's learning disability as identified in 
the school IEP. 

' The family Plate' at Tubman Elementary School, is a replica of a home, and d&nonstrates 
how ordinary hom£ objects, and daily Jife routines can be used to bwkl student Basic skills. 
Parents and children participating in the project comfe weekly tothe FamilfPlace for 
training in using the curriculum of the Home and School Institute and implementation of 
the. HEPs. 1 Parents participate in" weekly support groups and in workshops d&Signed to 
meet their assessed needs. Teachers participating in the project can take courses offered 

^by the faculty of the Home apd School Institute ior college and recertification credit. 

POPULATION SERVED: TWs project serves mildly to moderately handicapped children, 
age?. 7- 1 1 r who arie learning disabled.: 

PROJECT SERVICES: These heading? indicate services provided directly by project staff, 
or by, people trained (at leasTjn part) by staff . 

Services far Chihkeh/Youtft: Staff " Trained By Staff 

Screening/Child-Find: */*\ * X 

Diagnosis/Initial Assessment: - - . X t 

Direct Instruction/Training: * . 'X ^X 

i. ' — 

Ongoing Evaluation of Progress: , X \^ • X 

Family Training/Counseling/Therapy: , ~_ X 

SERVICE. SITES: Services are provided at regular and special secondary^chools, and in 
students' homes. Seven schools in one school district are involved, and are located in a 
major, inner city area. • * • 
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REQUISITE PERSONNELS Staff, required t6 operate this prdgram at another site are: 
teacher/instructional personnel for parents and <tferical/secretarial support staff. 



EVALUATION INSTRUMENTS/PROCEDURES: .The parenthetic number following the 
title of each instrument/procedure indicates the f flowing code for use of the instrument 
^ /procedure: - 

*1 e Initial screening/child-find .3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessmer# ft = Overall program evaluation . 



Instrument/Prcfcecjure (Use) 



Availability 



- Wechsler Intelligence Scale < 
for Children - Revised (1) 

- Woodcock-Johnson Psychoeducational 
' Battery (2, *) 

.S*- Visual Aural Digit Span Test (2, 3) 
*-1-jC5J 



Commercially available 



/ 



- Parent Participation Profile (2, *) 

- Home Education Plans (3 f 



Contact project 



L- 



s 
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PROJECT TITLE: FAMILY CENTER PROJECT: A PARENT CENTER MODEL FOR 
INDIVIDUALIZING SERVICES TO PARENTS OF SCHOOL-AGED 
HANDICAPPED CHBLDRE^I 

PROJECT STAFF: ' 

Administration: Barrett G. HaldermarvPI, CO** 

Contact Person: Bar/ett G. HaWernlan, ^15) 752-0075 

Project Address: Family Center project 
7 Westwood Drive • * 

. Marshalltown, Iowa 50158- * 

^ . » •< 

PROGRAM TYPE: HCMP FUNDING YEAR: 1st 

*. 

^ 0 i EC 7 ABSTRAC ?'. The purpose of this project , is to promote parent participation in 

o? D^TSCfS ? ^ Pl l mentati ?" tt P S f or ^capped children. It isThe contention 
of the project that, through an active partnership between home and -school, handicapped 
chddren can be assisted in ways that are inaccessible through theT classroom atoned 
ESP 5?? 6 ™? lVe i With the P*"' 0 ^ when: « ho™ school ag/eeon the need fS 
are written into the IEP, and 3) parents desire assistance with those objectives. \ 

«r V ^ro«f ti0 ^ + aV ? i f able ' t ?. ^ents working on home-based objectives include: a library- ■ 
^^erials, individual (family) counseling/instruction, group counseling/ 

Sre^KlT 5UPP ° rt ^ tW ^ rk » ^ intera S en <* referral network. The 
,^Sr!: T , f K L°r de L < ?L Service °P tlons implemented for parents depend on: parental 
understanding of their child's handicap, parental sophistication in the^re.* of child 
interaction and management skills, and the extent to which parents are willing to 
Qva ^ble services. Follow-up is maintained with all parents until such 
with the pfofectT" ^t ives ^ completed, or the parents refuse further contact 

a^h 1 ^ 710 ^ 5 ,? 1 ^ J^ S P™' 60 * P rovides servic 4 main] y to parents of learning 
£2f£ft -n?%!;" etarded '- har , d °5 hearijl S, and serious^ emotionally "disturbed children* 
ages 5-18. The children are involved in family therapy. • • ^ 

^T^E!?^^ T i ese ^tingp indicate services provided directly by project staff, 
or .by people trained (at feast in part) by staff * J_ 

Services for Children/Youth: * staff Trained By Staff 

Referral to Appropriate Program: r ■ \ X ' 

Diagnosis/Initial Assessment: • ( y ' 

Instruction/Therapy Plan Development: x 
Family^Training/Cbunseling/Therapy: x » 

Facditative Services: This project is apparent involvement model. 



SERVICE SITES: Services are provided in a family center to parents of children and youth 
from IS city and rural, schools in one school \district. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for parents, psydKjtegist, adpuoigtrative staff, and social 
worker. . | v 9 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for ice of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation , 



Instnxnent/Procedure (Use) 


Availability 


- Behavior Rating Profile 03) 


Commercially available 


- Core Curriculum Inventory (2) 


Contact project 


- Parent Attitude Survey .(2) 




- Third-Party Evaluation (#) 
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PROJECT TITLE: RESEARCH DEMONSTRATION CENTER FOR LEARNING DISABLED 
STUDENTS 

PROJECT STAFF: * " t 
Administration: 
Contact Person: 
Project Address: 



Barbara Cordoni, Pi r CO 

Barbara Cordoni, (618) 453-2311 

Department of Special Education 
Pulliam Hall, Room 122 
Southern Illinois University 
Carbondale, DL 62901 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 1st 



^°^5^n ^, CT: T^S" ** establishment of a research-demonstration center at 
5£SE?>5 £ 1 Umv T lty at CarbondaJe > this project plans to show that learning 
disabled'students.can be successful at the university level. The learning disabiUtief 

,^ ied * a .P°P utetton of individuals whose IQs are high enough for them to 
iev?^2r^^ ege 2 ,mcu 5i m » but whose processing difficulties preclude success at this 
th*ZnZ S L? r< ? g , d ! a 8 n l ostlc component utilizing a multidiscipiinary approach 
with the skills of individuals in the departments of Guidance and Educational Psychology 

*2j*f h S ^ P athoI . 0 ,gy ™* Audiology, and Social Education is tacffied so the 
needs of this population wiiibe carefully documente'* 

2o^ toSf^wSh 0 "^ Sf 9 !? 0 ^ needs 0f the Population. Having been, 

properly identified with their needs diagnosed, trie students are provided with academic 

' cSnTLT I SJ5L Zl " W ° rkin D 8 With this Potion. The Center for Ba^k SkSsfThe 
SSnf ' LCarning Res6urces Cent e7, arxf Supportive Student Services are 
several of the agencies on campus which provide iupporTand services to the project. < 

* I^f?!^ Wiil : 1} ^° vide model services to educationally'handicapped youth 17-21. who 
printed Sr^wS ^ videotaTpresentations Ld 

seSnt TSSifc?? ♦ ^ } he,Tieeds of ^ handicapped in the higher education 
setting; 3) establish a network of universities, colleges, and community colleges in the 
TStoSiSSE!* U ni te d States to famUiarize university administrato^Jne neeS 
orocelrS^or ?ni ^ J pr ° Vlde t0 the network of WStSutions on the 

^tiTdfentele * '° n * as9essment ' ^ruction, and evaluation of this special 

POPULATION SERVED: This project serves learning disabled youth aees Hanrfi 
-capping conditions range from mild to moderate. Y " ' 8 - " 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff . ■ ' , , V * J — ' 



Services for Children/Youth: 

Screening/Child-Fmd: 

fteferral to Appropriate Progrirp: 



Staff 



Trained By Staff 

* X 



o 
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Diagnosis/Initial Assessment: * X 

IEP Development:' X 

Instruction/Therapy Plan Dev.: X 

Direct Instruction/Training: ^ X 

Direct Therapy with Client: • -\ X 

Ongoing Evaluation of Progress: X 

Family Training/Counseling/Therapy: X 

^Related Services (adaptation PE, 

leisure skills, b&k X 



x. 



This project provides services to those on our campus and trains personnel in the four 
community colleges in our consortium. Additional inservice has been, accomplished at 
other sites as well, • * * 

SERVICE SITES: Services arejxovided in one university and four community colleges in 
rural and small town settings; students are drawn from within and outside the state, . 

REQUISITE PERSONNEL: Staff required, to operate this program at another site ar^: 
teactter/instructional personnel for children, teacher/instructional personnel for stafl, 
teacher aide/intern/assistant, psychologist, speech/ianguage/communication specialist, 
administrative staff, clerical/seccetarial support staff, diagnostic/prescriptive personnel. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the foilo^ng code for use of the instrument 
/procedure: — 

' I = Initial screening/child-f ind 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnose/assessment ^ * * = Overall program evaluatidn 

* * * » * * * * 

S 7 — = : 

Instrument/procedure (Use) Availability 

* , t 1 J__ 1 . 

- Wechsier Adult Intelligence Scale-(2) ■ Commercially available ' - 

- Woodcock-Johnson Psychoeducafional 

Battery (2) , - . - 

- Key Math Diagnostic Arithmetic Test (2) ' 

- Peabody Individual Achievement Test (2) V 

• Specific Language Disability Test- • <. 
. ^alcomesiusCi), 

• Keystone, Visual Survey Test (2) 

- Tehnessee Self-Concept Scale (2) 

Wide Range Achievement Test (2)* '« 
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PROJECT TITLES WC& KANSAS INDIVIDUALIZED CURRICULUM SEQUENCING 
PROJECT 

PROJECT STAFF: 

Adnunbtnticn: p. Doug Guess? PI; Jennifer Holvoet, CO; Marilyn Mulligan, CO 
Contact Person: Jennifer Holvoet, (913) 272-3811 

» 

Project Address: Topeka Education Center 
1900 Hope 
Topeka, KS 66604, 

i 

PROGRAM TYPE: HCMP FUNDING YEAR: 1st 

^?^ T J^ RA SJ : V* Kansas Individualized Curriculum Sequencing Project (KICS) 
S Ka^SftL^ VSS ^ Department <* Spectal EduSSon It the University 
2,n^r^ SpCCial SefVICeS Division of Unified School District 501 in Topeka, 
J^x^ ram f rVGS tW ° dass, ' ot>ms °* Secondary level students with severe 
handicaps KICS is implementing and evaluating the impact -of an innovative teaching 
ZVT^ Indiv + id0 ^^ d Curriculum Sequencing mode?. One aspect of this nSfeifc 

taM^£«i!fi f ^°?L dUSterS ° f SkUls ^ SeveraJ different environments! 
instead of the traditional model where one teacher teaches a specific skill at a prescribed 

2Si? m ^ T" 6 ? Vironment. The second aspect of ^odel^re^^Sging 

- rS?erlcT wT^ ,? d T tGnt "l** 5 ^ enooun * e ^verely handicapped stS! 

£S nJn2ii2 a ^. f,:0m ' ^ °3 her ' * 8 enera1 ' trai ™g « based on applied 
oenavioral principles, and data on each student's progress are taken daily, . ' 

POPL^ATION SERVED: This project serves severely handicapped children and youth, 
Sapped mCntaI,y retardGd ' deaf ' s P eech im P^^, bindVautistic, and muftnply 

PROJECT SERVICES:* These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. 7 V projeci siaii, 



Trained By Staff 
X 



by 

Services for Children/Youth: Staff 

IEP Development:, ' X 

Instruction/Therapy Plan Development: x x 

direct Instruction/Training: X ' x 

Direct Therapy: t x x 

Ongoing Evaluation of Progress: X " x 



Reiated Services (adaptive PE, 
leisure skills, e.g.): 



^^^cttit^:j: ovi< ^ at one special secondary ^ in a dt ^ 
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REQUISITE PERSONNELS Staff required to operate this program at another site are: 
teafcher /instructional personnel for children, teacher aide/intern/assistant, occupational 
therapist r speech/language/communication specialist, administrative staff, clerical/ 
secretarial support Staff, and medical staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



Topeka Association for Retarded 
Citizens Assessment Inventory (2) 
Pennsylvania Training Model: 
Assessment Guide (2) 
Camelot Behavior Checklist (2) 



Commercially available. 



Project Learn Checklist of 



Contact project 



/ 
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1ROJECT TITLE: CAREER AND PERSONAL DEC&ON-MAKING SKILLS FOR YOUNG 

ADOLESCENTS t 

. _/ - 

PROJECT STAFF: 

Administration: Steven Brion-Meisels^ PI; Robert Selman, PI; Amy Brennejr, CO 

Contact Person: Steven Brion-Meisels, (617) 232-8390 

Project Address: Judge Baker Guidance Center 
295 Longwood Avenue 
-Boston, MA 02115 

PROGRAM TYPE: HCMP * FUNDING YEAR: 1st 

' m S C ski£^™\^ designed to explore and improve the decision- 

making skills of young adolescents who have moderate to severe learning emotional and 
in a^ SS?"? ^ fo ^.^- ^eloping curricula and ffiSS.^ 

m^ta? hellu? £5L? r? ngS '^!? U f ng V*** schools > community 

mental health centers. This model focuses on four intttcelated sets of social 

i1^/™Ji^ Wle 2? e 01 , r ! levant factual formation. The curriculum 
Swft™ 1) drug use and abuse, 2) sexual development and changes in peer relationships, 

exitor a nS f 1 ^' ^ •> ^-related issues. OaSroonV 

eS oeica\lvTa^ a ^^^ lQglCaI "* including the devdopment of 

S«r?Sr^322S,5? l S? aSS T mentmeaSUres ' Programming and pacing of individual 
™ m J sessionsy^adaptation of existing curricula to fit special learning styles and 

prSssTteelf ™ ° f thC ^^^g asTTocus f orlfe 

The program includes: 1) direct service to students, 2) inservice training for school 

PROJECT SERVICES: These headings indicate seryices provided directly by project staff 
or by people trained/ (at least in part) by staff. * project sxaii, 

Services for Children/Youth: ^ Trained By Staff 

Screening/Child-Find:' X 

. M> * 

Referral to Appropriate Program: x" 

Diagnosis/Initial Assessment: X ' 

JEP Development: , X • * 

Instruction/Therapy Plan Development: x 

f """" 

Direct Instruction/Training: X 




H-055 

V 



134 



Ongoing Eyaluation of Progress: 

« Family Training/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skills, e.g J: 



Facilitative Services: This project provides outreach services to other institutions. 

SERVICE SITES: Services are provided in one special elementary/secondary school. Four 
school districts, in inner city, major city, and suburban settings, are involved. 

• *»>■ ■ * 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional )>ersonnel for children, teacher/instructional personnel for staff, 
teacher/instructional personnel for parents, administrative staff, clerical/secretarial 
support staff, and social worker. 

.EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find * 3 = Ongoing child evaluation/monitoring^ \ 

„/ 4 ^ Overall program equation ^ 



2 = Initial diagnosis/assessment 



Instrument/Procedure (Use) 



Availability 

\ 



Third-Party Evaluation (*) 
Social Awareness Dilemmas (2) 
and Interviews (3) 

Drug Education, Sex Edqcation, World 

of Work, and Juvenile Law Assessments (2) 

Parent Interview Schedule (2) 

Handbook for Evaluating Children's 

Developing Interpersonal Negotiation 

Strategies (3) 

In-Class Assessments (3) 

Teacher Narratives (3)V^^ 

Behavior Observations (3j* w 

Case Studies/Informal Observations (3) 



A 



Conta.ct project 




PROJECT TITLE: 



9 
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A MODEL TO DEMONSTRATE THE DEVELOPMENT OF 
INTERPERSONAL INTERACTIONS-WITH SEVERELY HANDICAPPED 



PR 



OJECT 



STAFF: 



\ 



- Administration: 
' Contact Persons: 
Project Address: 



Frances L* Kohl, PI; Nicholas 3. perto, PI; Lucy H. Moses, CO 
Frances L. Kohl, Nicholas J. Cert©, (301) *54-5689 
RM 1308 

Department of Special Education " 
College, of Education,, 
University of Maryland ' , * 
College Park, MD 207*2 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 1st 



m'5S2 E S-^I r ^ A 9 r! L The project focuses on the development and verification of a 
model designed to teach systematically a wide variety of interpersonal interactions to 

^ 2"^? Udentl (ageS 5 " 21) enrolled *» the P^ce George's Co?nty° 
se^ereTv 'iSSS ^K^™'' B b t^" 8 " 1 ° f this project to demonstrate that al!' 
severely handicapped students, regardless of presumed physical, cognitive, or ale, 

ISlrSon^en?^ ° f ^ ^ ° f inter * a 4™ with othlr individuals In 

Thfi project model involves four interrelated" components. The first involves the ongoing 

S t'T^ interactions performed by the students. Interactions are aSf^d • 

fnir^ 8 tc ?/ ne k nature of . th e interaction (social .or task related); the purpose of the 

"•"• (t ° ob ? 4n ' P T de .' ° r , receive); tne ^^tance, feedback, or ^formation 

oTt^fnf StU ^ nt f 65 (n0nVerbal ° r verbai); the initia *° r °* the interaction; 
IS 1 ^ ° f the interaction (appropriate pr inappropriate^ and the outcome of the 

a^eSment SThf ^ ^unsuccessful). The second component involves the ecological 

c^mmunrtv 2tt!nV nt * ractlon ? between nonhandicapped individuals in school, homeland 

riZ T^SSLS T' thlS assessment information provides a basilar determining apjrop- 

vl v f ! ' f 0 "^" 1 f ° r S6Verely handicapped students. The third component 

romm-.mirt * SX ^ eMs ' with em P nasis on th e acquisitio Q of basic 

fSS^SSSZl^ T d thpir S? 1 " sitUati0nS '•equiring.interp^rsonal interactions. The 

i^L?nn^?h V6S P r ° vld i ng P 3 ' 6 " 15 with tlte skUls needed t0 teach interpersonal 
interactions to their severely handicapped child in home and community settings. 

/ m^ U n All0 * N 51 RVE 5 ? This project serves cW*«> and youth, ages 5-21, who are 
profound/ etarded ^ multiply handicapped. Handicapping conditions are 'severe to 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff . » • y y pruj«s i ^fEi» 



Services for Children/Youth: 

IEP Development: 

Instruction/Therapy Plan Development: 



Staff 



X, 



"Trained By Staff 
X 
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Direct Instructiph/Training; r * \ 

Ongoing Evaluation of Progress: 

Family Tr:ai|[iing/0>unselin^Therapy: ^ ' 

Related Services (adaptive PE, ■ 
leisure skiQjQe.g.): 

SERVICE SITES: Services ar^rovided in a special center in one school district, located 
in a suburban setting. " • 

REQUISITE PERSOtonak Starf required to Q^rkte^&^r^km at. another site are: 
teache r/instructiooffl personrifel for children, teacher/insfruction A personnel for parents, 
teacher aide/intern/assistant, Occupational therapist! physical therapist, speech/ 
language/communication specialist, and adrfihistrative staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The^pa#jrthetic t number following the 
title of each instrument/procedure indicates the i ollowplg code tor use of the^ instrument 
/procedure: * \J - 

1 = Initial screening/child-find \ y 3%-*Jngoing chiI4 evaluation/rnonitorii 

2 Initial diagnosis/assessment /% = Overall program evaluation * 



v 




Instrument^ 

— ^ * a? ; 




9 

Availability 




- Interpersonal Interaction 
Analysis (3) 


.•*./. 


Contact project 


■ ^ 
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PROJECT TITLE: MODEL EDUCATIONAL SERVICES FOR AUTISTIC CHILDREN AND 
YOUTH v 

PROJECT STAFF: % 

Administration: Andrew L. Egel, PI; Nancy A. Neef , CO * 

Contact Person: Andrew L. Egel, (301) *54-6596 

Project Address Special Education Department 

University of Maryland * • 

College Park, Maryland 207*2 

PROGRAM TYPE: HCMP . FUNDING YEAR: 1st 

PROJECT ABSTRACT: This prefect is designed to develop a comprehensive model for 
educating autistic children in the public schools. The program is implemented trough a 
model classroom and through a traveling team of teacher trainers. The objectives of the 
< Project focus primarily on the development of teacher/public school-relevant strategies 
lor promoting acquisition and maintenance -of appropriate behaviors and reduction ' of 
inappropriate classroom, behaviors. Specific objectives include the development, assess- 
ment, and extension of new and existing procedures for: 1) reducing physically disruptive 
behavior and self-stimulation, 2) motivating autistic children in learning situations, 3) 
ensuring that classroom gains are generalized and maintained in other settings, and H) 
training parents and. teachers of autistic children in the use (^instructional techniques. 
The project will also assess, different strategies for placing autistic* children in the least 
restrictive classroom environment, focusing on which autistic children will benefit most 
o from which setting, what fekills are necessary for placement in each setting, and the 
effect of placement on-other students in the. class. 'Finally, the project will utilize 
existing functional curriculum programs and models as sources to identify the skills 
necessary for independent functioning in a variety of environments (regular classrooms, 
vocational settings, etc). ' 

• POPULATION SERVED: This project serves autistic children, ages 3-8, whose handicap is 

PROJECT SERVICES: These headings indicate services provided directly by project staff. 
. or by people trained (at least in part) by staff . * 

• V_ Services for Children/Youth: Staff Trained By Staff 

Screening/Child-Find: / x • 

Diagnosis/Initial Assessment: ^ X . x 



IEP Development: 
Direct Instruction/Training: 
Direct Therapy: 

Ongoing Eva/uation of Progress: 
**» Famil^raining/Counseling/Therap^ 

* O k 'H-057 too 
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SERVldl SITES: Services are provided in a special elementary school and in child learning 
tenters in one school district in a suburban setting. 

REQUISITE PERSONNEL: Staff required, to operate this program* at another site are: 
teacher/i^rugtkq al per sonnel for children, teacher/instructional personnel for parents, 
teacher aide/intern7a5sistant , occupational therkpist, and clerical/secretarial support 

staff/* - / 



EVALUATION WSTRUMENT5/PROCEDURES: /the parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: * 

1 = Initial screening/child-find 3 = VO^going child evaluation/monitoring 

2 = Initial diagnosis/assessment # = 'Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Autisin Indicator Rating Scale (2) 

- Autism Behavior Checklist (2) 

- Data-Based Management System (3) 



Contact project 
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PROJECT TITLE: A MODEL WWyTOUAllZED PHYSICAL EDUCATION PROGRAM TO 
APPROPRIATELY SERVE HANDICAPPED YOUTH K-12 

PROJECT STAFF: 
Administration: 
Contact Person: 
Project Address: 



3anet A. Wessel, PI; Larry CarmichaeJ, CO 

Larry Carinichael, (517) 355-47*1 

13* IM Circle 
Department of HPE 
Michigan State University 
East Lansing, MI 48324 



PROGRAM TYPE: HCMP 



FUNjEMNG YEAR: 1st 



PROJECT ABSTRACT: The objectives-' and activities of this project include the 
development of # model individual izeS^ysical education program .wWch wiS faSitate 

°L exem ? lary , praCtices ^P* *y* icai educational services lor preschool 
through secondary evel handicapped louth. A system for indmSizing ^pTyskal 
education wdl be implemented, monitored, and evaluaJed at selected pro^ sites S 
goals ; for -the. project include: 1) the establishment of model mdWiSiSd phS 
education services in a middle-cities. setting which meet the unique neei d mMv to ' 

?valu^Sc^iC^ 2) to!****** a ^em for plann^.^pTemen^anS 
t^^J^SLS^ 1 ^ services7*including student assessment, instructional 
rCrtiS^ ^idual .program ^ plans, staff development, and parent/family 
participation; and 3) documentation of these efforts and results * ' y 

s^c^m^^c!?^ , TWS Pr .° je( i! SerVCS di^^Ied, mentally retarded, deaf, 

speech impaired, seriously emotionally disturbed, orthopedicaUy impaired " and multiolv 
Handicapped children and youth, ages 3-18. Handicapping clndi^ns ^l^^. 

ygg^Sdfat 1 ^ ^ n t f ^ te ^ p rovided fa y ^ *m*> 

Services for Children/Yottth: 
Referral So Appropriate Program: 
Diagnosis^lnitial Assessment: 
IEP D^vejopment: 

Instruction/Therapy Plan Development: 
Direct Irjstryiction/Training; 
Ongpingj^yahiation of Pfdgress: 

raining/Counseiing/f herapy: * 



Staff 



Trained $y Staff 
X 



Family 
Related 

leisure sWiils^ ef.g.): 



Services (adaptive PE, 



4 



SERVICE SITES: Services are provided in five regular and special elementary and 
secondary schools in one school district, in a city/major city setting. 

REQUISITE PERSONNEL: Staffs required to operate this program c*t another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
teacher aide/intern/assistant* and physical therapist. • - 

EVALUATION INSTOUI4ENTS/PROCHXJRES: The parenthetic mmber f oUowing the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial sfreening/child-find , 3 = Ongoing cfcUd evaluation/monitoring 

2 = Initial diagnosis/assessment # F Overall program evaluation 



Instnjmcnt/Procedure (Use) 



Availability 



- Criterion-Referenced Assessment 
Ins*rQfr^-MotoHM 
A- -^wTCAN PrograMl) 



7 



Commercially available 



■* Student Performance Score Sheet: 
s Motor Skills (2) 

- Consultant/Self-Monitor Checklist (3V 

- Evaluation Plan (4) 



Contact project 



- i 



\ 
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PROJECT TITLE: PROJECT AURAL: RURAL UTILIZATION OF RESOURCES 
AVAILABLE TO LEAs 

PROJECT STAFF: 

Administration: James Pezzino, pi; Michael Hagen, CO; Pat Adams 

Contact Person: Michael Hagen, (406) 436-2308 - 

Project Address: Tri-County Special Education Cooperative 
P O Box 515 
Broadus, MT 59317 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: 

LEAs) is developing 
remote Montana. 



instructional 
and prof essi 
adjustments 
personnel pr 
telecommuni 
effectiv 



ices 



Project RURAL (Rural Utilization of Resources Available to 
Educational service, program for handicapped children in rural/, 
he program addresses the prolrfems of providing appropriate 



and maintaining adequate professional quality in an extremely rural 
ly deprived geographic area. Program objectives will guide curriculum 
meet rural and Native American needs, and to complete comprehensive 
ration within an adjusted organizational context. Data taken on the use of 
ition and personalized instructional techniques will demonstrate their cost 
nr^c:™,. k.?^. ^ mode ! for "^al/remote systems. Attention to reducing 
professional Iburnout and increasing the utilization of community and regional resources 
are major aspects of this project. 

POPULATION SERVED: This project provides services to mildly handicapped children and 
youth, ages 3-21, who are learning disabled, mentally retarded, and speech impaired. 

ISJ!?! 0 ? S ?J ES! , Se !? dc f s Jt are Prort*^ at 18 regular and secondary schools, and the BIA 
School, in 17 rural school districts. \^ 

PROJECT SERVICES: 

F ^SH ta « ve . ServiceS! This P r °i ect *» 30 administration. and an interagency "cooperative 
model. Project staff are also involved in (personnel development (hrough a tele- 



communications network. 



REQUISITE PERSONNEL: Staff required, to operate this program at another site are: 
admmistrative staff, resource specialist, and curriculum specialist. 



\ 
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EVALUATION MSTRUMENTS/lPROCEDUgESe The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrunent 
/procedure: 

1 = Initial screening/ child-find -3 = Ongoing child evaluation/monitoring 

2 ^ Initial diagnosis/assessment % =r Overall program evaluation 

> ) 



Instixroent/Procedure (Use) 


Availability A 


- Third-Party Evaluation (*) 


Contact project v 
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PROJECT TTTLEs COOPERATIVE VOCATIONAL EXPLORATION AND TRAINING 
PROGRAM FOR THE HANDICAPPED 

PROJECT STAFF: _ " . 

Administration: PoUy Feis, PI; Virginia Werbel, CO 

Contact Penan: Virginia Werbel, (*02) *63-28W 

Project Addrean Educational Service Unit #9 ' '* 
1117 E. South Street 
PO Box 20*7 

Hastings, NE 68901 * 
PROGRAM TYPE: HCMP FUNDMG YEAR* 1st 

^^^fS^L^ 2* pr ? 8ran ' " to V 0 ** m «"«*ive modd for 

o^.s^a«^rsfS e ^ " ovkted * 



\ 

Services for Children/Youth: . Staff 

Screening/Child-Find * 

Referral to Appropriate Program: X 
Diagnosis/Initial Assessment: ^ _ 

IEP Development: . >x 

DirecUnstruction/Training: X 

Ongoing Evaluation of Progress: X 

Family Training/Counseling/Therapy: x 



Trained By Staff 
X 



FacUitative Services: This program is an interagency cooperation model. 

» , « 



SERVICE SITES: ^Services are provided in 20 regular secondary schools in 20 school 
districts and industry sites in rural, small town, and city settings. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher aide/intern/assistant , psychologist, 
administrative staff, clerical/secretarial support staff, and counselor. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: ^ 

1 = Initial screening/ child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment " * = Overall program evaluation 



Instrument/Procedure (Use> 

2 : 


f Availability S 




- Talent Assessment Program (2) 


Commercially available ' ^ 





* * Records of Psychological Testing 
and Verification (1)' 

- Informal Student Needs Assessment (1) 

- Student Referral Form and Checklist (1) 

- Student/Parent Intake Interview (1) 

- Intake Conference .with School/Special 
Education Personnel (1) 

- Vocational Competencies Evaluation (2) 

- Student Behavioral Checklists and 
Rating Scales (2) 

- Agency Psychological § Reports (2) 

- Individual Vocational Evaluation Plan (3) 

- Evaluator/Empioyer Student Trainee 
* Evaluation (3) 

- Student Weekly Training Report (3) 

- Third-Party Evaluation (4) 4 



Contact project* 
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PROJECT TITLE: A MODEL BDJNGUAL/BICULTURAL DEMONSTRATION PROGRAM 
FOR SPANISH-SPEAKING LANGUAGE IMPAIRED CHILDREN 

PROJECT STAFF: 

Administration: Carmen Ortiz, PI, CO; Ines Rodrigez, CO; Olga Romero 

Contact Person: Carmen Ortiz, (212) 663-7200 

Project Address: Bank Street College of Education 
610 West 1 12th Street 
New York, NY 10025 

PROGRAM TYPE: HCMP .FUNDING- YEAR: 1st 

PROJECT ABSTRACT: This program provides bilingual/bicultural instructional services 
to Hispanic children diagnosed as language impaired. Instructional services are delivered 
in a model classroom located in a public elementary school setting in- the Bronx. These 
services include instruction in all academic areas in the child's native language, as well as 
instruction in the English language. Instructional emphasis is on the development of 
acaoSic^kite ian 8uaS e Proficiency, self-concept, interpersonal relationships, anU 

L^u" t0 ,7* instructional services, the project is developing Spanish curriculum 
materials inr all content areas with an emphasis on integrating the child's cultural 
.background into all curriculum activities, developing and" refining assessment and 
diagnostic procedures for determining a language disorder in a Spanish-speaking child, and 
developing a parental involvement component for bilingual special education. 

POPl^T^ SERVED: This project serves hard of hearing and speech impaired children, 
ages 3-8. Handicapping conditions are moderate to severe. 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff . ' 

Services for Children/Youth: staff Trained By Staff 

Screening/Chil^Eind: ' x 

Diagnosis/Initial Assessment: x 

IEP Development: x X x 

Instruction/Therapy Plan Pfevelopment: X x 

— f mm 

Direct Instruction/Training: X x 

Ongoing Evaluation of Progress: X x 

Related Services (adaptive PE, 

leisure skills, e.g.): ' x X 



9 
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SERVICE SITES: Services are provided in a special and a regular elementary school in one 
school district in an inner city setting. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel Jor, staff, 
teacher/instructional personnel for parents, and teacher aide/intern/assistant, 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedjp-e: / 

1 = Initial screening/ child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment % = Overall program evaluation 



Instrument/Procedure (Use) 


Availability 


- Key Math Diagnostic Test (2) 


Commercially available 


- Wide Range Achievement Test (2) 




- Picture Identification (2) 


Contact project 


- Language Samples (2, 3) « 




- Teacher Observation and Informal 





Assessment (3) 

- Third-Party Evaluation (4) 

- Auditory Discrimination (2) 

- Articulation Test (2) 

- Examen Diagnostjico de Lectura (2) 
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PROJECT TITLEs' OREGON RURAL CLINIC SERVICES MODEL FOOTS 
HANDICAPPED CHILDREN 7 

PROJECT STAFF: 

> 

Administration: Tom Rowland, PI; Darlene K. Westendorf , CO 
Contact Person: Darlene K. Westendorf, (503) 838-1220, ext. 322 



SCHOOL AGED 



Project Address: 



Education EvaluationCenter 
Oregon College of Education 
34*5 N. Monmouth 
Monmouth, OR 97361 



PROGRAMTYPE: HCMP ^ FUNDING YEAR: 1st 

55 ^S^ A !5 TRACT: This model b a one-location, one-stop clinic which brines 
together teacher, parent, child, and appropriate specialist. All are involved fo?atherS 

moSto^nT^ r^™l T*** ^ ^ ^ Planning; and hSZSS^S 
SE^^S* V3riety 01 (e *S- consulting, evaluating, programming) are 

available to children, parents, and teachers. Project emphasis fe on 1) se«Tclne best 
solutions and alternative solutions to children's problems andneeds as seen bvlSts^nd 
2 i ^P" 5 which immediate qu^o^fanTwhich 

IS m ' tCaCherS ' ^ * their <>wn skills, knowl^e, and re^urces 

and local community resources. 5 ' »«>uurijes, 

^h^Iw^. Ne ? ^JT^y t0 moderatel y handicapped children 
s^eer^imrSSw ' ^ le ™ rt S J^'ed, mentally retarded, hard of hearing, deaf, 
im^ed 7*1 Y ^^PP^' emotionally disturbed, orthopedica!^ 

impaired, other health impaired, and multiply handicapped. ^ % 

PRO JECT SERVICES: These headings indicate services provided directly by proieeTstaff 
or by people trained (at least in partfby staff. y y F 

Services for Children/Youth: Staff 

Diagnosis/Initial Assessment: X 

IEP Developments X 

Instruction/Therapy Plan Development: 

Ongoing Evaluation of progress: X 




SZ^ts^S^'^lZf^. a rural, 

S25S s,a<f re,uired ,o r** ,hls ^ at "- a - r site ar « 
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EVALUATION INSTRUMENTS/PROCEDURES: The 

title of each instrument/procedure indicate! the f ol 
/procedure: 

1 = initial screening/child-find 3 = Ongjc^pg. child evaluation/monitoring 

2 = Initial diagnosis/assessment # = Overall program evaluation 



parenthetic number following the 
owing code for use of the instrument 



Instnment/Procedure (Use) 



Availability 



- WechsleF Intelligence Scale for 
Children-Revwad (2) 

- Wechsler Preschool and Primary 
. Scale of Intelligence (2) 

- Stanford-Binet Intelligence Scale (2) 

- Beery Development Test of Visual-Motor 
Integration (2) 

- Brigance Inventory of Early Development, 
Basic Skills, Essential Skills (2^3) 

- Wide Range Achievement Test (2, 3) 

- Key Math Diagnostic Test (2, 3) 

- Woodcock Reading Mastery Tests (2, 3) 

- Woods & Moe Analytical Reading 
Inventory (2) 

- Britton Phonics Inventory (2) 

- Hammel & Larsen Test of Written Spelling (2) 

- Peabody Picture Vocabulary Test (2) 

- Test for Auditory Comprehension of 
Language (2) / 

- Boehm Test of Basic Concepts (2*) / 



Commercially available 




Writing Sample\nalysis (2) 
Following Written directions (2) 
Teacher/Parent Perception Rating (4) 



Contact project 



14'J 
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PROJECT TITLE: MODEL PROGRAM FOR EXCEPTIONAL CHILDREN IN URBAN 
ELEMENTARY SCHOOLS 



PROJECT STAFF: 
Administration: 
Contact Person: 
Project Address: 



Naomi Zigmond, PI; George Maitland, PI; Jan Sansone, CO 
Naomi Zigmond, (4 12) 624-5 1 (A 



Special Education Program 
School of Educatioi 
University of Pittsl 
Pittsburgh, PA 15260 



PROGRAM TYPE: HCMP 




YEAR: -1st 




ItSS „ A ^ pr0gram b ^8 implemented to serve educable 
nr^n ii y ' T Cd ' J° a , aIly 30(1 emotion ^ly disturbed, and learning disabled students in 
nT l e T ntary Schools m the dt y of Pittsburgh. The primary goal! of thh TproS Ire 
1 to develop a continuum of educational environment? for exceptional «nS? aTa 
budding leve ; 2) to implement these services , to exceptional y^effi S^ic 
^ruSS 1 ^ 3 " 1 ^ With u daSS P la cements and teacher assents dSerrtf neT^ 
a^^2?b£fi L ath i r than "^teal label; 3J to assure" that each X hS 



mainstr^. fw? •? 5f sodal ' recreational, and instructional environment of the 
mairetream; /> to identify more efficient and effective organizational patterns for 
IZSL^F 3 * i u ~ tion .fJ vices «" a building; and 4) to evafuate th!tapE "tf^uch a' 
service delivery system on the- social and academic progress of the youngsters Evolved 
an<J to evaluate the efficacy and acceptance of such a model. " ^g^rs involved 

v - *» • < 

POPULATION SERVED: This project serves learning disabled, mentallv retarded and 



PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff . . "««-uy oy project stan, 

Services for Children/Youth: 



Staff 



Screening/Child-Find: 
Referral to Appropriate Program: > 
Diagnosis/Initial Assessment-^T^ 
IEP Development: 

Instruction/Therapy Plan Development: 
Direct Instruction/Training: 
Direct Therapy: 

Ongoing Evaluation of Progress: 



Trained By Staff 
X 



X , 
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Family Training/Couns^ling/Therapy: 



Related Services (adaptive PE, 
leisure skills, e.g.): 




. X 



Fadlhative Services: This prdject is an administrative model. 



SERVICE SITES: Services are provided in three regQlar elementary schools in one school 
disteicMnjnneiLqty and major city settfogg^^ < * 

REQUISITE PERSONNE& * Staff required tc/oper^te this program at^nothS^ site are: : 
teacher/instructional personnel for children, teacher/instructional personnel for staff, >w 
psychologist, and administrative staff. " ' . • ^ 

EVALUATION IN^TRUUENT^teGCEDURES: The parenthetic number following the 
title of each instrument/procRBI indicates the folio 



it/pr. 

/procedure: & 

£ Ipitial screening/child-find 
2 = Initial diagnosis/assessment 



following code for use of the instrument 

3 = Ongoing chid evaluation/mpnitoring , 
♦ = Overall program evaluation 



Insirune^/Procedure (Use) 



Availability 



Qirii^lacement Tests (2) 

Heath Math Mastery Tests and/or 

Unit Tests (2) 



.Commercially available 



% 4£ Classroom Observations (*) 
- Walker/Rankin SBS Inventory of, Teacher 
* ' Social Behavior Standards arid 

Expectations (*) 
"~ * - Teacher Interviews (4) 



Contact project 



<9 
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PROJECT TITLE: UOOEL ML^TTDOOPLINARY CURRICULUM DEVELOPMENT IN 

. CAREER EDUCATION FOR HIGH SCHOOL 

. . • STUDENTS: FIELD-BASED DEVELOPMENT 

PROJECT STAFF: 

Administration: Martis Jones Okpalobi, PI, CO 

Contact Person: Martis Jones Okpalobi, (2U) 522-8220 



Project Address: 



1 Curriculum De^jopmeht . 
3801 Herschel Avfe. % 
Dallas, TX 75219 > 



PROGRAM TYPE: HCMP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: The DISD administrative units cooperatively involved in project 
operation include a multidisciplinary team of special .educators, career educators, 
curriculum developers, theprincipal and other personnel of the Multiple CareenfMagnet 
. Ce " ter < MC ) . » and university consultants. The (MC1 Z is a magnet high school which draws 
students districtwide in grades 9-12. The (MC) 2 cooperates with .the business and 
professional communities as it strives to serve handicapped students. The (MCr currently 
serves approximately 12p handicapped students. Students are assessed and/or identified 
x* 5?T. ollment at < MC > bas ^ 1 °n- «ate vocational and special education guidelines and 
, eligibility criteria including student interest and aptitude in one of six care* education 
programs. A. » \ 

The project involves testing and validating a model curriculum development process. 
Major objectives include 1) systematically validating the curriculum process model to 
make it transferable and adaptable .to other curriculum development situations and 
handicapping conditions, 2) significantly affecting student performance in specific job 
skills, and 3) f acilitating the preparation of IEPs through the curriculum. * " •% 

POPULATION SERVED: This project serves learning disabled, mentally retarded, deaf, 
Visually handicapped, seriously, emotionally disturbed, orthopedicall^ impaired? other 
health impaired, and nrfultiply handicapped youth, ages 1^21. Handicapping conditions are 
mild to moderate. . 

PROJECT SERVICES: These headings intfeate* services provided directly by project st 
or by people trained (at least ip p^t) by staff . - / — 



Services ^or Children/Youth: 

Screening7CT»ild-Find: " 
Referral to Appropriate Program: 
Diagnosis^nitial Assessment: < 
IEP Development: 

Instruction/Therapy plan Development: ' 
Direct Instruction/Training: 



_StafjL - Trained By Staff 
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-^fUirect Therapy: 

Ongoing Evaluation of Prdgress; 



X 



\UyTraining/Cxmscling/Therapy: X ); JL, J '"^ 

i^es ( adaptive t>E, V 



skills, elgij; 



Fadlftathre Services; This firoject provides a field-based, curriculum development mod&. 

SERVICE SITES: Services are provided in three special secondary and special "vocational 
schools in one school district, in inner city, major city and city settings, * / \ w 

REQUISITE PERSONNEL: Staff required to \>perate this, program at another site 1 are: 
teacher/instructional personnel for staff (curriculum writer), administrative Staff, and 
nfiedia specialist, 4 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number, following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure:^ 

A = Initial screening/child-firftf' 3 = Ongoing child evaluatiori/monitoring 

2* = Initial diagnosis/ assessment * = Overall program evaluation 



Instrument/P 



^bcedure 



(Use) 



Availability 



- Third-Party Evafaftloh (*) 

- LEA-Developed£valuatipns (*) 



L 



Contact project 
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TITLE! toSiSr 13 * 3 ^ g(pwehc ^ j ^d career education 



PI 



ECT STAFF: 
stratkn: 



Contact Person: 
Project Address: 



Drew Peterson, PI; ,Ridde McCandttess, CO 

Rickie McCandless, (80l) 484-873* 

640 Milton Avenue * 
Salt Lake City, UT 84105 



FUNDWGYEARj 1st 



PROGRAM TYPE: rJCMP 

^^IS^^sl^^^ the F-wes^ScE (Experience-Based 
« areas. F^t^as^ent^S, ^f 1 ^, StUdentS ' Students «*««ed in 10 
modmcatXs Te^^^i^^JL 1 *^^^ 1 ' curricuJum adaptations and 
placeme^e m^bTK^n^^: ^ ■*"» -d^source site 

^onslra^t^ ^ City School Distrj^ will 

deperxlent ^^ S^t^ k^!^^ ° f EBCET ' whUe exhibiting, variations 

^^^^^^^^^^ 

skills are seen 2 self riLnf J£t\ m d ? leaving schooL Students who have such 
~aT M ?^ - !-* 

Sl^te5',^Sf > i m ^' , S tT- B !*^! <^'«^<ntaliy retarded, hard of 
Handic%pi^„S n i m rS t ^e < r ly **** y0U,h > »-'«• 

P-ided directfy by project staff, 



Services for Children/Youth: 

Screening/Child-Find: 
Referral to Appropriate Program: 
IEP Development: 
* Instruction/Therapy Plan Development 
Direct Instruction/Training: 
Ongoing Evaluation of Progress: 

Related Services (adaptive PE, 
leisure skills, e.g.): 




Trained By Staf fl. 
X 
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SERVICE SITESe Services .are provided in regular and alternative seconjlary schools in a 
tnajdr city setting. Five schools in one school district are involved. 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children and clerical/secretarial support staff. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure; ' 

1 = Initial screening/child-find 3 = Ongoing dyld evaluation/monitoring 

2 - Initial diagnosis/assessment % = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



^echsler Intelligence Scale for 
jChildren-Revised (2) 
Woodcock-Johnson Psychoedutational 
Battery (2) 

Detroit Test of Learning Disabilities (2) . 
Career Maturity Inventory (2) 
Picture Inventory Explorati6n Systems (2) 
Program for Assessing Youth Employment 
Skills (2) . < • 

Discrepancy Evaluation Model (#) 0 



Commercially available 



School Records (1) 

Teacher Referral (1) 

Adaptive Surveys (2, 3) 

P re-Post Assessment EBCET Resource 

Site Monitoring Forms (3) 



Contact project 
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PROJECT TITLE: A COMJ41WTTY-BASED INSTRUCTIONAL MODEL FOR 
SEVERELY/PROFOUNDLY HANDICAPPED CHILDREN AND 
• OUTH 

PROJECT STAFF: 

Acfcninistration: Adelle Renzaglia, PI, CO 
Contact Person: Adelle Renzaglia, (804) 924-7461 

Protect Address: University of Virginia 
School of Education 
152 Ruffner Hall 

*05 Emmet Street "^n 
v. Charlottesville, Virginia 22903 

PROGRAM TYPE: HCMP FUNDING YEAR: 1st 

eSSal^S^Ll!? ^° jeCt is * Vel °P in X and im Plementing a community-based 
■ ^~~V°" P S 5ram J* 0 "/ classes of severely/profoundly handicapped students, one at 
one at the secondary level. Both classes are housed in integrated Sic 
SI ^HS* Ppr °? rfa ^ npnhandicapped peers. The objectives of this r>ESS 
ndude the development and evaluation of: community-based domestic/home livine 

S3S&S^lX^ m !^^ °* ^^respurc^ . 
GE535ESLSS ^J?" *rSP ment » implementation, and evaluation of community 
SSSITC 5 "i communit y set tings and will allow integration with 

notmandicapped peers. For vocational training, the project staff will access a number of 
hth c 8 ^? d * UC 5 ng thC Vocati S!^-Technical Center (where the count/s ^nhaX^d 
' 5£ ^ st ^ ent l receive tAlnlng), the community sheltered ^orksho P raTnS?us 
2t 6 SltCS - C ° mm r ity m ° bUity community resources' will oHaighl 

within the community whenever possible, and domestic training will be proWdec Mr f a 
community domestic site. Teaching techniques and strategieT^orVovid^gCction in 
community settings across curricular domains are also being developed \ Z I IvahlSed 

f^ PUL ^ T10N ^Y^ 55 ' This P r °i ect serves mentally retarded, hard of hearing SDeech 
mS^v 'handi^ 13 ' ?S2? Pped ' orthopedically impaired, other health im^r'edTand 
profoSnd PPC 1 e " and ,* outh » aees 7-21. Handicapping conditions are severe to 

SERVICE SITES: Services are prpvided in one regular elementary, one regular secondary 
Evolved/" 8 VOCaH ° n . aJ SCh ° 01 In dty ^ rUral se «ings. y 'one scSJol 553? is 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part) by staff. 17 P™^ 01 ^Bii* 

Services for Children/Youth: . staff Trained By Staff 

Scceening/Chi Id-Find: ' x 
Referral to Appropriate Program: X 
Diagnosis/Initial Assessment: X 
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IEP Development: 

Instruction/Therapy Plan Development: 
Direct Instruction/Training; 
birecjt Therapy: 

Ongoing Evaluation of Progress: 

Family Training/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skills, e.g.):' 



REQUISITE PERSONNEL: Staff required to opiate this program at another site are: 
teacher/instructional personnel for children and teacher aide/intern/assistant. 

EVALUATION INSTRUMENTS/PROCEDURES: The 'parenthetic number following the 
title of each instrument/fJrocedure indicates the following code/for use of the instrument 
£ /procedure: ' 
J 1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

I 2 = Initial diagnosis/assessment * = Overall program evaluation 



: w : 

Instrument /Procedure (Use) Availability 

- AAMD Adaptive Behavior Scales C2) Commercially available 



- Third-Party Evaluation (*) Contact project 

- Task Analytic Assessment (2) 

- Observational Assessment (2, 3) 

- Task Analytic Probes (3) 

- Single Subject Experimental Designs (#) 

- Surveys of Impact (*) 

- Attitude Assessment (*) 
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PROJECT TITLE: , SINGLE PORTAL INTAKE PROJECT 
PROJECT STAFF: 

Administration: Eugene Edgar, PI; Joseph Jenkins, PI; Mary Maddox, CO 

Contact Person: Mary Maddox, (206) 543-4,011 

Project Address: Experimental Education Unit WJ- 10 
College of._Education 
University of Washington 
Seattle, WA 98195 

PROGRAM TYPE: HCMP FUNDING YEAR: 1st 

PROJECT ABSTRACT: The Single Portal Intake Project is developing a model system for 
the development, of agreements between Local Education Agencies (LEAs) and state/jocal 
human service providers in order to facilitate student access to needed services not 
generally available through the public schools (e.g., medical assessment and diagnosis, 
adaptive equipment). An analysis .of the service mandates and regulatory restrictions of 
major federal agencies providing services to handicapped children and their translation 
into state and local programs will be conducted. The intent of this analysis will be tot 1) 
identify; nonpublic school providers of related services required under PL 9*-142 2) 
determine how these services can be utilized by LEAs in the fulfillment of their required 
' Ik-!? ? b 9 *~ l ¥' ™ d 3) md implement model interagency agreements 

nr^ W1 "n f u Cll u tat ! the use of these reIated ^vices.. While the initial phase' of this 
project will be based at the Experimental Education Unit (EEU),' Child Develbpment and 
SSI 1^ , da ^ on , Renter, of the University of Washington, the major thrust will take 
place in i local school districts throughout the state of Washington. The EEU will provide a 
setting for mtial implementation based on the developed procedures. Later, implementa- 
tion outside the model. setting will be conducted and evaluated in participating LEAs. It is 
anticipated that at the completion of the-project there will be: lU body of information 
detailing the service mandates, regulatory constraints, and state/local administration of 
federal programs providing services to the handicapped, 2) a, series of model agreements 
Between LEAs and local human service agencies, and 3) a process for developing, 
administering and evaluating interagency agreements. The outcome of the project will be 
improved student and LEA access to related services. 

POPULATION SERVED: This project seeks to provide improved services for all 
handicapped children. Those children currently involved in the program- are learning 
disable^ mentally retarded, hard of hearing, deaf, speech impaired, visually handicapped, 
seriously emotionally disturbed, orthopedically impaired, and multiply handicapped, ages 
3-18. Handicapping conditions, are mild to severe. rr 6 

PROJECT SERVICES: 

Facilitative Services: This project is an interagency cooperation model. 

SERVICE srTES: This project operates in a special elementary school in a university 
setting. Children are drawn from four schools in three districts, in inner city, suburban, 
major city, city, small town, and rural settings. 

♦ 

REQUISITE PERSONNEL: Staff required to operate this program at another site are- 
project assistants. . 
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Special Needs Programs 



PROJECT TITLE: 



PROJECT STAFF: 
Administration: 

Contact Person: 
Project Address: 



J** DEVELOPING AGE-APPROPRIATE 
SRJ^JLAR^CONTENT AND PUBLIC SCHOOL SERVICE 

2£^7b5f°?K£ PSKF* TO PREPARE A WIDE RANGE OF 
SECONDARY AGED SEVERELY HANDICAPPED STUDENTS TO 
FJJTCTIQN AS INDEPENDENTLY AND AS PRODUCTIVELY AS 
POSJBLE IN POSTSCHOOL COMMUNITY, VOCATIONAL, 
DOMESTIC, AND RECREATIONAL ENVIRONMENTS 



Lou Brown, Pi; Lee Gruenewald, PI- Jack Schroeder, CO: Ruth 
Loom is, CO 



Lou Brown, (608) 262-2722 

University of Wisconsin 
427 Education Bldg 
Madison, Wi 53706 



PROGRAM TYPE: SNP 



FUNDING YEAR: 3rd 



P ?h°h!;^ B 7 RAC ?T ! TWs P ro i ect ) s Primarily concerned with demonstrating, verifying, 
and disseminating: 1) strategies that can be used to develop aRe-approoriate c^riS 

™£S£T^ t0 fu ^ ion 35 ^P^ently and as productively as possible to 

Postschpol community, vocational, domestic, and recreational environments; 2)TfolIow- 

3i^?2?? hT em( ^L, Str . ategy t0 >ecure eva *uative information pertinYng to the 
J!* \^LL?^^°°- ^f"^ program on the subsequent vocational, domestic, 
S££Z£T3 funCtl0mn S ? f «ver«>y handicapped graduates and to contribute to the 
development of age-appropriate educational curricula for secondary aged severely 

^r'SSLS*"^ 2* 3> CUrrlcular Strategies for devel °P i "5 longSnaf InteraS ons 
tS^^rr^ Se ^L.^ iqap ^ less handic4ped or nonhandicapped 
students, and other citizens m school and nonschool settings. 

WULAT^ SERVED: This project serves mentally retarded, deaf-blind, seriously 

SatSCi^* handicap>d ^ HaU ^ y 
"wS,S *SX*^ Mrvices provlded *«"» * w^sa, 



Services for Children/Youth: 

Screening/Child-Find; 

Referral to Appropriate Program: 

Diagnosis/Initial Assessment: 



Staff ' Trained By Staff 
X 
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HEP Development: 

Instruction/Therapy Plan Development: 
Direct Instruction/Training: ' 
Direct Therapy: 

Ongoing Evaluation of Progress: 

Family Trairang/Oxmseling/Therapy: 

Related Services (adaptive PE, w 
leisure skills, e«g.)r 



SERVICE SITES: Services are provided in regular elementary, secondary, and higher 
education schools, students 9 residences, and community recreational/vocational sites. A 
total of 17 schools/service facilities, in one school district in a dty setting, are involved, 

REQUISITE PERSONNEL: Staff required to operate this program at^hQther site are; 
teachef/instructional, personnel for staff, administrative staff, and clerics/secretarial 
support staff. 



■i 
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PROJECT TITLE: BAY AREA SEVERELY HANDiCAPPED/DEAF-BUND PROJECT 
PROJECT STAFF: 

Administration: Wayne Sailor, PI; Lori Goefe, CO . * 

Contact Persons: Wayne SaUor, Lori Goetz, (415) 641-1573 

Project Ackkrfa: Sunshine School f 



Vdd^e&s: 



2730 Bryant St. 

San Francisco, C A 9*110 



PROGRAM TYPE: SNP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: A model educational program for. deaf-blind children, ages 5-12, 
who are also severely/profoundly multihandicapped is underway. The project operates a 
classroom for six to eight severely handicapped students in a public school daisroom in 
San Francisco County. The objectives of the program include the development of 
assessment systems to provide measures of functional visual and auditory efficiency. The 
results of applications of these assessment systems are used to modify and reformulate 
project student IEPs which contain compensatory as well as remedial instructional 
objectives and teaching strategies for both visual and auditory impairment. The program 
is committed to a nonsegregated service delivery model for deaf-blind children and 

SSna r %D r !l StUd ?"? t0 / ? 6ir ^"i^verely multihandicapped) classrooms 
following IEP reformulations (about six montffe) and a two-week intensive inservice 
, training program provided to the child's original teacher. 

* 

POPULATION SERVED: This project provides services to mentally retarded, deaf, 
visually handicapped, deaf-blind, and multiply handicapped children, ages 3-11. Handi- 
capping conditions are severe to profound. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . . 

Services for Children/Youth: staff 

Diagnosis/Initial Assessment: X 

IEP Development: X 

Direct Instruction/Training: » X 

Ongoing Evaluatiort: X 



Trained By Staff 
X 



SERVICE SITES: Services are provided in a special elementary school which senL three 
school districts in inner city, city, and major city settings. ^ 

REQUISITE PERSONNEL: Staff required to. operate this program at another site are: 
deve^r 1 ™ 0 * 10 " 31 perSOnnel for cnildren » teacher aide/intern/assistant, and program 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use o* the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment , 4 = Overall program evaluation 

: V - ■• b 



Instrument/ProcecJure (Use) 



T 



AvailabUity 



- Michigan Deaf-Blind Scate (2) — — 

- Bay Area Severely Handicapped/Deaf- 
Blind Assessment Manuals (1, 2) 

- Classroom Performance Data (3) 



r 



Contact project 



\ 
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PROJECT TITLE: HOONANEA: THE SEVERELY HANDICAPPED YOUTH LEISURE 
TIME TRAINING PROJECT 



PROJECT STAFFS 




ames Apffel, PI; Luanna Voeltz, PI; Bonnie'Biel Wuerch, PD 
Bonnie Biel Wuerch, (808) 9*8-7778 



•sr 



versity of Hawaii 
al Education 

University Avenue, UA*-5/6 
Honolulu, Hawaii 96822 



PROGRAM TYPE: SNP 



FUNDING YEAR: 3rd 



PROJECT ABSTRACT: Ho-onanea is a Hawaiian word meaning to be engaged in 
something pleasurable. It is also the name of a project to develop a leisure tim» skills 
c^iculum for severely handicapped adolescents. This project considers' the self-fulfSl- 
«rCll lg t- .^ d +u ^truct've utilization of leisure time Wbe legitimate educational 
£ IS* " the normalization of adult life for the sever&y handicapped person. The 
f ^ ^ two Primary goals: 1) development of necessary skill levehT by severely 
handicapped youth on selected leisure time activities which are both developmental^ and 
mln"t? f ??5 r ate J^.gefralizable to natural (school, home, and community) environ- 
ments; 2) demonstration (after training) of self-initiated play behaviors at each skill level 
with minimal supervision. These goals require the identification" of self-reinforcing, age- 
appropriate materials and activities, as well as the development and validation of task 
analyzed skill sequences and a training process to facilitate self-initiation, generalization, 
and maintenance. ° ? 

Activities included are, for. the^most part, isolate and/or dyadic' play activities which 
f!2^r! ne^r. organization, by a caregiver, transportation, or ongoing expenses. Such 
factors can seriously limit opportunities for self-initiation and generalizability of leisure 
activities m actual community settings. Ho-onanea activities also, include the development 
i • ho !T ,e u traimn g/ invo ivement component to enhance generalization and maintenance of 
leisure behaviors. 

•i 

WULATION SERVED:. This project provides' services to mentally retarded, autistic, and 
multiply handicapped youth, ages 13-19. Handicapping conditions are severe to profound. 

^P 3 ^^^^ V* 3 * headiri ? s indicate- services provided directly by project staff, 
or by people trained (at Jeast in, part) by staff . • — — 



Services for Children/Youth: 

Screening/Child-Find: 
Diagnosis/Initial Assessment: 
Direct Instruction/Training:* 
Ongoing Evaluation of Progress: 



Staff Trained B^Staff 
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" Family Training/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skillv*'g*)* 

Fadlitative Services: This project providesMnservice training to tochers statewide. 

SERVICE SITES: Services are provided in\reguiar elementary and secondary schools, 
students 1 residences, and group homes in one ^hool district. The project serves suburban, 
i city, and major city areas. w \ \ 

REQUISITE PERSONNEL: Staff required to operateHMs program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for parents, 
clerical/secretarial support staff, curriculum support staff, and graduate assistants. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of\ fre ins trument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure jfcJse) 


^ Availability 


- AAMD Adaptive Behavior Scale (1, #) 


Commercially available 


- Topeka Association for Retarded Citizens 




Assessment Inventory (I, *) 


t 



Hok>nanea Interest Inventory (2, 4) 
Ho'onanea Task Analyzed 
Skill Sequences (2, 3, *) < 
Measures of Child Activity Preference, 
Self-lnitiatitfn, Duration of Play, and 
Inappropriate/Appropriate Play Behaviors 
in a Generalization Setting (3, *) 
Ho'onanea Leisure Time in the Home 
Parent Survey (*) 



Contact project 

& 9 



ERLC 



S-02* 



164 



PRtp-CTTITLEj ENGINEERING PROCESS-ORIENTED ^PROGRAMMING FOR 
, •. / SEVERELY HANDICAPPED ADOLESCENTS , . 



fJ ? , PROtmCT STAFF:, 

A<*ruj^rtrati«t - 3ames £. McLean^ PI; Lee K. McLean, CO 



Contact Person: « ai^ E. McLean, (316) 421-6550 

Project Address: University ot Kansas 

Bureau of Child Research' 
? * Parsons, KS 67357 ' \ 

~ PROGRAM TYPE: SNP^ FUNDING YEAR: 3rd " • 

^i^^r^STL This P*" 0 ^ serves severely/profoftjdly handicapped, nonverbal 
adolescents. Many of these youngsters are further characterized by concomitant severe 

SSTJ J S 2 k ?- MOSt P?^ 5 ^ Curricula current »y availai >le for ffiSSS 
'Sl!L!^ ^elopmen^ of a repertoire of highly specific "adaptive^haWfand 
m^T. res P^e classes. Theftremjse of this pVoject is that such programming 

Xs whiTi^^ b , Y aW ^' neSS * ^ m0re generic Veractive^and processing 
• * n ich are ** only essential to the student's ability' to acquire new response 

toftES* 5? ^ ^ t0 * aitiaa t0 forlnormalSed "qSty ofHfS 

envi^^w" 315 * J 1 ** I eneriC * ul -»™ ¥ lude m <>tor, social' interactive, and 

t^TM' 10 "^^ 55 ^ SW11S; ^ thfese seent ° in the most 

generic skill area of all - namely, communication. 

• Sented nrn^r^K ^T^^J has been to develop an interactive, communication-, 
oriented ^program characterize* by the following features:^ !) a two-dimensional 
ctirnculurrP, representing^oth generic skills, .and specific age^o^tt^SSSSe 
development targes; 2. I^depth- assessment . procedure? for LiSySWfcadSx 
uS P S ated wi th\s^qfic response, deficits; 3\ interactive tr'aining^edures 

K^kT^ J^Tr* * 0 ™* 15 2? in ?itU ***** in semistructJred activity 
f^neered learning envirorfffient, -consisting of^activity zones, staff-student 

^P 011 ^-' S ^ ddlly cr ^ ^appropdate curriculum materials, air 
Swe?n tnLrh 0 ^ ^ ^"J* tar g eted skms *"d responses;- and 5) direct' liaison 
SSS? * 1 W«nand.a primary-caregiver in each student's living environment 
tojpeomote.environmental relevance and carryover of target behaves.- ' — - 

fS TON t »VEDs This project proves services to mentally retarded, speech 
impaired, autistic, and multiply handicapped youth, ages. 13- 1 8," whose handicapping 
. conditions are severe to profound. ' * * n«uiuiv.a HF ni B 

PROJECT SERVICES:; These heading indicate, services provided directly by project staff 
or by people trained (atleast in part) by staff. . " uire< -«y oy.FOject stan, 

Services for Children^outh: -/'/' * . / . Staff m •« Trained By St aff ' 

; ' / ' / * : — * 

Diagnosis/Initial Assessment: . i ■ I . X < - « 

IEP, Development: . • ^ * * X 

Instruction/Therapy Plan Development: • x 
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^irect Instruction/Training: 

^DfetJTherapy: t 

Ongoing Evaluation of Progress: 

' Related Services (adaptive PE, 
leisure skills, e.g.j: / 




\ 



SERVICE: 

facility in a 



Service? are provided in a special secondary school and a residential 
al area* . ^ 



REQUIM ft PERSONNEL: Staff required to operate this program at another site are: 
teacter/instrikrtonAl personnel for children, teacher/instructional personnel for staff, 
teacher aide/interp/as^istant, and ^valuator. * 

■EVALUATION INSI^MEITO/PROC^UR^ The parenthetic number following the 
title of each iratrumfent/ptacedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screenirjg/child-i^d 3 = Ongoing, child evaluation/mdnitorin 

• 2 = Initial diagnosis/assessment . 4 = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- Ordinal Scales of Infant 
Development (3, *) 

- Callier-Azusa Adaptive Behavior Scales (*) 

- Topeka Association for RetardedCitizens 
Adaptive {fehavior Checklist 4ff$J 



- Bates's Communication Skills 1 
Questionnaire (3, 4) 

- Social* Behaviors Protocol (*) 

- Generic Skills Assessmtfrrt-^ 
Instrument \} 9 4V 




Commercially available 




Contact project 
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PROJECT TITLE: VOCATIONAL HABQJTATION FOR SEVERELY HANDICAPPED 
. YOUTH PROJECT . . 



PROJECT STAFF: 
Administration: 

Contact Person: 

f 

Project Address: 



Sandra Alper, Ph Lucy Choisser, CO 

Sandra Alper,' (314) 882-3741 

Department of Special Education 
University of Missouri-Columbia . 
515 South 6th Street 
Colombia, MO 65211 



PROGRAM TYPE: SNP 



dS 0 ^ 07 AB SI?^S3LJ^-^ Q<:ational Habitation f>r Severely Handicapped Youth 
Pro^rtjs^a-ceoperaiive effort between the Department|of Special Education, University 
— o^MTssoun-Coiumbia, and Woodhaven^chool. The major focus of this project Uasbeen tq 
/ mod ? 0f swvice: delivery through which community-based^vocatiortal 

£5 i f V, f eS are.£rovided_to severely handicapped youth. Services provided 
mdude vocational as^mpftTahung, and ptacemertt based on the requisite Vkillslf 

^^Lf gS - Staff re,at,v ? t0 the transition from institutional to community- 

based programming are also addressed. y 

■ ' h ' . .' . 

POPULATION SERVED: This project provides services to mentally retarded, hard of 
hearing, senously emotionally disturbed, and multiply handicapped youth, ages 15*21 
Handicapping conditions are moderate to severe. , 5 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in partTby, staff. - "recur oy projecx stan, 



.YEAR: 3rd 



Services for .Children/Youth: 

Referral !o Appropriate Program: 
\jiiagn&is/Jnitial Assessment: 

IEP Development: 
- Direct Instruction^ raining: 

CJngojng Evaluation of Progress: 

Family Training/Counseling/Th^r 

Related Services (adaptive PE, 
— tefcGreslfills, e.g.): 



Staff 



Trained By Staff 
X 



SERVICE SITES: Ser, 
facility, students' r 
are located in rural 



'ICC 



f^:v.* ♦ a ♦ . Li provided in a special - vocational school, a residential 

facility, students' residences, and co»unity sites in one school district. These facilities 

lall town settingsr ' ' 



O 
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REQUISITE PERSONNEL: Staff required to operate this program at another site are:, 
teacher/instructional personnel for children, clerical/secretarial support staff, and 
vocational facilitator. 

§ * 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following, the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: • 

1 = Initial screening/child-find ' 3 = Ongoing child evaluation/monitoring 

2 = Initial diaghosis/ajse^sment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



- o Vocational Skills Assessment * 

Format (2) 

- Job-Related Skills Assessment 
Format (2) 

- Client Progress Record (3) 

- EmployersVCo-Workers 1 Evaluation of 
Client (3) 

Staff Competency Evaluation Form (3) 

- Third-Party Evaluation (4) 



^Contact project . 
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PROJECT TITLE: ASSESSING AND DEVELOPING THE COMMUNICATION ABILITIES 
OF DEAF-WJND CHILDREN ™— 

PROJECT STAFF: -\ • 

Admin«tration: Dr. Jerome D. Schein, PIj Linda Kates, CO 

Contact Person: Dr. Jerome D. Schein, (212) 598-2305 

Project Address: Deafness Research 4 Training Center 
SO Washington Square East 
New York, NY 10003 

PROGRAM TYPE: SNP V ^ FUNDING YEAR: 3rd 

SS^I^SJ'iSP g0a i rf this '* to s P ed *y a series of assessment 

methods and instructional strategies regarding the most effective procedures to stimulate 
and improve the communication abilities of deaf-blind children, ages 5-12 years The 
project encompasses several components: 1) indepth assessment of the population to 
determine deficits, strengths, and learning modalities . which can be useful in the 
TTL communication} 2) selection and modification of teaching processes 

^SL^^ COmmUm ? lti ? n ^ ma ^ b f tau ^ 3) veh icles for the specif ic 

development of communication skills; and *) dissemination models. 

POPUT^TON SERVED: This project provides services to deaf-blind children and youth, 
ages 5-13. Handicapping conditions are mild to profound. 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or by people trained (at least in part)^ staff. 7 F J — ' 

Services for Children/Youth: staff Trained By Staff 

IEP Development: x 

Instruction/Therapy Plan Development: " * . X 

Ongoing Evaluation of Progress: 



f \ ' 

flff^Sr SITE ^ , Services " e Prided in special elementary schools, residential faculties 
and other special centers in rural, small town, suburban, inner city, cfty, and major cftv 
settings. Ten schools/facilities are involved. ' . . ■ J y 

?2^? E . PER ? ON ? tELl itaii t0 °P erate tnis Program- at another' site are: 

cu^rSSS PCrSOnnel f ° r ChildrCn ' teacher ^ cessment specialist, - and 



curriculum specialist! 

• < . ■ - x 



* 



I 
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EVALUATION INSTRUIIENTS/PROCEDMRESs The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 



/procedure: • > / . 

1 = Initial screening/ child-find ^ 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Immanent/Procedure (Use) Availability 



- Behavior Rating Instrument for Contact project 
Autistic and Other Atypical 

Children (Deaf-Blind Edition) (2, 3, *) 

- Wolf Inventory of psycholinguistic 
Progress (2, 3, ♦) 

t . 




PROJECT TITLE: PROJECT VOC: THE VOCATIONAL OPPORTUNITIES* 
COOPERATIVE. A MODEL PROJECT FOR SEVERELY 
HANDICAPPED YOUTH 

PROJECT STAFF: 

Administration: G. Thomas Bellamy, PI; Heidi E. Rose, CO; Darla J. Wilson 

Contact Person: Heidi E. Rose, (503) 686-5311 ' v ^ 

Project Address: Project VOC 

Specialized Training Program 
University of Oregon 
1590 Willamette 
Eugene, OR. 97f01 

PROGRAM TYPE: SNP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The Vocational Opportunities Cooperative (Project VOC) focuses" 
on vocational preparation which is relevant to potential future employment in community 
settings. To provide innovative vocational preparation in secondary classrooms for 
v Ve !7, u ^ students in Eugene and Springfield, Oregon, the project has 
identified three aspects of vocational instruction: 1) development of a vocational skills 
curriculum; 2) provision of instructional support 'for vocational teaching of all project 
youth; and 3) assistance in revision of an assessment instrument, the Student Progress 
■Record, which is used statewide in programs for the severely handicapped. 

Project VOC influence on services for severely handicapped 7 outh includes: *l) a 
generalized skil s vocational curriculum which is coordinated with packaged instructional 
materials for classroom use; 2) extensive use of singlt-subject research procedures in 
evaluation of instructional methodology to increase the quality of programming and 
professional awareness of effective procedures; and 3) revision of the Student Progress 
Record for classrooms of severely handicapped students in Oregon. 

POPULATION SERVED: This project provides services to mentally retarded and multiply 
handicapped youth, ages 13-21. Handicapping conditions are nV>derate to profound. 

PROJECT SERVICES: Projqct services include: participation in the field testing of 
curriculum materials, work \experience placement of a small number of students, and 
consultations wrth their respective teachers on vocational objectives. 

Facilitative Services: This project is a model for the development of instructional 
programs. 

SERVICE SITES: Services are provided in regular secondary schools in four school 
districts in small town and city settings. - . 

REQUISITE PERSONNEL: As this project is involved in program development, no staff 
are required to run the program at another site. 



« 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use ofjbcjnstrument 
/procedure; " 

1 s Initial screening/child-find % 3 = Ongoing child evaluation/mpnitoringV 

2 = Initial diagnosis/assessment # = Overall program evaluation \ 



Insthment/Procedure (Use) 



AvailabUity 



Management by Objectives (♦) 
Advisory Committee Monitoring (♦) 
Fielcf Test of Project Developed 
Materials (♦) 



Contact project 
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PROJECT TITLE; MODEL PROJECT FOR DEAF-BUND YOUTH 
PROJECT STAFF: 

Administration: Dave Templeman, PI; H.D. Bud Fredericks, CO; Linda Makohon, CO 

Contact Penan: DaveJTempleman, (503) 838-1220 

Project Address: Teaching Research 
Todd Hall 

Monmouth, OR 97361 

t 

PROGRAM TYPE: SNP FUNDING YEAR: 3rd 

PROJECT ABSTRACT: The intent of this project is threefold. First, it attempts to 
demonstrate that deaf-Wind youth can be educated in classrooms which are not solely set 
up for the education of deaf-blind children. Since demonstrating this fact is only half the 
task, the project has designed an inservice training approach for training teachers in this 
model of educating severely ha/idicapped/deaf-blind youth. The, Parent Training Clinic 
serves as a programming resource to the parents (natural or foster), classroom teachers, 
and group home sjaff. Clinic staff provide programming and training in remediation of 
inappropriate behaviors, in either the home or school environment, in addition to skill 
development programs. They may also serve as a resource to assist in the coordination of 
a consistent programming effort between home and school. Secondly, this project is 
designing and field testing an upper level curriculum specifically designed to work with 
deaf-blind youth. Thirdly, this project speaks directly to a major area of concern in the 
education of deaf -blind youth - prevocational training. This training . area can be 
considered as a major step for all deaf -blind youth towards the development of their 
potential and eventual independent living. 

POPULATION SERVED: This project provides services to deaf -blind youth, ages 13-21, 
whose handicapping conditions range from mild to profound. 

.PROJECT SERVICES: These headings indicate services provided directly by project staff, 
Sr*by people trained (at least in part) by staff . ' 

Services for Children/Youth: Staff Train ed By Staff 

— 1 — ^ 

Direct Instruction/Training: v X 
Family Training/Counseling/TherapyT^ 




SERVICE SITES: Services are provided in regular elementary and secondary schools, 
special elementary schools, special vocational schools, residential facilities, and students' 
residences in seven school districts. The 14 schools/facilities are located in rural, small 
town, suburban, city, and major city settings. 

iteWSTTE PERSONNEL* Staff required to operate this program at another site are: 
teacher /instructional personnel for children, teacher/instructional personnel for staff, and 
teacher/iftstructional personnel for parents. 



RJC "* I7 3 



EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for Lee of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 * Initial diagnosis/assessment 4 = Overall program evaluation * 



Imtnxnent/procedure (Use) 



Availability 



- Student Progress Record (2) 

- Teaching Research Curriculum (2) 

t 



Commercially available 



TeachingJ^esearch Individual and Group 
Data Collection Forms (3]f 



Contact project 



J L 
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PROJECT TITLE: INNOVATIVE VOCATIONAL MODEL FOR DEAF-BLIND YOUTtf 
PROJECT STAFF: 

Terry Graham, PI; Susan Descarage, CO 
Terry Graham, (205) 362-1500 



Administration: 
Contact Person: 
Project Address: 



Alabama Institute^ or Deaf and Blind 
Helen Keller School of Alabama 
PO Box 698 
Talladega, AL 35160 



PROGRAM TYPE: SNP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: The Helen Keller School of Alabama has identified 31 students, 
ages 13-21, from seven states (Alabama, Mississippi, Florida, Kentucky, Tennessee, 
Louisiana, and Virginia) as needing more extensive educational services than those 
currently provided. Transition from a traditional (academic) school program to a life-long 
program requires adequate preparation and planning. After an initial prevocational and 
living assessment, an individualized educational plan (IEP) and a life-long plan (LLP) are 
developed for each student; the student subsequently is assigned to parallel sequential 
living and work tracks, instruction will center on the development of skills in work, 
communication, mobility, behavior, and related areas. The middle-to-low functioning 
deaf -blind receive prevocational training in, the area of work adjustment. The work 
adjustment center will consist of 40 modules, each designed to teach a specific skill. The 
modules will be developmental in nature, will range from simple to complex at each level, 
and each skill will be task analyzed. Work experience with pay will be provided both on 
and off campus. Development of daily living skills will be facilitated utilizing an 
independent living practice house and group home on school grounds. Follow-up studies 
will be conducted on students completing the proposed program as well as on students who 
have left the Helen Keller School since its inception in 1955. 

POPULATION SERVED: This project provides serviced to deaf -blind youth, ages 13-21, 
whose handicapping conditions are mild to.severe. 

PROJECT SERVICES* These headings indicate servicea'provided directly by project staff, 
or by people trained Qrt least in part) by staff . ~~ 



Service for Children/Yc 

Diagnosis/Initial Assessment^ 

IEP Development: 

Direct Instruction/Training: 

Ongoing Evaluation of Progress: 

Related Services (adaptive PE, 
leisure skills, e.g.): 




Trained By Staff 
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SERVICE SITES: Services are provided in residential elementary, secondary, and 
vocational schools in rural, small towfr and city settings. This project serves deaf-blind 
students from the entire state of Alabama, as well as students from Louisiana, Mississippi, 
Kentucky, Tennessee, Florida, and Virginia. ^ 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher aide/intern/assistant, administrative 
staff, and clerical/secretarial support staff. 

EVALUATION INSTRUMENTS/PROfJfeDURES: The parenthetic number following the 
title of each instrument/procedure/ndicates the following code for use of the instrument 
/procedure: - * / ^ 

1 = Initial screening/ child-find / 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment V% Overall program evaluation 



Instrument/Procedure (Use) ' Availability 



- Balthazar Scales of Adaptive Commercially available 
Behavior, I and II (2, 3) 

- Cain-ievine Social Competency Scale (2, 3) 

- AAMD Adaptive Behavior Scales (2, 3) 

- Purdue Pegboard (2, 3) 

- Minnesota Rate of Manipulation Tests (2, 3) 

- Pennsylvania Bi-Manual Worksample (2, 3) 

- Bennett Hand-Tool Dexterity Test (2, 3) 

- Brigance Inventory of Essential , 4 
Skills (2, 3) 

- Pre- Vocational Assessment and 

Curriculum Guide (2, 3) \ 



- Third-Party Evaluation ip) 
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PROJECT TITLE: PROJECT SAIL: ' SYSTEMS ADAPTATION FOR INTEGRATED 
LIVING ° f 

PROJECT STAFF:- 

Administration: George H.S. Singer, PI; Ben Mason, CO; Hap Stemm, CO V 

Contact person: George Singer, (916) 926-3605 ' 

Project Address: * 300 E.. Jessie St. 

Mt. Shasta, CA 96067 

m 

PROGRAM TYPE: SNP FUNDING YEAR: 1st 

PROJECT 'ABSTRACT: Project SAIL is developing a model residential training home for 
SET 1 / ^^RP* 1 w *o have been7«idents of ajtate hospital or w™ are . 

? • inst ftutionalized. The training facility will provide intensive behavioral- ' 
n?™!L in ?*? J ln cr i tical whicn have caused children to faU in community 

SSEI? i V! ? flow-through program. Sta/f will train follow-up care ' • 

providers. School and home programming will be coordinated. Social integration of the, 
children will be structured in the school and the communityTstaff also provide inservice 

orocedurS 'SPS^ ^^V^ * m d ^°P * manual for policies and 

•integration traimn g» behavior management, outreach work, follow-up, ^*d school. - 

5f^f/ LA - T10 ^ S^YED: This project provides services to mentally retarded, orthope- 
dically impaired and multiply handicapped children and youth; Les g-2l, whose 
handicapping conditions are severe. » »i wnose 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or hj^ople trained (at least in part) by staff , # 

Services for Chiforen/Youth: Staff Trained By Staff 

Diagnosis/Initial Assessment: * X 

Direct Instruction/Training: 

Family Training/Counselihg/Therapy: 

r 

Related Services (adaptive PE» 
leisure skills, e.gj: 



// 



Facilitative Services: This project is a model residential training home J 

^VjCp^ITES: fivices are provided in a special eietUntary school, a residential 
SttcStt ™e involved ' reSldenceS in f rural settil «- Three ^hools/fadlities in two school. 

^^^. PE ^^ Staff required to ^ Prograi^'another si* are: 

l tif P* r *°nnel for children, administrate. staff, and clerical/secretarial/ 



support staff. 

V 

\ 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
. title of each instrument/procedure indicates the -following code for use of the instrument 
> /procedure: " . / J . 

*> v -</ \ -» Initial screening/child-find 3 = Ongoing child evalua$ion/monitoring_-. 

2 s Initial diagnosis/assessment i = Overal^pcpgram evaluation 



Instrumem/procedure^Use) 



v 



Availability 



- Uniform Performance Assessment System (2* 3) 
«* Behavior Development Survey (2, 3) 



Commercially available 



State of California Client Development 
Evaluation Report (2, 3) 
Behavioral Observation of Affect (2, 3) 
Third-Party Evaluation (4) 



Contact project 



r 



r 
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Project title: integrated educational service delivery model for 

severely handicapped children and youth * 

project staff: - * 

« Administration: WaygeSailor, PI; Chesca Piuma, CO 
Contact Person: Chesca Piuma, (*U5) 469-1306 V 

Project Address: Department of Special Education ■ " - 

W -..Room 1,0* y— -' ' * 

- University, of San Francisco ft 
» ... 1600 HoUoway St. ' • * 

: " , San Francisco, CA 9*132 



• <7 



PROGRAM TYPE: SNP * ■> FUNDING YEAR: 1st - 

PROJECT ABSTRACT: #The project operates in conjunction with the San Francisco 
Unified School District. This plan involves simultaneously integrating both severely and 
.mildly handicapped children and .youth into chronological age-appropriate regular . 
education settings. Major innovative components of the project include development and- 
implementation of: 1) a social interaction curricuhifflfsEor severely handicapped students; 
2). inset- vice. materials and procedures for all perso^el'-aWntegrated sites; 3) specific * / 
methods for facilitating interactions between handicapped anWmhandicapped students; > * 

3 ™ e ^ r< r ment system for social interactions between handicapped and nonhandicappe<K 
youth; and 5) a parent training component designed- to foster generalization of social skills 
learned by severely handicapped students. Integrated sites wUl rotate through .three 
phases of participation (pre-integrstion, intensive integration inservice, follow-up . 
consultation and measurement) with the project. *» 

POPULATION SERVED: This project currently serves deaf-blind children, ages 3-6, "whose ' - 
nandiGapping conditions are severe to profound. ... 

PROJECT SERVICES:' These headings indicate servicesVovided directly by project staff, 
or by people trained (at least in partjbj; staff . _ ■ < ', 

Services for Children/Youth: ■ Sta ff Trained By Staff 

. * . ' * " — ~ r 

Screening/Child-Find: - : x ■ 



X " 



Referra^o Appropriate Program: X 
, Diagndbis/Initial Assessment: ' ' X «X 



* IEP Development: 

Instruqrton/Therapy Plan Development: 

• • ' - '" * 

* Direct Insth/ction/Training: • ■ 

• • . &■ 

Ongoing Evaluation of Progress: ' 



*er!c.' : : " v : -'.its 



FamUy^raining/Couraeling/Therapy: 

Related Services (adaptive.PE, 
leisure skills, e.g.): 



_X_ 
X 



X 



SERVICE 
district in 



STTES^' Services are jirovided in two regular elementary schools in one school 
\ major city and inne^fcity settings. » ' 



REQUISITE PERSONNEL: No staff are required to operate this program at another site. 



S 
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PROJECT TITLE: PROMOTING THE INTEGRATION OF SEVERELY HANDICAPPED 
CHILDREN INTO SCHOOtfCOMMUNITY SOCIAL SYSTEMS 



PROJECT STAFF: 



Administration: Luana Voeltz, PI, PD; Norma 3ean HemphUl, PD 
Contact Person: Norma Jean Hcfmphill, (808) ?*8-7778 

Project Address: Hawaii Integration Project ' "V ' " 

Department of Special Education 

University of Hawaii ^ 

1776 University Avenue, UA1 N X 

* Honolulu, HI 96822 

to •> 

PROGRAM TYPE: SNP FUNMNG YEAR: 1st 

PROJECT ABSTRACT: major goals of the project- are to: 1) promote the 

tlil^uLnL^V^ beR ^ id . al ^ interactive skill levels and behaviors in 
severely handicapped children to facilitate their, Acceptance by and adjustment to 

S2KS to a T Umty ^l"*? 5 2> - devd0p 6ffeCtive methods - ° f trainin 8 SdStaJ 
X£ 2 I??™ g6neral ^ucation, teaching staff, nonhandicapped students, adminis?, 
2£l ?.n?? - state sta f f . P^nts of handicapped and nonhandicapped, and other 

SI y . C ° nS1 u tUentS t0 adjUSt suc cessfully,to the inclusion. orsev<*fely handicapped 
rf^£S?JS? Th into community settings; and 3) described develop those parameters 
severed h^i^^^^ rewardin S F** r interaction patterns between 
«™?r ^SJW** and nonhandicapped children- and- youth" which Can -«rdurr and- 
generalize to ot>er appropriate situations beyond the intervention settings. .• < 

- P J^Hh ATl< ^r ^Y*? P iS project P rovides services to mentally retarded* deaf-blind, 
^SSi^^SS^^^ ChHdren ^ y ° Uth;a S es < Handicappin r Sl conditions , 

PROJECT SERVICER These headings, indicate services provided directly by project staff, 
or by people trained (at least in part) bjr staJf . " s — 

Services for Children/Youth: . , $ t af f V 

^Referral to Appropriate Programf ^ ^ 

Biagnosis/Initial Assessment: X 



Trained By Staff 



IEP Development: -X X 

Direct Instruction/Training: X ' X 

Ongoing Evaluation of Progress: X 



Family Training/Counseling/Therapy: , x 

. / 

Related Services (adaptive PE, 

leisure skills, e.g.): <v ^ X 
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SERVICE SITES: Services are provided in six regular elementary and secondary schools in 
three school districts. These schools are located in rural, small town, suburban, .city, and 
* major city settings.. " 




REQUISTT&PERSONNELj NO stiff are required to ope^te this program at another -site 



EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: • ' ' ' . 

, 1 = Initial screening/child-find . " ■ 3 = Ongoing child evaluation/monitoring 

2; = Initial diagnosis/assessment % = Overall program evaluation 



Instnjmcrit/Procedurc (Use) ' 




* Availability 


- Topeka Association for Retarded 


s 


Commercially available 

# * 


Citizens Assessment Inventory (2) 


\ * 


- Callier-Azusa Scale (2) 

• 


i 



Social Interaction Observation 

System (3,*) 

Environment^ Index' (4) 

Acceptance Scale (3, *) 

Social Interaction Skill Sequences (2, 3) 



Contact project 



r 



s 
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PROJECT TITLE: THE CHICAGO INSTITUTIONALIZATION PREVENTION PROJECT 
- FOR SEVERELY HANDICAPPED CHILDREN J 

PROJECT STAFF: r 

Adnunistraiion: Judith Sewell Wright, PI, CO; Arnold J. Sameroff , PI 

Contact Person: Judith Sewell Wright, (312) 996-15G3 

. Project Address: Institute for the Study of 

Developmental Bfcabilitfes 
University of Illinois at Chicago Circle 
1640 West Roosevelt Road — - 

Chicago, IL 60608 * v 
MOGftMfl TYPE* SNP ' FUNDMG YEAR: 1st 

PROJECT ABSTRACT: This project focuses on the critical problem of preventing the 
institutibnalization of severely handicapped children. The project is composed, of three 
components, each designed-*o ameliorate the factors which have been shown to lead to 
institutionalization: 1) a child componeht, 2) a family 'component, and 3) a community 
component. The purpose of the child component is to lessen the negative impact of the 
* child's handicap on the family, decrease the caretaking demand, and improve the parent's 
caretaking, skills through an educational intervention. The family component is designed to 
foster acceptance of the handicapped child by the family and increase the behavioral 
opacity of the family to deal with the child cjt home. The community component will 
'increase_jhe availability of alternative caretaking services^by training community 
caretakers. Increasing the community's awareness of severely handicapped persons is 
another major objective of the community ocomponent. An interagency approach is, 
utilized to accomplish the project goals. \x 

POPULATION SERVED: This project serves severely 'to profoundly multiply'handicapped 
and mentally retarded children, ages birth-3. ' 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . - 4 

Sei^c» forChiic^enA r outh: ' ^taff '/ Trained By Staff 

Referral to Appropriate *Program: X * 

Biagnotfs/Ioitial Assessment: X * 

v. * 

IEP Development: - • X . * 

Instruction/Therapy Plan bevel oprj^ent; • ~* X j . * v - '* ; v " <. 
DirecHnstfuction/Training: • x ' < r 1 

Direct Therapy: X 

Ongoing Evaluation of Progress: \ : X 



r < 



Family Training/Counseling/Therapy: X 

Related Services (adaptive PE, r 

leisure skills, e.g.): - X 

SERVICE SITES: Jen non-school special centers are involved, in inner city, major city, 
and suburban settings, — r 

REQUISITE PERSdNNEU Staff required to operate this program" at another site are: 
teacher/instructional personnel for children, teacher aide/intem/assistant, ooo^jfional 
therapist, physical therapist, speech/language/communication specialist, administrative 
staff, clerical/secretarial support staff, social worker; and evaluator. ^ 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following thej 
titleof each instrument/procedure indicates the following code foruse'of the instrument 
/procedures 

1 = 4 Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment ' * = Overall program evaluation 



Iretrument/Procedure (Use) 

4 


Availability 


• Bayley Scale of Infant 


Commercially available 


Development (3) 




- Uzgiris-Hunt Ordinal Scale (3) 

-* 





- Individualized Intervention Plan (3, 4) 

- Interaction ObservatiQn (3: child and parent) 
Malaise^cale (4: parent) 

- Acceptance Scale (4: parent) 

- Concepts of Development (£: parent) 

- Support System Scale (4: parent) 

- ChlW Problem and Benefit Survey^, 4) 



Contact project 

c 
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PROJECT TITLE: IMPLEMENTATION OF QUALITY EDUCATIONAL SERVICE 
SYSTEMS FOR SEVERELY/PROFOUNDLY HANDICAPPED 
CHILDREN AND YOUTHs RURAL 



PROJECT STAFF: 
Acfcoinistration: Sharon Freagon* PI; David Costello, CO 
Contact Person: Sharon Freagon,<8 15) 753-0656 

Project Address: Northern Illinois University 

Department of Special Education 
Graham Hall, Room" 1*3 
Dekalb, IL 60115 / 

PROGRAM TYPE: SNP , FUNDING YEAR: 1st 

PROJECT ABSTRACT: The goal of the project is to develop and implement quality 
educational services for severely handicapped students in rural DeKalb County, Illinois, 
relating to their ultimate functioning needs that will generate new levels o* expectation' 
across social, educational, vocational, and domestic environments. In order to accomplish 
this, the approximately Ik severely handicapped students in DCSEA who are currently 
secved I m a relatively new, segregated, self-contained facility just outside of the town of 
DeKalb will be integrated into age-appropriate, regular public schools. 

POPULATION SERVEDr This- project serves mentally retarded, deafT visually 
handicapped, deaf-blind, autistic, and multiply handicapped- children and youth, ages 6-21. 
Handicapping conditions are severe to profound-. 

& 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff. 

Services for'ChUdren/Youth: Staff . Trained By Staff 

IEP Development: X 

Instruction/Therapy Plan Development: X, 

Direct Instruction/Training: \ X 

Direct- Therapy: ' ' ■ X 

Ongoing. Evaluation oj Progress: X 

Family Training/Qounseling/Therapy: x 

RelatecJ Services (adaptive PE, 
leisure skills, e.g.): - x 



SERVICE SITES: Services are provided in a regular elementary school', a regular 
secondary school, and a special secondary school, as well as community sites. Ten school 
districts-in small town and rural settings are involved.. 
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REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
teacher aide/intern/assistant, occupational therapist, physical therapist, psychologist, 
speech/language/communication specialist, administrative staff, clerical/secretarial 
support staff, and social worker. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of * each instrument/procedure indicates the following code for use of the instrument 
/procedure: s 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment ft = Overall program evaluation 



Instrwnent /Procedure (Use) 



Availability 



- Student Skill Profile Across 
Community Environments (2* 3, #) 

- Consumer Satisfaction Questionnaire ($) 



Contact project 



PROJECT TITLE: INNOVATIVE VOCATIONAL MODEL FOR DEAF-BLIND YOUTH 
PROJECT STAFF: / 

Administration: Charles Woodock, PI; Michael Collins; PI; Joan Howard, PI; Barbara 

( omitn, CO 

Contact Person: Michael Collins, Barbara Smith, (617) 92^m 

Project Address: Perkins School for the Blind / ^ , 

X 175 North Beacon St. 

Watertown,MA 02172 



PROGRAM TYPE: SNIP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: The goal of this project is to generate new levels of vocational 
E aton i or *af-Wind youth and expand their social and vf^toaf o^rtuSs Tte 
Pn ° J •? f ^velopmg a vocational curriculum and methodology to accomodate the 

Ss ^d th^l . ^ S * UdentS ' the channeJin g of this information into vocational 
goals, and the development of training programs to meet these goals. Training includes an 
on-campus component as well as off-campus placements in wfrk environments deemed 

^w5F^o?iJSd1!fY ^T 5 ^ 5 and needs '- A thoroughTalysis *S2 
inrUuZ »n iZ • ^ 10 3 Vanety of work environments is documented. The model 

c^rdlnatSn Z ^J^Z°l T*™ 8 ?T °^ 35 Wdl a svstem to stren^hen 
alS^ ^ national rehabilitation 

lZ^™Vjtf£ to^err 6 " H - d ™ 

5»gg£gSdto^S ^ n fbi n S. e ""^ provided * 2se. 



Services for Children/Youth: 

Diagnosis/Initial Assessment: 

IEP Development: 

Direct Instruction/Training:, 

Ongoing Evaluation of Progress* 

Related Services (adaptive PE, 
leisure skills, e.g.): 




Trained By Staff 



SERVICE SITES: Services are provided in a special elementary school residential 
acuities, students' residences, and community worksites. School Xric^to^wTare 

SSSS a^ se $ ^?Jv m W' imer < dty '. maj0r dtv ' ^^XTtoX ^ r^ 
settings are served; additionally, out-of-state students may be served. 
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REQUISITE PERSONNEL: Staff required to operate thW program- at another site are: 
teacher/instructionai personnel fbr children, clerical/secretarial support staff, and 
training and resource specialist, 

EVALUATIONS INSTRUMENTS/PROCEDURES: The parenthetic number following tjafe 
title of each iristrument/procedure indicates the following code for use of the instrument 
/procedure; 

1 = Initial screening/ohild-f ind , 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment^ * = Overall program evaluation 



Instnment /Procedure (Use) 



Availability 



CI 



VALPAR (2) 



Commercially available 



Third-Party Evaluation (k) 



Contact project*. 



r 
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PROJECT TITLE: MODEL EDUCATIONAL PROGRAMS FOR AUTISTIC CHILDREN 
AND YOUTH 

PROJECT STAFF: > 

Administration: Eric Schopler, PI, CO 

Contact Person: Eric Schopler, (919) 966-2173 

Project Address: Department of Psychiatry 
Memorial Hospital 
University of North Carolina " 
Chapel Hill, NC 27514 

PROGRAM TYPE: SNP FUNDING YEAR: 1st ~~ 

" SaWL^I/S^ 07 , ThC t*™^ goals of this are 'the expansion of a well'- 

S?Sn^^^H^ am . 8erv J ,g dementar y ^ secondary age autistic children, 
^ and evaluatl0n °f several innovative educational programs, and the 
SKl^ information. Autistic children Will be served m: 1) pub i£ school * " 
TE^Clf 2?Sn?^r i ° Pera ^ d by ?- EAs With0ut direct, involvementof Division 
cWJdrS , in S t 5^ dM8 ? s f ° r a V t * tic - and reI ated communication handicapped 
fm ttiStan^?™ ?nH r T V f training> ?»^ tet ion, and other specified services \ 
irom Division TEACCH, and 3) classrooms with all the elements of (2) dIus additional 

r d ^^ indiVidUaliZed dia&n ° StiC «« assessment instrumentt, "iXS&fSSS2 ' . 
v^onll tr^***™^ P/ 0 ??" 1 . 5 ' ***** and communication, prevocationaj and - 
S^lt^f 35 P"* ° f 3 t™**™ 31 curriculum, social skills traTningTand parent/' , 
involvement in different ways across the age span. K**"**^ 

a^^. TI Sl!L SERV !? : ThiS P' 0 !^ provides t0 autistic children and. youth, ^ 

ages 3-21, whose handicapping conditions are mUd to profound. & 

PROJECT SERVICES: These headings indicate services provided directly by Droiect staff * 
or by people trained (at least in part)by_ staff. Y y pr0jecX ^Hi' 

Services for Children/Youth: Staff . Trained By Staff / 

Screening/Child-Find: " X 

Referral to Appropriate Pp»gram: . X • ' • 

t ' ' 

Diagnosis/Initial Assessment: y * *- 

IEP Development: X ^ x 

Instruction/Therapy Plan Development: V X x > 

Direct Instruction/Training: - . • . < * X~ ' 

Direct Therapy: x % ' m . * - & , 



\ Ongoing Evaluation of Progress: \ ^ \ x ( x 

* - * V 



A 



.Family Training/Cbun^elingATher^py; 



SERVICE SUES: Servicfes are provided in a regular elementary and a &gular secondary 
school in one school district in a city setting. ^ 

REQUISITE PERSONNEL: Staff required to operate this program at another site are. 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
teacher aide/intern/assistant, administrative staff, and research associates. 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongoing child evaluation/monitoring % 

2 = Initial diagnosis/ assessment - # = Overall program evaluation 



Instrument/Procedure (Use) 


Availability 




- Psychoeducational* Profile (2, 3, *) 

- Merrill-palmer Sdales (2, 3, *) 

- Leiter International Performance 
Scale (2, 3, *) 

- Vineland Social Maturity Scale (2, 3, 4) 


Commercially available 

,r 

*« 


1 

1 


- Childhood Autism Rating Scale (2, 3, $) 

- Third-Party Evaluation <$) 


* 

Contact project 

• - * 

s 
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PROJECT TITLE: EVALUATION OF INTEGRATED EDUCATIONAL SERVICES FOR 
SEVERELY HANDICAPPED CHILDREN AND YOUTH 



V_PRO0^CT STAFF: 
Administration: 

• Contact Person: 
Project Address: 



Richard P. Brinker, PI; Michael Lewis, PI; Peggy Thorpe, CO 
Richard P. Brinker, (609) 734-5581 * 



Institute for the Study of 
Exceptional Children • 
Education /Testing Service" 
Princeton, N3 085*1 



PROGRAM TYPE: SNP 



FUNDING YEAR: 1st 



5* 

PROJECT ABSTRACT: This project is an effort to identify factors which predicfthe 
degree and I quality v of integration in public school programs for. severely handicapped 
children and youth. Among the factors to be studied are state and local planning, teacher 
preparation, parent involvement, and educational processes. The project will also assess 
the extent to which these factors are predictive of educational impact for no'nhandicapped 
and handicapped students. Impact measures for nonhandicapped ' students will include 
standardized achievement scores and attitudes toward handicapped children. For the 
nandicapped child, changes in adaptive behavior wUl be studied. \ 

j 

Seven OSE model sites and seven non-OSE model sites wUl be selected 4qt evaluation. 
These sites will be chosen to ensure differences in the degaee and qualttfof integration. 
The non-model sites will be matched to OSE sites according to geographic region, size of 
schools, socioeconomic constitution, and student age. C 



POPULATION SERVED: This project provides 
severely handicapped children and youth, ages 3-21, 



integrated educational sejjvices^ for 



PROJECT SERVICES: This project is a program evaluation model. 

SERVICE SITES: Studies are conducted in regular elementary and secondary schools in 14 
school districts in rural, small town, suburban, and- major dry settings. 

REQUISITE PERSONNEL: Staff-Quired to operate this program at another site are: 
clerical/secretarial support staff. ^ 
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EVALUATION INSTRUMENTS/PROCEDURES^ The parenthgtic number following the. 
tit?e of each instrument/procedure indicates the following ccM for use of the instrument 

. /procedure: \. s . \[ . , . . - ^ 

1 = Initial screening/child-find — ^ 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment 4 = Overall program evaluation 



Instnxnent/Procedure (Use) 



Availability 



A AMD Adaptive Behavior Scales (*) 
Rucker-GaMe Educational c jl 
Programming Scale (*) ' ' 



Assessment of Chiidrerts Attitudes 
Toward Handicapped (#) 
Anecdotal Processing to Promote thp 
Learning Experience (*) * 
Alternative Classroom Strategies 
Inventory'(*) 



Commercially available 



Contact project^ 



0 



* / 



. j 



9 



S-038 



PROJECT TITLE: A GENERALIZATION MODEL FOR THE DEVELOPMENT OF 
FUNCTIONAL SOCIAL LANGUAGE 

* 

PROJECT STAFF: 

Administration: Kathleen Gradel, PI; George Schena, CO 

'•Contact Person: Kathleen Gradel, (716) 833-5353/(716) 886-1062 

Proiect Address: Cantalician Center for Learning 
\ 3233 Main Street 

r- Buffalo, NY 14214 

PROGRAM TYPE: SNP FUNDING YEAR: 1st 

•PROJECT ABSTRACT: This program, which provides educational and ancillary services 
tor up to 20 autistic students, is located in an integrated, age-appropriate parochial school 
attended by 200 students, grades K-8. The emphasis of the model is on building 
generalized language and social skills in autistic children and youth. These behaviors are 
identified > on the basis of their projected impact on .students' current and future 
environments. Instruction in specified social-language objectives is integrated across four 
primary areas: domestic living, community management, leisure-recreation, and 
vocation. The program for each student includes instruction in one-to-one and small group 
arrangements in: 1) self-contained classrooms with autistic students, 2) classrooms with 
nonnandicapped peers, 3) various integrated locations in the school (cafeteria, gym, etc.), 
and 4) community-based settings (buses, restaurants, -stores, etc.) A strong parent 
involvement component includes: 1) large and small group parent meetings, 2) parent 
participation in instruction with students during-the^school day, 3) home liaison -with an 
emphasis on solving specific behavior problems, k) more intensive home liaison, with an 
emphasis on generalizing multiple ffiP objectives, and 5) parents as data collectors. 

POPULATION SERVED: This project provides "services to autistic children and youth, 
ages 16- 16, whose handicapping conditions are severe to profound. 

PROJECT SERVICES: These headingsiindicate services provided directly by proiect staff 
or by people trained (at least in part) by staff . . ' 

Services for Children/Youth: " staff Trained By Staff 

IEP Development: - X • * 

Direct Instruction/Training: X 



Ongoing Evaluation of Progress: . 
Family Training/Counseling/Therapy:- 

Related Services (adaptive PE, • \ 
leisure skills, e.g.): 



SERVICE SITES: Services are provided in a regular elementary/secondary school serving 
grades K-8. The school is located "in a major city and draws students from nine school 
districts. ' 
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REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructidnal personnel for children, teacher/instructional personnel for staff, 
teacher /instructional personnel for parents, teacher aide/intern/assistant, occupational 
therapist^ physical therapist, psychologist, ^ech/language/commuiiiqation specialist, 
administrative staff, and clerical/secretarial s^pqrt staff. * 

EVALUATION INSTRUMENTS/PROCEDURES: Tfie parenthetic number following the 
title of each instrument/procedure indicates the following code for uge of the instrument 
/procedure: 

1 = Initial screening/child-find 3Us Ongoing child evaluatidn/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 

,4 


■* 

Availability 


- Autism Screening Instrument for 


Commercially available 


Educational Planning (2) 




- AAMD Adaptive Behavior Scales (2, 3) 




- Third-Party Evaluation (4) < 


Contact project 


- Performance Data (3) 






PROJECT TITLE: PROJECT SPARK: SPECIALIZED PARENT APPROACH TO 
RECEIVING KNOWLEDGE - A DEAF-BLIND MODEL PROJECT 

PROJECT STAFF: , 

AAninistration: 3ack V.D. Hough, PI; 3oan Faubion Mehring, CO 

Contact Person: 3oan Faubion. Mehring, (*05) 8*2-8333 

Project Address: 1000 W. Wilshire, Suite. 20* 

Oklahoma City, OK 73116 .* 

PROGRAM TYPE: SNP FUNDING YEAR: 1st 

PROJECT ABSTRACT: The purpose of this project is to -develop a parent training model 
S? .J^^ U ° W J?4 t S,ngle - State 30(1 *& ht multfatate deaf-blind centers .to capitalize on 
355 * P^ents of deaf-blind youth. The goal of the program is to specif y a 
series of assessment methods and instructional strategies which will significantly 
stimulate and improve parent involvement. Workshop presentations for parents will be 
conducted at the single-state , and multistate deaf-blind centers by parentVof deaf -blind 

^ l ^ A o? 0N u SER ^ E 5 Tt V S project P rovides services. to parents of deaf-blind youth, 
ages 13-21, whose handicapping conditions are mild to profound.' 

PROJECT SERVICES: These headings indicate services provided directly by prdject staff 
or by people trained (at least in part) by staff . " 

Services for Children/Youth: . staff Trained By Staff 

( 

Family Training/Counseling/Therapy: X • x 

f i — — 

Facilitative Services: This project is a parent involvement model. 

SERVICE SITES: Services are provided in special non-school centers in rural, small town, 
• suburban, inner city, city, and major city settings in all 50 states. 

KSS rE * P ^ 0N , NEL8 ^ re ^ ired Vo operate this program at another site are: 
teacher/instructional personnel for parents, clerical/secretarial support staff, and 
consultants. vv ' 



-- ______ N 
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EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number -following the 
title of each instrument/procedure indicates the following code for use .of the instrument 
/procedure: * _ 

1 = Initial screening/ child-find < 3 = Ongoing child evaluation/monitoring 

2 s Initial diagnosis/ assessment * = Overall program evaluation 

__ i . : , - 



Instrument/Procedure (Use) 



Availability 



Third-Party Evaluation (*) 
Third-Party Out-of-State Mpnitor (4) 
Workshop Evaluation Forms (4) 
Attitude Survey (*) 

Parent Consent and Survey Form (1, 3) 
SPARK Behavior Rating Scale (1, 3) 
SPARK Pre-Postfest for Curricular Modules 
I (Parentihg) and II (Advocacy) (1) \- 
Coopersmith Revised Experimental Self- 
Esteem Inventory (1, 3) 



Contact project 




\ 
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PROJECT TITLE: INNOVATIVE VOCATIONAL MODEL FOR DEAF-BLIND YOUTH 
PROJECT STAFF: f 

Adnwnistration: H.D. Bud Fredericks, Pi; Isabelle Igan, PD 

Contact Person: Isabelle Iganf (503) 838-1220 ext. 39b 



Project Address: 



Teaching Research 
345 Monmouth ,St. 
Monmouth, OR 97361 



PROGRAM TYPE: SNP 



FUNDING YEAR: 1st 



£R°3ECT ABSTRACT: . This project is helping handicapped secondary students weoare 
for a successful entry into the world of work. It is designing ? tf52L45™^S>£5SS 

possble w.thin a f,ve-weeli. period. Based on the .amount of the tik the^tudent learn? 
^S^^^&S^ SU "^° ^ * -SIS in 

nXenl„«1rl^ C ?n 1° ,he ""f . s,a8e durin 8 •«<* he or she.moves toward 

grates sis r^s: »s^S 

daS a nd S y ? e Wlth ° Ut thC '^vision of a vocational trainer.* raining data, proK ' 
data, and satisfaction surveys are used to determine the student's ability to keep the job. 

W^S^^J^ Pi? Ct P rovides ^ices 'to mentally retarded and deaf- 
oiina yputn, ages 13-21, whose handicapping conditions are moderate to severe. ' 

&bi"S e services provided * ^ \ 

Services for Children/Youth: 



Staff 



Trained By Staff 



Referral to Appropriate Program: 
Diagnosis/Initial Assessment: 
IEP Development: ^ 
Instruction/Therapy Plan Development:. 
Direct Instruction/Training: 



X / 
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Direct Therapy: X • 

Ongoing Evaluation of Progress: ^ , • X , „ * 

Family Training/Counseling/Therapy: X j 

Related Services (adaptive PE, * K * 
leisure skills, e,g,): X 

SERVICE SITES: Services are provided in one regular secondary school in one school 
. district, in small town and rural settings, 

REQUISlfE PERSONNEL:, siaff required to operate thir progran* at another site are: 
teacher/instructional personnel for children, teacher/instructional personnel for staff, 
administrative Sta£f, ancUj/rical/secretarial support staffs 

EVADUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
• /procedure: 

1 Initial screening/ child-fincf 3.= Ongoing child evaluation/monitoring * 

2 = Initial diagnosis/assessment ft = Overall program evaluation 



Instrument/Procedure (Use) 



Availabili 



- Student Progress Record (V, 3) 

- Associated Work Skills Pre-Placement 
Checklist (2) 

- Task Analysis Assessment (2, 3) 
-* -Xhird-Party Evaluation (ft) 



Contact project 
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PROJECT TITLE: DEINSTITUTIONALIZATION MODEL FOR DEAF-BLiND CHILDREN 
AND YOUTH' • 



PROJECT STAFF: 
Administration: 
Contact Person:. 
Project Address 



Mary Ann Gage, PI, CO * 
Mary Ann Gagej (503) 838-1220 

Teaching Research 
3<J5 MonmQuth Street 
Monmouth, OR 97361 



PRQGRAM TYPE: SNIP 



FUNDING YEAR: 1st 



PROJECT ABSTRACT: The primary purpose of this project is the development and 
implementation of a model program for- deinstitutionalizing deaf-blind children and youth. 
Studies of the effects of institutional and smaU-community environments upon develop- 
mentally disabled individuals suggest that normalization, Opportunities to grow and 
lop T m . ore independent skills, can best be accomplished in community living arrange- 
ments. This project intends to demonstrate that deaf-blind children can-be accommodated 
in community residential and educational programs if the" primary care providers are 
adequately prepared. Therefore, the initial focus.of project activities is the development 
and evaluation of procedures and materials f6r training parents and home providers to 
work effectively with deaf-blind children in home environments. proviaers to , 

Additional 'project activities/services include: identifying deaf -blind project participants; 
evaluating/monitoring; coordinating activities among appropriate agencies tb locatVand 
™Jf F° mmumt y ^ng arrangements; conducting in-home training with primary 
community care providers? providing technical assistance to receiving school personnel; 
facilitating communication and coordination between the.home and school providers; and 
developing a directory of resources for service providers of deaf-blincf incttviduals. 

PWULATION SERVED: This project pro'viSes services to deaf-blind children and youth, 
ages 6-21, whose handicapping conditions are severe to profound. 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . * 



Sendees for Children/Youth: 

Screening/Child-Find: 

Referral to Appropriate Program: 

Diagnosis/Initial Assessment: 

IEP Development: % ' 

Direct Instruction/Training: 

Ongoing Evaluation of Progress: 

«* • 

Family Training/Counseling/Therapy: 



Staff Trained By Staff 



X 



X 



t ■ 
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SERVICE SITES* Services are provided in regular elementary and secondary schools, a 
special elementary school, a residential facility, a non-school special center, and students 1 
residences. Three school districts are Involved in this project which ser\fl» rural, small 
town, suburban, inner city, city, and majoj^Gty areas. - 

* » 
RJEQUI5ITE PERSONNEL: Staff required to operate this program at another site are: 
administrative staff. - c 

EVALUATION' INSTRUMENTS/PROCEDURES; The j^ehthetjcnumber following "the 
title of each instrument/procedure indicates the following codeltS^use of the instrument 
/procedure: ' t 

1 = Initial screening/ child-find • 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment . * = Overall program evaluation 



Instrumeht/Procedure (Use) 


Availability " 


- Behavioral Characteristics Progression (2, 3) 


Commercially available 


- Student Progress Record (2, 3) 

* * 




- EnvironmentaMsAssessment (3, 4) 


Contact project 


- Parent Prof iciefib)t Evaluation (£) 




I 


♦ t 
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PROJECT TITLE: PROJECT SCH>: SCHOOL-COMMUNITY INNOVATIVE PRACTICES 
FOR DEAF-BLIND YOUTH 

PR03ECT STAFF: - " ■ ' 

Administration: Alice Cassidy, PI; Susan Healy, CO 

* • 

Contact Person: Alice Cassi dy , (40 1 ) 438-9500 * * 

Project Address: . Meeting Street School * 

667 Waterman Ave. 

East Providence, RI 02914 
* * * 

PROGRAM TYPE: SNP FUNDING YEAr/ 1st * • 

PROJECT ABSTRACT: The primary focus of this project is to examine -the realities of 
educational intervention for those severely handicapped deaf-blind youth who are at Che 
transition \point between the . developmental activities -of childhood and the more 
functional adaptive behavior activities of adolescence. The instructional model practices 
at Meeting Street School are primarily developmental, utilizing one-to-one instruction and 
the self-contained class. While this model provides a relatively consistent environment in 
which the deaf-blind student can function, there is a need to move the adolescent deaf- 
blind student from skill^oriented developmental activities to more functional secondary 
level programs, and to provide opportunity for the student to explore and learn within the 
natural environment of his community. \ 

\ . 

POPULATION SERVED: This project provides services to deaf-blind children, ages 9-12, 
whose handicapping conditions are severe. . * 

PROJECT SERVICES: These headings indicate services provided directly by. project staff, 
or by people trained (at least' in part) by staff. J > ' — 

C* ' 

Services for Children/Youth: " , Staff Trained By Staff ■ 

Diagnosis/Initial Assessment: X - ' - 

IEP Development: , x % " '* 

Instruction/Therapy Plan Development: 

Direct Instruction/Training: 

Direct Therapy: • 

Ongoing Evaluation of Progress: 

Famil y Training/Counseling/Therapy: 

Related Services (adaptive PE, 
leisure skills, e.g.): , 



SERVICE SITES: Services are provided in three facilities in a city setting. f>- 



REQUISITE PERSONNELS Staff required to operate this program at another site are: 
teacher/instructional {personnel for children, teacher/instructional personnel for staff, 
teadher/instructional personnel for parents, teacher aide/intern/ assistant , occupational 
therapist, psychologist, speech/latnguage/communication specialist, administrative staff, 
d% ical/secretarial support staff, and social worker. 

EVALUATION INSTRUMENTS/PROCEDURES: Th6 parenthetic number following the 
' title of each instrument/procedure indicates the following code for ice of the instrument 
/procedure: , ^ 

1 = Initial screening/ child-find 3 - Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * = Overall program evaluation 



Instrument/Procedure (Use) 



Availability 



Psychological Stimulus Response (3) 
AjAMD Adaptive Behavior Scale (3) 
Callier-Azusa Scale (3) . 



Commercially available N 



Learning Style Checklist (*) 

SCEP Criterion-Based Assessment (3) 

Third-Party Evaluation (*) 



Contact project 



y 
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PROJECT TITLE: COMMUNITY-BASED WORK AND INDEPENDENT TRAINING FOR 
^EAF-BLIND YOUNG ADULTS 

PROJECT STAFF: x > • . 

Administration: Dwain M. Estes, Executive Director; Patricia A. Myers, Director of 
• ' Special Education; Arthur 6. Gutierrez, Division Director; Dennis 

> Dildy, Project Manager v 

Contact Person: Dennis Dijdy, (512) 828-3551 

Project Address: Education Service Center, Region //20 
1550 NE fcoop ^10 
San Antonio, TX 78209 

PROGRAM TYPE: SNP FUNDING YEAR: 1st 

PROJECT ABSTRACT: This project offers a variety of services for. deaf -blind youth whp 
are in need of specific work, training to better assist the development of their daily livirtg 
skills, affective behavior, and employment preparation. Sheltered workshop assessment, 
work training, and final job placement are available A minimum of 15 deaf-blind 
vocatipnal students are exposed to a variety of work training situations and work 
evaluation assessments on and/or off their regular school campus, including sheltered 
employment, competitive job training, and independent living training in one of three 
* community apartment settings. 

POPULATION SERVED: This project provides services to deaf-blind youth, ages 13-21, 
wh,ose handicapping conditions are severe to profound. , • 

PROJECT SERVICES: These headings indicate services provided directly by project staff, 
or by people trained (at least in part) by staff . 



V 



Services for Chiidreh/Youth: Staff Trained By Staff 

Screening/^hild-Find: c x X 

Referral to Appropriate Program: x X 

Diagnosis/Initial Assessment: ' 1 x X 

IEP Development: .X ' X 

Instruction/Therapy Plan Development: x x 

Direct Instructi&n/Training: X - x 



Direct Therapy: X \ X 



Ongoing Evaluation of Progress: , x x 
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t Family Trainihg/Counseling/Therapy: x \ '\ 

Related Services (adaptive PE, 

leisure skills, e.g.): X - X 
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SERVICE SITES: Services are provided in spebiart secondary and v special vocational; 
schools, residential facilities, and natural apartments. These schools/facilities are located 
in rural, small town,' suburban," inner city, and major city settings. 4Eight school districts 
are involved. , * 

4 0 ' • . - 

REQUiSITE PERSONNEL: Staff required to opefate this program at y another site are: 
teacher/instructional personnel for children, administrative staff, and ^clerical/secretarial 
support staff.* ' * : * • 

EVALUATION WSTI^UMENT5/PROCEDURES: The parenthetic number following the 
tijtle of each instrument/procedure indicates the following code for use of the instrument 
/prqpedure: ; 

1 = % Initial screening/ child-find 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment * =* Overall program evaluation * - 



Instnrnent/Procedure (Use) 



Availability 



Camelot Behavioral Checklist 
(1,2,3,4K 

Wechsler Intelligence Scale for 
Children-Revised (2) 



Commercially available 



Deaf-Blind Commurtjty-]?ase4 Entrance 
Criteria (2, 3) 
Third-Party Evaluation (4) 



Contact project 



S 



(. 
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PROJECT TITLE: THE&HOOL AND COMMUNITY INTEGRATION PROJECT 



PROJECT STAFF: 
Administration: 

♦ " * 

Contact Person: 
Project Address: 



Edward Sbardellati, PI, CO; Wayne Fo^PI 
Ed ward Sbardellati, (802)656-4031 • •■ 

Center for Developmental 

Disabilities ' " N 

Waterman £990 
Universlty-of Vermont * 
Burlington, VT 05*05 



•T 4 



FUNDING YEAR: 1st 



PROGRAM TYPE: , ftlP . 

PROJECT ABSTRACT: The goals of this project are: 1) to assist, two selected school 
systems to plan, implement, and describe a service delivery model to improve educational 
services to severely handicapped learners (ages 6-21) in a rural settings and 2) to compare 
the service delivery model and outcomes realized to those occurring in similar districts in 
Vermont: - . 

Project staff will work with parents, school district personnel, <md cpfcpiunity members! 
to: l) achieve age-appfopriate placement of all learners in the' cooperating districts: 2V 
maximize social integration among handicapped learners, nonhandicapped learners,' 
regular classroom teachers, special classroom teachers, and members of the general 
community; 3) achieve a change in curriculum to emphasize the incl#on of functional 
independent liviftg and vocational skills in IEPs; /» emphasize communityTbased training to 
improve generalization ^and retention of critical skills; and 5) improve the coordination of 
community services to assure or improve the transition between special. educational and 
adult service programs. •> ' , 

POPULATION SERVED: This project provides services to mentally retarded, autistic, and 
multiply handicapped children and youth', ages 6-21, Whose handicapping conditions are 
moderate to profound. a 

PROJECT SERVICES: These headings indicate services provided directly by project staff 
or, by people trained (at least in part) by staff . ~ ' 



Services for Children/Youth: 

Referral to Appropriate Program: 
Diagnosis/Initial Assessment: 
IEP Development: 

Instruction/Therapy Plan Development: 
Direct IrHtruction/Training: 
Direct Therapy:. 



Staff , Trained By St»f f 
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a Ongoing Evaluation of progress; 

Family Training/Counseling^fherapy: 

Related Services (adaptive PE, 
leisure skills, e,g,): 



, 9 



Facilitative Services: This project is an interagency cooperative model, 

SERVICE SITES: Seryices are provided in two regular elementary schools and one regular 
secondary school involving^two school districts in a rural setting, 4 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
teacher/instructional personnel for staff, teacher aide/intern/assistant, administrative 
staff, clerical/secretarial support staff, and evaluation technician, 

EVALUATION INSTRUMENTS/PROCEDURES: The parenthetic number following the 
title of each instrument/procedure indicates the following code for use of the instrument 
/procedure: , « ^ 

1 = Initial screening/child-find 3 = Ongoing chHd evaluation/monitoring 

2^= Iijitial diagnosis/assessment = Overall prografn evaluation 



Instrument/Procedure (Use) 



Availability 



Topeka Association for Retarded Citizens 
Assessment Inventory (2) ' 




Commercially available 



Center f orLDevelopmentahDi^bilities 
Minimum Objectives System (3) 
Third-Party Evaluation (*) 4 



Contact project 



/ 



' 206 



S-045 



PROJECT TITLE: ^STOTUTIONAUZAT^ OF SEVERELY HANDICAPPED 
PbJ^RAM AN 0 YO^TH - COMMUNITY LIAISON INSTRUCTIONAL 

PROJECT STAFF: * * 

Adrninistration: Ralph Bohannon, PI; Joyce Vanden Hoorn, CO; Beverly Wolf, Liaison 
Specialist r s , 



Contact Person: Joyce Vanden Hoorn, (206) 828-3201 



Project Address: ' Special Services Of f ice 

Lake Washington School District* 
651 1-1 12th NE 
KifWand,WA 98033 *. 




PROGRAM TYPE: SNP 



FUNDING YEAR: 1st 



SS^SfhiSS?^?'* 1 community/school liaison model enables secondary age 

ll™™ int ° the - least restrictive environment. Approl 
22r? • ^ P rangIng from 43121 y ears of a 8 e served in two school settings until 

generalization. Students work toward specific home living vocational and lei.We 
objectives which lead" directly into LRE in ?heir home cbmmUniti J. ' 

LivinrLiaSn^ltiut 3 o^"??* ^ Liaison Specialists, The Domestic/Home 
2 n Speaalist works with parents and staff of alternative living situations to 
develop plans for moving students from the school-based training program into an 
appropriate home living situation.. The Vocational Liaison SpeciS worE w^mp lovers 

SSSTSavta t a r P a P n,T iat H Stu ^ ents ma * Retrained and into 

wmcn tney may be transitioned for increasing periods of time. 

Basically, project objectives^ to: 1) assess community capability to receive severely 
emranS^Z f ^ » ^essa^ft 

.SiS J P 0mm r ty S6ttin ? J 3) °P erate a sch001 P ro S ra ™ with attention to 

^criJerfa^VmoniS 1 ^h™? StUdentS - int ° a PP r ^te local placements a^ 
tney meet criteria; 5) monitor and evaluate trans t on efforts; 6) evaluate all Droiert 



POPULATION SERVED: 



This project provides services to mentally retarded," 



Handicapping conditions are moderate to severe. y ~ 9 

PROJECT SERVICES: These headings indicate services prdvided directly by oroiect staff 
or by people trained (at least in part) by staff . y y prq,ecl 

Services for Children/Youth: 

Diagnosis/Initial Assessment: 
IEP Development: 

Instruction/Therapy Plan Development: 



Staff 



Trained By Staff 
X 
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DirecMnstrlSction/Training: 
Direct Therapy: 

Ongoing Evaluation of Progress: 
"Tanuly Training/Counseling/Th^rapy: 



Related Services (adaptive PE f 
leisure skills, e.g.): 



s 




SEfeVlCtE SIT^S: Services are provided in special elementary and secondary schools, and 
cortimunity sites in one school district. The project serves suburtfen and city areas. 

REQUISITE PERSONNEL: Staff required to operate this progrartf at another site are: 
teach«/in$tr.uctional personnel for children, teacher aide/intern/assistant, and clerical/ 
secretarial sq'pport staff. * - + 

EVALUATION INSTRUMENTS/PROCEDURES: %e parenthetic number following the 
title of each i^strument/prpcedure indicates the following, code for use of the instrument 
/procedures • •* 

1 = Initial screening/^hild-f ind 3 = Ongoing child evaluation/monitoring 

2 = Initial diagnosis/assessment, * = Overall program evaluation 



i 

Instrument/Procedure (Use) 


Availability 


- Prevocational AssessmenJ^urriculum 
Guide (2) f . %r 


Commercially available *^k^ 


- Task Analyses ~ Criterion-Refef^nced wtk 
Assessment (3) 

- Monitoring of Progress in 
Instructional Program (3) 

- Leisure Time in the Home: Strengths * 
and Needs Assessment (2) 

- Community Business Survey (for work 
placement^ 

- Thifd-Pfirty Evaluation (4) 


Contact project 

- - -4 . 

* 

• r 

1 

* 


i ■ . ■ i 
* • • • 

• 

v 

♦ 
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PROJECT TITLE: PR03ECT IMPACTt THE INNOVATIVE MODEL PROGRAM FOR 
^AUTISTIC CHILDREN AND THEIR TEACHERS 

„ PR03ECT STAFF? 

AdministratioiK Richard S. Neei, PI; Deborah Symonds, Cp; Frances McCarty, CO 
Contact Person: . Richard S>Neel,<206) 543-4011 

Project Address: Experimental Education Unit W3-10 • 
^University of Washington > 
•Seattle, WA 98195 ' 

*■ / ' , 

PROGRAM TYPES SNP .^ FUNDING YEAR: 1st 

.PROJECT ABSTRACT: The goal of this project is to inq/ease the ability of autistic 
children to control their environment through improved social and communication skills. 
The major focus is ^developing a social/communication curriculum for autistic children 
in the natural environment and refining and developing instructional technologies required 
to teach that curriculum. The project will investigate classroom organization strategies - 
, that increase the ability of autistic children to profit from group instruction as well as to 
work independently. ^ 

* Major highlights of the project include inservice training for teachers and parents, and 
FkTIS inv . oIv u em f nt in tne education of the autistic 'children served. Cooperation with 
tne LEA and the home, the multidisciplinary involvement of numerous professionals, and « 
implementation in natural settings are all included. 

, POPULATION SERVED: This project provides services to autistic children and youth, 
ages Handicapping conditions are severe to profound. * 



• PROJECT SERVICES: These headings indicate services provided directly by project staff ' 
: or by people trained (at least in part) by staff . * ' 

i , #» 

Services for Children/Youtt^ Staff Trained By Staff 

Screening/Child-Find: X 
Diagnosis/Initial Assessment: X - X 



IEP Development: 

Instruction/Therapy Plan Development: 

Direct Instruction/Training: 

e Direct Therapy: 

' Ongoing Evaluation of Progress: 

Family Training/Gounseftng/Therapy: 

< Related Services (adaptive PE, 
leisure skills, e.g.): 



O v . S-M7 
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SERVICE SITES: Services are, provided in regular, and special elementary schools and 
students' residences. Two school districts in suburban,, City, arid major city areas are 
involved. . ' \ 

REQUISITE PERSONNEL: Staff required to operate this prQgram at another site are: 
clerical/secretarial support staff and assistant, 

EVALUATION INSTRUMENTS/PROC^pURES: The parenthetic number following the 
title of each instrument/procedure indicates the following cod^ for ice of the instrument 
/procedure: 

1 = Initial screening/child-find 3 = Ongqing child evaluation/monitoring f > 

2 = Initial diagnosis/assessment Overall program evaluation 



Instrum cnt/P rocedure hjse) 



Availability -~ 



- Autism Screening Instrument for 
Educational Planning (1) 



Commercially available 



Environmental Inventory (2) 

Consumer Satisfaction Questionnaire (4) 

Third-Party Evaluation (*) 



Contact project 



L 
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PROJECT TITLE: INTEGRATED EDUCATIONAL/LEISURE TIME MODEL FOR 
DEAF-BLIND CHILDREN AND YOUTH 

PROJECT STAFF: 

Administration: Marie Thompson, PI; Rebecca Dubose, PI; Sandra Hannes, CO 

Contact Person: Marie Thompson, (206) 5*3- 1 827 

. _ _ . > j 

- Project Address: Experimental Education Unit, WJ- 10 ■ f 

University of Washington! A 
Seattle, W A 98195 .'. 

PROGRAM TYPE: SNP FUNDING YEAR: 1st 

'?5^L A ?f 1 ^ C ^ S ^.f 0 ^' 5 ^ 15 to increase the .opportunities for social 
integration of .deaf-blind children. Specific direct service objectives for achieving that 
in c«*se the children's motor, communication, and social interactive skills. 
2Sk2 thI V !° e ° b)ectlv f s ^ t0 increase the cross-disciplinary knowledge and technical 
stalls of the teaching and support staff; to provide inservice trailing to ancillary service 

wo°r V k Z^^JVuv 2?™*- ° f 3 ^ 0f nonhandicapped hIgS«*ShSSLS JS 
aZZLXSL the . d * af -? hnd . children; to develop inservice training materials; and to 
disseminate model project information. ' 

deef MS!? rtSifi?"^? ex P l0it ^ i0 r. of a "nicely advantageous learning environment for 
S3!u in th : the J w ! ter - Worki ng with chUdren in water activities^ to develop their 

newlv ac^ir^tn 10 ^ above ' the staff wU1 to assist children ifgeneralizing the* 

l S m ° ther S6ttingS SUCh 35 the g^nasium, the classroom, and 
5n C U , Y , 1Ving f lteS *„ E 5Pected outcomes are that the deaf-blind children will,' 
through newly learned stalls, *e better able to interact socially with others - ei 
' Ch / ldren ^ dults ' and children with other kinds of handicapping 

SodtTSK ^uT^ 1 WU1 tK deVel0P . the ChUdren,S P 0 ^ 1 * 1 f0r future integration; and' 

L?/n\ ^f able .i n ° ther t0 ^crease integration of other young persons who 

have serioik and significant impairments. . • ^ 

«^S L ?:^ TM) ^ , SE ? 5 5 >: ™ S pr ° ieCt ? rovide s services to deaf-blind children and youth, 
ages >19, whose handicapping conditions are severe to profound. 

Vnr R £ J !^i^? C ^ .ne^ngs indicate services provided directly by project staff, 

or by people trained (at least in part) by staff . ' ' 2i = ± ' 

Services for Children/Youth: 1 Staff Trained By Staff . 

' Diagnosis/Initial Assessment: 
, ,IEP Development: 

Instruction/Therapy Plan Development: 
Direct Instruction/Training: 
going Evaluation of Progress: 




h - v Family Trair^hg/Counseling/Therapy: X * _ L _ 

* Related £efvices (adaptive PE, 
leisure skilly, e.g.): , v ■ X X 

' SERVICE SITES: Services are provided in a residential facility in one school district in a 
majfrjcity setting. . 

REQUISITE PERSONNEL: Staff required to operate this program at another site are: 
N teacher/instructional personnel for children, physical therapist, speech/language/ 
comrtfBnication specialist, clerical/secretarial support staff, social worker, material 
v specialist, and water therapist. . 

EVALUATION INSTRUME^^3/PROCED^JRES: The parenthetic number following the 
% title of each instrument/procedure indicates the following code for use of the instrument 
J procedure: * / 

1 r Initial screening/child-find 3 = Ongoing chiWevaluation/monitorjng 

2 = Initial diagnosis/assessment • = Overall program evaluation 



Instrument/Procedure (Use) 


— * 

i 

Availability > 




- Gestural Approach to Thought 
andExpression (2) ' , 

- Callier-Azusa Scale (2) ' 


Commerci'ally available • 

t 




' ' r " 

- Fircrest Motor Assessment Tool (2) 

- Third-Party Evaluation (*) 

- Altitudes (Toward the Handicapped) Survey (3) 


Contact project 
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Learning Disabilities Research Institutes 



PROJECT TITLE: , THE CHICAGO INSTITUTE FOR LEARNING DISABILITIES 
ADMINISTRATIVE STAFF: Tainis Bryan, (3JT2J 996-4949 
FUNDING YEAR: 4th ' 
POPULATION SERVED: Learning disabled children and youth, ages 6-12. 

PROJECT ABSTRACT: The Chicago Institute for Learning Disabilities is engaged in a 
research program based on a perspective which emphasizes the reciprocal relationship 
between characteristics of the child, the school, and the family. The Institute's target 
population is comprised of kindergarten, elementary, and junior high school aged children 
from urban, suburban, public, and private schools. ' 9 

i r il e rnW i Tc e KL 0rS S ed , int0 f ° Ur COre research Programs. One program is focused on 
earning disabled children's attributions about success and failure, and their social- 
language competence as they interact with peers, teachers, afcd parents. A second 
I^ ea ?K p , r °S ram _ is focused on LD children's nonverbal behaviors, mgratiation strategies, 
and other's attributions toward them. The third research program is involved 'with the 
oral reading an* reading Comprehension of LD children, while the fourth program is 
concerned with the learning and memory of LD children. . 

The Institute's programmatic research is'designed to shift into studies of intervention and 
generalization as each program generates significant findings about LD children. To date, 
intervention research is underway in the areas of communicative competence, reading 
and learning... Three models are being applied to study intervention: Djaltering group 
structures fc.e., Cooperative vs. individualistic resource room organization)", 2) using 
models to increment academic learning and language style and skill, and 3) mal^ng the 
child's attributions to instruction. * - . 

y • / * • 

The institute is concerned with training and dissemination. These goals are achieved 
through the inclusion in the program of postdoctoral fellows and research assistants who 
plan to continue graduate studies, and ^through presentations at teacher's L meetings, 
workshops, and professional conferences. Dissemination- is also achieved through 
publication of articles and chapters, and a newsletter which includes a list of "the reports 
available for attribution. / ^ 



MAJOR RESEARCH FINDINGS: 

LD children do evoke negative, first impressions from others who are entirely 
unfamiliar with the LD childrens' social status, diagnostic label, or other relevant ^ 
personality characteristics. 

ID children have adequate knowledge concernfng^the social desirability of various 
torms of mgratiation tactics given -particular targets, and additionally can make 
positive flrst impressions if cued to' do so, although they apparently prefer not to 
P Spontaneously do so. • , J . 
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The • school-identified LD group was inferior to norrrml achievers in their rate of 
learning, but not in their rate of forgetting; The LD group was, however, lower in 
^general intelligence, a factor which accounted for the slower learning rate. 

" ***** 

Low reading ^nd loW^math groups did not differ from normal- achiever/ in their rate 
of learning or their^rate of forgetting. 

LD children do n6t attribute successes and failures to the same degree or causes as 
non-LD children.! 

i \ ' 

Both mothers and'teaahers have lower expectancies of LD children's future success 

than of non-LD children's future success. . v \ f 

LD children's use of language in a variety of social contexts wit\ teachers, parents, 
and peers discriminates them from non-LD children. 

LD children's interactions with peers indicate that they have difficulty in sustaining 
a conversation and in expressing their own opinions, especially when their opinions 
disagree with those of classmates. r 

LD children who are poor readers make more meaning-change errors and self- 
correct fewer of the meaning-change errors than average children readifte at 
equivalent levels of difficulty, and their comprehension appears to be associated 
with the extent of their use of context and use of phonic cues. 

Children (poor readers and poor readers who are identified as LD) respond^ to 
different methods of instruction depending on how they attribute their successes and 
failures. 
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PROJECT TITLE: THE UNIVERSITY OF KANSAS INSTITUTE FOR RESEARCH IN 
t ' LEARNING DISABILITIES 

ADMINISTRATIVE STAFF: Edward L. Meyen, PI; Donald D. peshler, Director, (913) 

864-4780 

FUNDING YEAR: «th » 

POPULATION SERVED: Learning disabled children and youth, ages 13-25. 

* A U BSTRACT: The University of Kansas Institute for Research in Learning 

Disabilities has developed a. .comprehensive epidemiological data base in an effort to: 1) 
define the LD population, 2) differentiate characteristics within the population, and 3) 

• investigate environmental factors that influence the condition of learning disabilities. ' 
Attention has now shifted to interventions designed to lessen, compensate for, or 
remediate the impact of learning disabilities. As vehicles for implementing these 
interventions, investigators identify existing support systems in school and nonschool 
settings that can be used in an enhancing or compensatory way by the LD individual. This 
approach to intervention is based on the logic that LD persons rmist 'depend on the support 
systems that exist and cannot anticipate the availability of new and different ones. 

The epidemiological data base has provided direction for both the development of 
interventions and the continuing -investigation of the characteristics of LD youth in school 
and nonschool settings. The data suggest that learning disabilities in youth are primarily 
characterized by cognitive and academic factors. Therefore, interventions being 
developed by the Institute primarily focus on cognitive and academic strategies, which are 
developed and implemented in school, juvenije justice, and job training settings. In school 
settings, these strategies relate primarily to the demands of the setting, i.e., gaining 
information from oral and written language and presenting information in written form! 
I he data have also led .to the further investigation of metacognitive functioning and 
learning potential of LD individuals as well as characteristics of subgroups of the LD 
population. , , or 

The Institute has also examined the demands of both school and nonschool settings (such 
as employment, juvenile, justice, job training, .and military settings) in which LD youth 
must function. Identification and intervention studies^hayehgen or are being conducted in 
these varied settings. Other studies include: the impact of minimum competency testing 
programs on LD students; development of an intervention model; decision analyses of 
secondary LD intervention programs; regular secondary classroom teachers' expectations 
. oi LD students; acquisition, maintenance, and generalization of self-control goal 
implementation,- and mathematics skills; post-secondary follow-up of LD and low- 
achieving ybuth; and application of identification procedures in military and job training 

MAJOR RESEARCH FINDINGS: 

- . Ability and achievement tgst scores or written language alone reliably differentiate 
LD and low-achievement (LA) students. 

• .- LD and LA youth appear to be more alike than they are different. 

LD senior high school students were perceived by their regular classroom teachers 
as academically inferior to LA students. No differences were noted in social and 
coping skills. 
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The parents of LD students appear more supportive than parents of LA students, 

LD and LA youth are more alike than different in their performance on formal 
aspects of written and oral expression. Spelling was the only formal feature of 
written language which was significantly lower for LD youth. 

LD young adults were like their noiviji counterparts in many ways. They were, 
however, holding jobs with less social status, less satisfied with their jobs, less 
involved in recreational activities, using more prescription drugs, convicted of more 
crimes, and had fewer aspirations for future education and training. 

LD students can acquire learning strategies tp 'criterion using eight systematic 
instructional steps. They can generalize the use of these strategies to grade level" 
materials and tg tasks not previously .practiced (e.g., regular classroom 
assignments). * 

Classroom observations and the perceptions of regular classroorh teachers revealed, 
that many similarities and few differences exist betweer>-LD youth and their non-LD 
peers with regard to study, social, and classroom behaviors. 



LD youth acquired social skills through training at tne same levels and at the same 
rate as other youth. LD youth performed consistently lower than the other youth on 
the problem-solving skills. 
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PROJECT TITLE: THE UNIVERSITY OF MINNESOTA INSTITUTE FOR RESEARCH IN 
LEARNING DISABILITIES \; T 

ADMINISTRATIVE STAFF: - Jame^ YSseldyke, PI; Phyllis K. Mirkin, CO, (612) 376-2666 
FUNDING YEAR: ' 4th . / ./ * *' 

POPULATION SERVED: Learning disabled children and youth, ages 5-12. 

i P N *°?T- C ?' A 6571 ^^ Tne University of Minnesota Institute for Research on Learning 
Disabilities continues to focus its research efforts on the complex set of theoretical, . 
conceptual, practical, and empirical issues in the process^making screening, referral, 
identification/eligibdity/classiiication placement, intervention planning, , progress 
evaluation and outcome evaluation decisions for the heterogeneous group of elementary 
age. students tabled learning disabled. The major overriding goal of the research is one of 
determining how assessment data may be used' more effectively to improve intervention 
decisions for students with learning disabilities. . 

Research activities during 1978-80 have been directed toward gathering empirical' 
evidence on current 'practice in psychoeducational decision making, delineation of factors 
that influence current practice, and development of strategies and materials as 
alternatives to, and improvements in, current practice. 

MAJOR RESEARCH FINDINGS: 

Refefral is the most critical point in -the special education decision-making process;' 
the initial decision to refer a student is a major factor in the decision to provide a 
Student with special education services. ' 

Identification. as learning disabled -is primarily a function of the definition used; 
definitions (even within the federal guidelines) can be formed so that almost/ any 
student can be identified as learning disabled. ' 

In most cases, eligibility decisions are made on the basis of pupil performance on 
technically inadequate tests; most of the administered tests assess- intelligence and 
achievement. > 5 

r 

There are no identifiable psychometric differences of practical utility between 
students labeled learning disabled and those performing poorly in school; further, ' 
examining patterns of scores on psychoeducational devices does not ensure 
consensus in the identification of LD students. 

Teams making eligibility decisions for special education services exhibit more 
variability than consistency in terms of their organizational functioning, 
membership ■ composition, time devoted to assessment and decision making 
instruments, and definitio/i used to determine eligibility. 

3 

Teacher expectations for younger siblings of LD students are significantly lower 
than their expectations for younger siblings of non-LD students. 

« • * 

Student performance in the school reading, spelling, and written expression curricula ' 
cap be measured in one to three minutes to obtain valid indices of achievement. 
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Curriculum-T!>ased measurement is' technically adequate for monitoring and 
evaluating progress on IBt> goals. i «' < 

The most growth on the simple measurement procedures in reading, spelling, and 
written expression is seen in grades one through fotf, suggesting that the measures 
are maximally, sensitive not only at early graded but probably for children in 
learning disabilities programs who perf ornS close to such levels^. 

Clear and consistent differences exist between the performances of LD resource 
program and regular class students on the simple measures of reading, spelling, and 
written expression, with the regiMfcr class students in the same grades; these 
differences are revealed iaas Httle Is one minute of measurement. 
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PROJECT TITLE: THE INSTITUTE FOR THE STUDY OF LEARNING DISABILITIES, 
TEACHERS COLLEGE, COLUMBIA UNIVERSITY 

ADMINISTRATIVE STAFF: N. Dal*TBryant, ft; Jeanette E. Fleischner, PI; 'Walter*' 
, ' - MacGirfitie, PI; Margaret Jo Shepherd, PI; Joanna P. 

Williams, PI;. Frances P. Connor, Director, (212) 
678-3860/678-310* - • 4 - 

FUNDING YEAR: fth , _ 

POPULATION SERVED: Learning disabled children and youth^ges 5-13. ^ 

cSSS^rlSS^?^ Th ? In f titute j ; for ? e Study of Learning DisabUities at Teachers 
? v&L* u . S" u ™ versit y» ls predicated on the assumption that many of the problems 
«1 V t? f," an , se ^ cause °f difficulties they, manifest in infomfation- 
°^ eral L.foalS i of the Institute are to investigate the nature of such 
S^ rt T" p, TT 8 , difficulties., and, on the basis of the findings of these 
Si! atl0 ™' t0 , develop effective and efficient instruction for children with learning 
?;J • InSt , lt n te 15 com P°^ ed of , fi ve independent task forces that focus o^ 
™5l« f^™ 0 **** fundamental to the school curriculum and particularly' 
problematic in the development of the LD child: basic reading and spelling strategy 

aShm^r ^ g H C °'V^ eh Tf 1 i0r i' t6Xt ceader interaction, reading'comprehension, 
S dkSi? Y - 'I 15 ' A1 -n the task forCes "^cated to the identification pf 
dlsablllties in the5 * skll l areas and to the development of effective remedial 
instruction. 

• ' • ' • $ 
MAJOR RESEARCH FINDINGS: * 



Modifying trfaitional instruction to reduce overloading and to circumvent specific 
earning dysfunctions enables LD children in the classroom or resource room to 
learn, apply r and retain basic reading and spelling skills. ' 

LD students do not differ from npn-LD students in the type of errors made in 

SrfPZ com P utatlon > but rathec in the frequency of occurrence and in the age at 
. Which the/are prevalent. . - 5 

Wot^f "° a PP^ ent 5 ffe / e nces in the process' or strategies used by LD children 
and other poor arithmetic problem sol*efs. Clear differences exist in the strategies 
employed by these children and those who are good arithmetic problem solvers. 

Direct instruction on the steps taken in working through a story problem improves 
performance of LD children: . " 

On a picture recall task, LD children differ, from non-LD children in the use of 
category organization as a study strategy, as well as in their recall performance. 

Of the three experimental conditions, direct insVuctiqp, learning by discovery, and 
simple practice with the task, only direct instruction resulted" in the consent use 
of category grouping as an organizational strategy' on a picture recall task. Use of 

' tSESl ot r n?n^D?h^ V r e en! he ^ * L ° **** t0 3 l6Vel Whkh a PP r ™ ma <- 



LD w and non^LD children trained to use category organization as a study strategy 
continue to use it as long as five weeks after training. Incentives (money) improve* 
the recall performance of LD and non-LD children, but do not evoke strategic study 
behaviors. / 



A single, uniform description' of faulty text processing strategies cannot be applie/fl 
to all reading comprehension disabled children. The following types of defi^t 
strategies^' have been found: inflexible application *of /an initial hypothesis arid 
overextension of a general framework from prior knowledge. 

There are specific paragraph structures that tend to mistf&d children with reading 
comprehension disabilities who use inflexible strategies. Thes^aragraph strucures 
are commonly found in material that children are exrieoted to read in school. 

LD children show 9 breakdown of effective comprehension strategies, on difficult 
expository.text. 
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PROJECT TITLE: THE UNIVERSITY OF VIRGINIA LEARNING DISABILITIES 
RESEARCH INSTITUTE ' 

ADMINISTRATIVE STAFF: Daniel P. Hallahan, (804), 92^3705 

FUNDING YEAR: 4th 

POPULATION SERVED: Learning disabled children and youth, ages 7-12. 

y - j 

PROJECT ABSTRACT: The focus of the University of Virginia Learning Disabilities 
Research Institute is to determine efficacious educational procedures for enhancing .the 
academic and social competence of LD children with attentional problems. The rationale 
^tof focusing on attentional problems is that in the past few year$ a wealth of evidence has 
accumulated indicating that a major 'problem manifested by many Yd children can be 
subsumed under the general rubric of attentional problems'. 

Through the cooperation of the Albemarle County and Charlottesville Public Schools, 
researchers from the Virginia LDRI are addressing critical educational questions within 
the laboratory, classroom, and home. In particular, interdisciplinary teams of researchers 
tfrom the departments of special education, developmental psychology, and, school 
psychology) are using a combination of group and applied behavioral research designs to 
evaluate the effects of classroom interventions on the academic and social behavior of LD 
children within the general age range of 6 to 12 years. In addition to the general research 
aims of the LDRI, a variety of additional research endeavors is underway: 1) the analysis 
of classroom interactions of LD children and their teachers, 2) the relationship' of 
metacognitive abilities to academic achievement, 3) the efficacy of various problem- 
solving training strategies, and 4) the relationship between attentional problems and a 
variety of other behavioral characteristics. 

MAJOR RESEARCH FINDINGS: 

Temperamental characteristics, adaptability, reactivity, and task orientation exert 
influence, over and above IQ,' on the quality and kind of educational decisions made 
by teachers for LD children. ^ ' 

Response speed in LD children is slower relati>fr to age-matched, normally achieving 
peers, even when children are asked to make decisions about highly overlearned, 
uncomplicated stimuli. - ' ' 

Qualitative improvernenVin LD cSldren's tense\owel spelling errors parallels, but 
lags behind, the developmental pattern observed fir normallysachievein^ peers. 

While there is a correlation between achievement andlaiowled^Cbout attention in 
normal children, there is not with LD children. 

The IAR, a measure of locus of control, may be influenced by response bias 
tendencies in LD children. * . 

**" * • • * 

- - Having children self-record when they are on- versus off-task when they.'hear a tone 

is effective in increasing children's on-task behavjpr and academic productivity. 

- The child can be successfully weaned from reliance on the tones and the act of self- 
recording. 



L-005821 



' Self-rteording, which includes having students keep records of their attejition-to- 
. task behavior, was more effective in increasing attention-to-task - ^fan self- 

assessment, which differed* from the self-recording treatment only in that students 

di<$not keep records. 

Both self-instruction and self-correction, as well as the two in combination, were 
. found to be effective in improving a LD boy's handwriting performance, 

/ DistractaWe children elicit more attention demands, more instruction, and more 
questions about the task and the child's performance from Adults than do* norv- 
' <£stractable children of similar ability level, * " 
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Product Guide 



One of the major components of program development is dissemination, which 
is in large part accomplished by the dispersion of products developed by the 
HCMP and SNP^projects and the Learning Disabilities Research Institutes. 
These products include i?rochures, newsletters, directories, catalogs, manuals, 
assessment/evaluation instruments, training guides, curricula, literature 
reviews, and technical and research reports Formats utilized include both 
print and audio/visual formats, multimedia packages, and workshop?/ 
consultations. * * 

« ** 

Only products which are currently available or available by September 1, 1981, 
are included an thp Product Guide. To request a product^use the project code 
number to locate mailing information in the Addresses section. • 
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Handicapped Children's Model Programs 




Project Code 
Product Format 


• i 

Product Htle - 


' t 


h4x>i 


•' /"» . ■ 

/ 




Activity folios; 
Equipment 

V 

* 


SAVI/SELPH PROGRAM 

, . Consists of nine modules of science-based enrichment activities 
which can be used to teach science concepts,. develop science process 
skills, improve children's manipulative skills, enhance language 

( development-, and motivate learning in other areas. The materials are 
appropriate for visually impaired, physically disabled, and learning ■ 
disabled upper -elementary aged children. Field tested extensively 
locally, and nationally. 7^ > 

Price: Not provided ? ' 

' V 


•A 


Manual 


\ 

SAVI/SELPH LEADERSHIP TRAINING MANUAL 

Rroyides-background materials on SAVI/SELPH program and assists in 
implementation of -program materials and training of local educators. 
Appropriate for leadership individuals in both science and special 
. education. Contains history, philosophy, of approach, description of ' 
materials in SAVI/SELPH program, educational outcomes, and models 
for establishing learning centers in mainstream classrooms. 

Price: $10.00 i ■ 

r . 


J 


H-002 

SUdeSHbw " 


SECONDARY HANDICAPPED CHILDREN'S MODEL PROGRAM 

v Provides a description of t'he project/* 
m Pfficei Not applicable. ^jfm 




Brochure 

i 

* 


> 

SECONDARY HANDICAPPED CHILDREN'S MODEL PROGRAM 

' * * 

Provides infiprmation * about components of project, results of 
training, and first- person accounts. 

Price: Free * 


I 


> 

I KK: " ^ 

i__ : 
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Instruction Kit 




Manual 




Manual 



Y 



INSTRUCTIONAL SUPPORT KIT 

r , 

Provides teachers with individual instructional sheets 1 of teaching 
strategies, instructional sequences ^and information about specific 
handicapping conditions in psychomdtor, affective, and cognitive 
domains. 

v Price: Not provided 

K 

BUILDING EFFECTIVE SCHOOL TEAMS TO SERVE HANDICAPPED 
STUDENTS 

Describes the team-building process a principal can use to build 
dynamic, functioning teamsrfrom dysfunctional ones, or to create 
■ new teams, • * 

' Price: $3.50 ^ 

MANAGING LARGE ORGANIZATIONAL CHANGE IN THE PUBLIC 
SCHOOL 

^Describes the process and procedures school administrators and 
resource specialists can go^through to change organizational 
structures to integrate handicapped students ihto currently 
functioning programs. Contains specific processes and procedures. 
Field tested in five junior high schools, * | 

Price: $3.50 




Instruction Kit INSTRUCTIONAL SUPPORT KIT 



Assists regular classroom teachers with their day-to-day instructional 
and behavioral management of the handicapped student. Three 
categories of instructional strategies are emphasized: cognitive, 
affective, and psychomotor. 

Price: $35.00 « v — - 
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H-004 
Brochure 



PRISM BROCHURE . 

Provides a description of PRISM'S history and program. 
Price: Free 



Manual 



/ 



Manual 



Manual 



a. 



Curriculum 
Guide 



RESOURCE PERSON'S GUIDE 

.Provides general information for resource persons; answers some of 
the most common and critical questions resource persons ask. 

Price: $3.00 

STUDENT CAREER GUIDE + TEACHER'S GUIDE TO STUDENT 
CAREER GUIDE 

Gives high' school students the opportunity to clarify .their desires 
concerning their future employment and at the same time further 
define and focus jheir value systems as they relate t6 employment 
situations;. 



Price: $8.00 



THE A( 



SHEET PREPARATION GUIDE 



Makes the jofr of writing properly constructed activities less of a task 
and mbre of~an experience in learning. Provides an explanation of 
procedures. < * 



Price/ $3.00 



STUDENT PROGRAM 



guide 



Provides teachers and program instructors with a. guide which will 
lead them through a student's academic program\ specifically to 
prepare, plan, carry out, and evaluate a student's RRISM career- and 
academic experiences. Leads the student thrdigh a series of 
activities that will help "him or her focus and ctarif y interests and 
needs.' <• • 1 

•Price: $8.00 ' . . 



O 
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Manual 



ADMINISTRATIVE AND BASIC PROCEDURES MANUAL 



I ■ 



Provides prospective users (administrators, instructors, counselors) of 
EBCE/PRISM with a broad overview of the important program 
components. 

Price:' $8.00 *• 



H-007 
Guide 



Hf$TE< 



iGRATWE ARTS ACTIVITIES GUIDE FOR THE SEVERELY AND 
PROFOUNDLY HANDICAPPED 

Provides integrative arts activities (using music, dance/movement, 
visual arts, drama/dance) which directly, relate to skill development 
for SPH students. Designed for special educators, paraprofessionals, 
artists, and parents. Activities are presented with a developmental 
and task analysis approach. Provides instructors with a framework of 
how to- utilize the arts as a vehicle toward promoting skill 
developraent. . 

Price: Not provided 



H-OQS 

Manual, 

Workbooks, 

Overheads, 

Filmstrips, 

Commercial 

Media 



AIDE 



TRAINING 



WORKSHOP 



Trains paraprofessionals to wock with handicapped students (mild to 
moderate) in a resource room or regular classroom setting. Designed 
-for paraprofessional trainers (special educators) involved in the 
training \of special education aides. Is a competency-based training 
program involving 16 hours of instruction plus ongoing practician. 
Progress rnoaitored by trainer, building principal, and the special 
educator to whom the aide is assigned. Training program was piloted 
in REACH project districts throughout the .state (hiring spring 1980. 
Is now used statewide. 

Materials have been revised and copyrighted for distribution outside, 
th£ state of Idaho by the priyated contractors who developed the 
materials for the project. 

Price: Not provided . ' . - . • 
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SCHOOL PSYCHOLOGY RESOURCE MANUAL 

Provides a resource for school psychologists working in Idaho schools: 
also to be used by special education directors, administrators, and 
special education teachers. • 

Price: Not provided 5 
COMMUNICATION DISORDERS RESOURCE MANUAL 

t 

Provides a resource for communication disorders specialists serving 
speech, language, and hearing impaired students in Idaho. 

Price: Not provided 



ADMINISTRATIVE PROCEDURES MANUAL FOR SPECIAL 
EDUCATION 

Assists small school districts in rural areas (where no special 
educators exist) in. establishing compliant procedures and manuals for 
operating special education programs; Designed for principals and 
resource room teachers. , 

Price: Not provided 

PROCEDURES MANUAL FOR SECONDARY SPECIAL EDUCATION 

Assists local school districts in establishing comprehensive secondary 
programs for handicapped students. Designed for regular and special 
secondary educators, administrators, and special education directors. 

Price: Not provided 

RESOURCE MANUAL FOR AVAILABLE SUPPORT SERVICES 

i u ' . ' \ 

Assists rural school districts in finding support agencies and resources 
outside the school district to assist in the education of handicapped 
students. Designed for LEA personnel. 

Price: Not provided 
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Computer 

Diskette 

(Written 

materials 

available) 



COMPUTERIZED IEP DEVELOPMENT AND MONITORING 
PROGRAM 

Designed to develop computer technology for developing and 
monitoring instructional programs for students. Utilizes assessment 
data to determine match between IEP objectives and those being 
accomplished; the result is an hierarchical list of objectives to be 
included in IEP development. 

Price: Not provided 



3 



Computer 

Diskette 

(Written 

description 

available) 



Designed to develbp computer technology for developing and 
monitoring instructional programs fbr students. Designed to assist 
teacher in planning and evaluating daily instruction; teacher enters 
daily data on student progress; computer generates lesson plans and 
other hard copy information^ 



Price: Not provided 



Computer 
Diskette / 
(Written 
-description 
available) 



COMPUTER-ASSISTED MATH PROGRAM 

Designed to develop computer technology for developing and 
monitoric^irSftructional programs for students* Designed to utilize 
math assessment data; computer performs error analysis, then 
generates a renjstfial program for the student* 

P rice; Not provi<*lfei. 



-Manual 



LIST OF INSTRUCTIONAL OBJECTIVES FOR READING AND MATH, 
GRADES 1-6 

Assists instructional personnel (teachers, administrators, curriculum 
coordinators) in identification and selection of appropriate 
instructional objectives. Presents a hierarchical list of instructional 
objectives for reading and math, grades 1-6. 



Price: Not provided 




TOTAL COMMUNICATION CHECKLIST AND ASSESSMENT 

« Assists teachers and speech pathologists in selecting an appropriate 
iwnspeech communication mode for a severely m£liply handicapped 
student. Includes a discussion of nonspeech modes, a communication 
checklist, assessment procedures, and interpretation guidelines. 

Price: $10.00 

■r a ' 

THE COMPREHENSIVE COMMUNICATION CURRICULUM 

Presents an overview and introduction to the Comprehensive 
Communication Curriculum. Designed for teachers, parents, and 
speech pathologists involved with severely multiply handicapped 
children. It is T a 20-minute, color presentation. 

Price: $50.00 

COMPREHENSIVE COMMUNICATION CURRICULUM GUIDE 

Provides teachers and speech pathologists with guidelines for training 
functional communication of wants and needs to severely multiDlv 
handicapped students. ' , VJ 

Price: $10.00 

TEACHER'S GUIDE TO FAMILY INVOLVEMENT 

Provides teachers of severely multiply handicapped students with 
information about facilitating parental involvement in as many areas 
of the education of the severely ' multiply handicapped child as 
possible. Includes the advantages, of family involvement, planning 
strategies far teachers and totak family Involvement, and paren 
group strategies. L / 

, Price: $10.00 ^ 

« 

INVOLVEMENT, COMMUNICATION 

i 

I S?2 n, J and parents in their severely multiply handicapped 

child's education. Includes information about classroom mvolvement, 
communication training, legal concerns, and resources. 

Price: $10.00 , ' ' 
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PROJECT CAST SLIDE/TAPE PRESENTATION 

Utilized in awareness-level presentations given to special and career 
education directors, supervisors, administrators, and practitioners, 
community and parents, as well as student participants. Is a 10- 
minute presentation which provides at program justification, 
philosophy, and overview of each of the Project CAST components. 

Price: Not provided r 



SPECIAL TIMES 

Used in creating prdgram awareness for special and/or career 
education directors, supervisors, and administrators, parent and 
community organizations, and participants. Includes articles and 
highlights- on current and upcoming program events and services, 
current career education trends, program ocjxJucts and materials 
(teacher made or commercial). > 

Pri^e: Not provided 

A SAMPLE PROGRAM EVALUATION PLAN 

Presents evaluation techniques used to assess program impact. 
Designed for special and career education directors, supervisors, 
administrators, practitioners, replicators, and community-based 
programs, describes program evaluation for both operational and 
dissemination purposes. The project evaluation plan, along with 
sample evaluation strategies and instruments, is provided. 

Price: $3.10 + postage 

PR03ECT CAST PROCEDURAL HANDBOOK 

Assists in replication training and technical assistance activities^ 
Designed for special and/or career education directors, supervisors, 
administrators, and practitioners. Provides information on the 
program philosophy, component^, goals and objectives for each of the 
four program phases, program implementation procedures, and 
complete descriptions of all components. 



Price: $2.20 + postage 
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PROJECT CAST COMMUNITY PARTICIPATION GUIDE 

Describes procedures used to solicit community invoivement in the 
program and methodology used to analyze community learning sites. 
- Designed for experience-based career education programs, special 
and career education directors, supervisors, administrators,, and 
practitioners. Provides in-depth information on the community 
components & Project CAST, levels of involvement, strategies for 
acquiring and maintaining community involvement, site analysis and 
resource development, -and tips for educators. 

Price: $2.10+ postage , 

« ^ 

, GAINING INFORMATION FOR EDUCATIONAL • PROGRAM 
PLANNING - ^ 

Provides specific information on a selection of assessment 
instruments which may be useful in education program planning for 
mildly educationally handicapped secondary age students. Designed 
for ' special and career education directors, supervisors, 
administrators, and practitioners. Contains an annotated listing of 
instruments utilized to assist and assess students: Provides ordering 
information, target population, areas assessed, materials, format, 
administration, scoring and interpretation, and use of assessment 
information. 

* 

Price: $1.85 + postage ^ 

PROJECT CAST LIFE SKILLS' UNIT GUIDES 

Serves as a resource to special educators in the task of providing 
appropriate life skills and career development educational 
programming for students. Contains five conteht areas: Career 
Development, Health/Science, Math, Language Arts, and Social 
Studies, with 64 units of instruction. Each unit includes performance 
objectives and functional vocabulary. Provides multi-media resource 
listings for each content area. 

Price. Career Development, $1.95 + postage; Health/Science, $2.60 + 
postage; Math, $3.15 + postage; Social Studies, $3.70 + postage;' 
Language Arts, $1.95 + postage; Complete set of five content areas. . 
$13.45+ postage. J " 

I 

t 

PROJECT CAST BROCHURE 

Designed for special and/or career education directors, 
administrators, and . practitioners, parent and community 
organizations, and students: Includes the program purpose, population 
served, and an overview on each of four program phases. 

rice: $.80 + postage 
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Folder/ 
Packet 



PROJECT CAST CONSUI 

^Provides samples sol 
\>The Fornjs P§cketJ 



JLE FORMS PACKET 

iletters, notices, forms, and instruments, 
Mm* utilized along with the Procedural 



> Handbook 1 for repjjc«pP<^ctivities, Designed for special education 
•and/or career educ^on directors , administrator^ ■supervisors, and 
practitioners* Includes samples j>f forms, notices, fetters utilized in 
each of the Jour program phases, along with site analysis and 
resource development forms. 

Price:, $3*00+ postage 



/f£<>12 * % 
Brochure 4 



Newsletter 



4* 



IECT BROCHURE 



Provides a genewl, oyer view of project activities. Contains contacts, 
pione numbeKflocation»:hours, and other project information. 



Pric 



tee 




ADAPTOR NEWSLETTER 

-•f , ;• . 

Informs project participants about upcoming events and reviews past 
activities. , V 

Price; Free . • ' « «» 



Guide 

4 
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• - 

Manual 



1981 PARENTS 1 RESOURCE GUfo£ TO PHYSICAL EDUCATION ANEK 
RECREATION^OR THE HANDICAPPED 

Provides a comprehensive directory of the Physical Education 
Recreation services available td the handicapped in the Detroit area. 



Price: Free 




1 



YING HIGH SCHQpL DROP-OUTS WITH SPECIAL NEEDS 

es : a- comprehensive plan* for serving /drop-out handicapped 
Includes curriculum infprmation. 

Price: hot provided 




Manual STUDENT/FAMILY CONTACTS - OSY PROGRAM 

Describes student/family contact approaches and parent involvement 
strategies; a manual for parents. 

Price: Not provided - 

r - * 

Brochure . OUT-OF-SCHOOL YOUTH 

Describes program. * 
Price: Free 

Slide/Tape $ HANDICAPPED OUT-OF-SCHOOL YOUTH MODEL PROGRAM 

Describes,program for visitors and educational personnel. 
Price: Availatjirfo be shown by our staff members. 




SOCIAL EFFECTIVENESS TRAINING: A SELF-INSTRUCTIONAL 
MANUAL y 

Trains users in 1) appropriate use of Social Effectiveness Training 
Curriculum} 2) use of teaching strategies; and 3) use of procedures; 
Designed for mental health prof essionals,* teachers (special education 
and regular), school counselors, and school psychologists. Includes 
step-by-step activities for gaining competence in use of the program, 
lesson plans, procedural guidelines, activities, and relaxation scripts 
for 16 two-hour sessions. 

Price: Not provided - 
Videotape SOCIAL EFFECTIVENESS TRAINING 

^ * 

Provides, infqrmation on training prospective Social Effectiveness 
Training instructors in curriculum and teaching strategies; 
accompanies manual. Designed for mental ,health ^professionals, 
teachers (special education and regulaV), school counselors, and 
school psychologists. Is a 60-minute, 3/4" cassette ' containing 
information, demonstrations, and/udience participation activities. 

Price: Not provided ' 
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Brochure 



THE KEY TO LEARNING IS IN THE L.O.C- 

- . v 

Disseminates information on the parameters of the project; serves as 
a model 'for other projects. Includes a program overview, operation, 
features, materials, and services. 

Price: Free 



Newsletter 

4 



LEARNING OPPORTUNITIES CENTER NEWSLETTER 

provides information on the project and learning disabilities for 
colleges 'and universities, , 

Price: Free 



Videotape 



TRAINING MODULES 

Describes and dramatizes identification procedures, faculty and 
administration sensitization, orientation and intervention, counseling 
and independent ' functioning, and tutcp- and peer-t^itor training. 
Accompanied by workbook. 

Price: Not provided 



HM)17 
Manual 



IMPLEMENTATION GUIDE 



Provides • a guide for administering transition of handicapped 
individuals into working community; designed Jor vocational 
educators and special education schools and agencies. 

Price: Not prpvided 



H-020 * 
Brochures 



BSRU PARENT TEACHING SERIES 

Provides parents with a simplified means of developing/incorporating 
behavioral strategies to improve their child's behavior. Designed for 
parents and parafSrofessionals, primarily of mentally retarded 
children as target group, but principles relate % to other populations as 
well. 



X 



Price: Free 



H-021 
Brochure 



P£g2^ ¥ ?EED: STRUCTURED ENVIRONMENT FOR THE 
EMOTIONALLY DISTURBED 

^qnotes awareness of the project through a brief, general 
description. Includes elements & the program, services available, 
contact persons, and locations. ' r -- 

» • * _ 

Price? Free ? 



Manual 



Manual 



PROJECT SEED PARENT HANDBOOK 

i *" 

• Jrqvides parents with an overview of the program including program 
goals and procedures, the point system, time-out procedures,' parent 
f^UQpation information, and a staff directory. , 

Price: Free 



HANDBOOK 




'PROJB 



. Provides specific information to those professional school personnel 
who may want to replicate all or part of the program. Includes 
? n °" ^assroerf levels > a behavior management system, 
behavioral counselmg-pVocedures, and the parent program. 

"Price: Free 



H-022 ; 

Curriculum. 

- .e 



EXPLORING ME 

Helps seventh, eighth, and ninth grade special education students 
. make realistic choices when planning their future careers or jobs. 
. Includes various exercises to help students develop self-awareness 
and decision-making'skills. The curriculum is illustrated, is attfhird- 
fif th grade reading level,.and is a consumable. ^ 

* . * 

Price: $8.50 ($2.50 student workbook) 
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YES YOU CAN: EMPLOY THE HANDICAPPED 

t , 'a » * 

Provides general information . to prospective employers , about 
secondary handicapped^ students and the school work program, 
including how handicapped student workers are like other new 
workers and facts about student work program; 

Price: Free . ^ 



WHADQA Y A WANNABE WHENYA GROW UP??? 

3 

Explains vocational testing to students and parents prior to the 
scheduled evaluation. Parents, are encouraged to bring this booklet to 
the evaluation results interview. 

t Price: 



^YES YOU CAN! KEYS TO OPEN EDUCATION AL DOORS 

Provides a concise review of teaching suggestions for the following 



'"^Sjpes of handicapped student?: learning disabled, emotionally 
dmurbecl, c visually impaired* hearing impaired, speech impaired, 
orthopedScally and neurologically handicapped, other health impaired, 
arfd mentally retarded. 

Price: $.75 ' * -1 



SPb£n-SOLVE * 

Helps secondary students in English, social studies, or career and 
vocational education classes explore alternative solutions to problems 
involving boss, fellow worker, family, and friends. Includes a game 
board with spinner and situation cards. 

Price: Not provided 



MAIL BAG , 

Helps secondary students in English or social stucU^<aS"T7SIi as in 
career or vocational education classes. Includes a mail bag 
containing letters to Abe L.. Worker. These letters request assistance 
in solving work-related problems. Answers may be written or spoken.' 

Price: f£ot provided 





Training MoW 



ySSfLJiZ* ™ A CONSULTANT NOW": SPECIAL EDUCATION 
TEACHERS AS LEARNING CONSULTANTS 

"Defines a new role for special education teachers as in-house learning 
consultants for teachers of mainstreamed students. Emphasizes 
assessing, diagnosing, and responding appropriately to the needs of 
the classroom teacher and the student. 

Price; $100.00 per day per consultant 



Training Module 



KEYyOTEST DATA DELIVERY SYSTEM FOR MAIN STREAMING 

Introduces school personnel to 'a system that delivers critical 
assessment data to teachers of special needs students who have been 
mainstreamed. 

Price: $100.00 per day per consultant \ 



Training Module KEYS TO ESTABLISHING A VOCATIONAL ASSESSMENT SYSTEM 

Trains school personnel to use vocational appraisal results in IEP 
development, job placement consideration, and as a basis for 
individual and family guidance or counseling. • , 

Price: $100.00 per day per consultant 

K^raE*?" 0 EXB ™ G ksbssu «" DATA roR 

Trains school personnel to use the information contained in existing 
assessment data to develop IEPs for secondary students with special 
education needs. Links psychoeducational assessment to vocational 
.programming. 

Price: $100. per day per consultant 



Training Module 



Worksheet and 
Instructions 



LEARNER PROFILE 

Assists special education, * regular, and vocational teachers, 
counselors, and administrators. Provides information about 
handicapped students* strengths, limitations, academic achievement 
levels, best methods of learning, and recommendations to the 
teacher. 



Price: $.10 



VOCATIONAL PLANNING GUIDE 

Provides counselors with aafent information on ti^studenfs career 
interests and plans, so that course selections proyioe teaches with a 
basis for developing curricula relevant to tt>e student's life plans. 
Relates the developmental need for independence to school success. 
Applies equally to handicapped and nonhandicapped students. 
Provides information from the student's frame of reference. 

iPrice: $.10 



LEARNING STYLE SURVEY 

Acquaints students, teachers, and counselors with information 
regarding individual learning styles. The results of the survey help 
the students focus on their best method of taking in and utilizing 
information. Enables the teacher to have a profile of the children and 
youth in the classroom. (Sixty statements, fourth grade reading level, 
forced choice.) 

Price: $10.00 testing packet; includes 30 surveys and answer sheets, 
plus scoring keys 

STUDENT OCCUPATIONAL INTEREST SURVEY 

Assists secondary students in focusing on interesting careers. After 
completing this survey, the students, their parents, and school 
personnel will have information regarding career interests to utilize 
in educational programming. (Ninety statements; fourth grade 
reading level; forced choice; relates' to 15 career clusters of U.S. 
Education Department.) 

Price: $5.00 testing packet; includes 30 surveys and answer sheets, 
plus scoring guide. 

WORKER ADJUSTMENT SURVEY 

j 

Measures a potential worker's awareness of factors that influence job 
selection, job-handling skills, and work adjustment strategies. Survey 
results will assist those working with secondary students regarding 
their ability to make the necessary adjustment to succeed in the 
world of work. (One hundred statements, forced choice, easy scoring 
key.) 

Price: $5.00 test packet; includes 30 survey and answer sheets, plus 
the answer key 
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ManuW YES YOU CAN: ESTABLISH A VOCATIONAL EVALUATION CENTER 

Acquaints school personnel with the components of a comprehensive 
vocational ^evaluation center/ Includes the steps involved in 
establishing a vocational evaluation center for handicapped students 
at the secondary level. 

Price: $5.00 ' * 



H-023 

Slide/Tape and 
Manual Package 



Manual 



THEINJERPRETER-TUTOR MODEL: IMPLEMENTING THE LEAST 
RESTRICTIVE ENVIRONMENT PROVISIONS OF PL 9^1*2 

Presents one approach' to implementing the LRE mandate of PL 94- 
1*2 to school districts, state departments of education, and college 
and I university faculty.^ Describes the day-to-day operation of the 
model and shows interpreter-tutors working with LD children and 

teachers in a, regular classroom. 

» . 
Price: sale, $150.00? rental, $20.00/week „ 

A TRAINING MANUAL FOR INTERPRETER-TUTORS 

Designed to be used to train interpreter-tutors (aides) to work with 
mildly handicapped pupils in regular classrooms. 

Price: Not provided * 



H-025. 
Manual 



COORDINATING ACROSS CURRICULUM 
SPECIAL EDUCATION, REGULAR EDUCA 



m - for, secondary 
tioi^c£rams 



Facilitates a systematic approach for analyzing and meeting the 
goals set by regular classroom/special education teachers. Designed 
tor high school resource room teachers. 

Price: Not provided , 



ER?C 



H-026 

t 

Survey 



ASSESSMENT OF JOB APPLICANTS 

Provides a tool for finding the land of assessment , procedures which 
are most commonly used in the selection of entry level employees at 
the non-professional level'. Designed for industries in Contra Costa 
County, 

Price: Free - r 



H-027 

Workshops, 

Commercial 
Materials 



r 



BUSSYMBOUCS 

Used for communication training with non-speaking, non-reading 
handicapped children with intellectual abilities*in the TMR to normal 
range of intelligence. Designed for teachers^ parents, and therapists. 




Price: Not provided 



' H-02S 
Curriculum 



MENCH CURRICULUM TO, TEACH SELF-ESTEEM, SOCIAL SKILLS, 
AND SEXUALITY INFORMATION TO MODERATELY MENTALLY 
RETARDED ADOLESCENTS 

Provides teachers of mildly to moderately mentally relarded 
adolescents a curriculum for teaching self-esteem, social skjlls, and 
.sexuality information through the context of a self-esteem approach. 

Price: Not provided 



H-029 
Magazine 



ASPEN GLOW 



"7 



Is a student-produced, magazine about handicapped people and 
services available to the handicapped. Designed for the general public 
and special and regular educators. 

Price: $5.00 for subscription 

Contact: Aspen Glow, Kathi Prlpish, 2402 W. Alamo, 
Littleton, CO 80120 . +. 



ERIC 
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Magazine 



WICK WIRE 

Is a student-produced magazine about handicapped people and 

services available to the * handicapped. Designed for the general 

public and. special and regular educators. 5 

Price: $5.00 for subscription . *. 

Contact: Wick Wire, Pat Manzanares, Centennial High School, 
2525 Mountain View, Pueblo, CO 81008 



H-030 
Film, 

Videocassette 



Film, 

Videocassette 



Film, 

Videocassette 



FULFILLMENT OF HUMAN POTENTIAL, 



S ?^ pr0CeS ? of x teacher sensitization to the handicapped 
chddjspeafic strategies for teaching science and art to deaf, blind, 
disturbed, and otherwise handicapped children/ and adapting and 
mnplementing an extensive elementary schopl science and art 
curriculum in a mainstream setting. Film is 18 nWes, color, 16mm. 

Price: Film-sale, $315, rental, $32; Videocasse/te-sale, $200 

MAINSTREAMING TECHNIQUES: LIFE SCIJENCE^D ART 

Illustrates the involvement activities, the interactions, and the 
responses of handicapped (blind, deaf, and disturbed) children in a 

^SSSZS , S ? enCC ™ d art P ro 8 ram - Featured are classroom 
experiments, including suggestions for adaptation in teaching 

5 E£!r5 p-.^T- modifiCat i o n to provide for individual mode! 
Of learning. Film is 18 minutes, color, 16 mm. 

Price: FUnj-sale, $315, rental, $32; Videocassette-sale, $200 

A^D ART EDUCATION TECHNIQUES: LABORATORY, SCIENCE 

Specific curriculum design and development are discussed as blind 

f St hTJ re in . tr . odu i ed t0 scientific concepts and processes tbrough 

f^ nen £ S '' made P 05516 ' 16 the adaptations of 

equipment and teaching strategies. Film is 20 minutes, color„16 mm. 

Price: Film-sale, $395, rental, $39; Videocassette-sale, $295 



ERIC 
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Book 



LABORATORY SCIENCE AND ART FOR BUND, DEAF, AND 
EMOTIONALLY DISTURBED CHILDREN - A MAINSTREAMING 
APPROACH 

Presents a tested series of lessens in laboratory sciences and art for 
mainstream ed classes (grades K-6) where there are deaf, Wind, and 
emotionally disturbed children of normal intelligence. Provides 
complete background for adaptation of science and art lessons for 
teaching children with special needs. Materials are based on the 
/ standard elementary school science curricula and can be readily 
adapted to the special needs of individual class situations. Science 
and art lessons are integrated to complement each other and to 
demonstrate the inherent relationship of art and science. 

Price: $2*.50 

Contact: University Park Pfess; 233 East Redwood St., 
Baltimore, MD '21202 ^ 



♦ 

H-031 

Manual,. 
Training Guide, 
and Slide 
Presentation 




anual 



SETTING UP AN EMOTIONALLY HANDICAPPED MODEL 
PROGRAM 

♦Provides information on motivating parents to attend group, 
communications skills, parent training, family support, and therapy. 
Designed fdr counselors, school psychologists, and mental health 
therapists. ' 

Price: Not provided <- * 



PARENT TRAINING HANDBOOK-REVISED 

Provides information on motivating parent invdlvement. Designed for 
counselors, school psychologists, and mental health therapists. 

Price: Not provided 



Manual 



ERIC 



COUNSELING GROUPS FOR CHILDREN WITH EMOTIONAL AND 
BEHAVIORAL DIFFICULTIES 

Provides information on' starting, implementing, and evaluating* 
emotionally handicapped children's groups. Designed for 
counselors, school psychologists, and mental health therapists; 

Price: Not provided 
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CLASSROOM MANAGEMi 




Demonstrates management methods and effective instructional 
approaches for exceptional child teachers and counselor 



WINNEBAGO BEHAVIOR ANALYSIS PROGRAM SUMMARY 

Provides a description of the- purpose, methods,and goals of the 
project and HCMP in general for administrators and professional 
staff. ^ 

Price: Not provided 



WINNEBAGO SCHOOL DISTRICT SPECIAL EDUCATION- 
PROCEDURES 

Enables administrators and professional staff to screen, place, teach, 
and evaluate students in accordance with those federal and Nebraska 
State laws which govern the rights of the handicapped and/or Indian 
child and available services. Includes the procedures followed by tbe 
Winnebago School District with regard to special education, and^a 
parent-rights handbook. 

Price: Not provided 



WINNEBAGO CURRICULUM MANAGEMENT SYSTEM 

Enables administrators and professional staff to reproduce this 
system or produce a similar system for a different* set of curricula. 
Includes specific curriculum progress guides and teacher training 
manuals, plus explanation^ goals an(fadmfnistrativeV<>cedures. 

Price: Not provided 



Price: Not provided 





4 . ■ r - 

Manuals WINNEBAGO FAMILY TRAINING PROGRAM - 

Enables in-school personnel to reproduce the Winnebago Family 
'Training Program - either the total program or one of its 
♦ *\ components. Composed of: 1) Home Tutoring Manual: includes 

detailed instructions (for school- personnel) for setting up and 
implementing a home-tutoring program (reading and math) that 
correlates with student's changing skill levels, tutor-training 
instructions, tutoring procedures, and handy "parent reminders}" and 
V 2) Daily Report Card Program Manual: includes detailed instructions 

if for setting up and implementing a behavior management program for 
problem students (K-12) which involves little extra teacher time even 
when parent participation is minimal. The manual includes training 
procedures (for home and school participants) and sample materials 
for use throughout the program^ 



Price: Not provided 



/ 

H-036 

Curriculum TIDE CURRICULUM 

Decategorizes educational programming for SPH children and focusei 
attention on education needs. Presents objectives and content in 
separate packages tp be subsequently integrated. Designed for 
teachers, occupational therapists, physical therapists, and multi- 
\ disciplinary personnel, and must be used with the planning model. 

Price: Not provided 




- Paper/Manuals TRANSDISCIPLINARY PLANNING MODEL 

Provides a system for implementing IEPs which reflects input from a 
variety of professionals involved with SPH students. Includes'a 
schematic flow chart depicting the transdisdplinary planning process 
for development of educational objectives of SPH students. 

' Price: Not provided . *" 



Manual TIDE IEP EVALUATION SYSTEM 



Describes a system for. evaluating the quality of objectives of IEPs 
according to seven criteria. Includes grids and a descriptive code 
system. ^ , 

Price: Not provided 



\ 
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H-040 
Manual 



A REFERRAL GUIDE FOR USEFUL EVALUATION OF CHILDREN 

Provides a procedure to evaluate referral concerns and identify 
appropriate goals for evaluation between school famUyV and' 
evaluation center Designed for school districts, agencies, evaluatton 
centers, and families. Includes a step-bylstep p?oc?s» to iCSS 
aSl* ?° n . cerns » accompanying, forms foV organizing ; conarw 
and developing goals for evaluation service, S 8 concerr V i 

Price: Not provided , / , '>'*' 



Manuals, 
Testing Kit, 
Handbook 



j 



PRIMARY EDUCATION PROGRAM (PEP) 

meS-S^SS^ Tp f "P** and curricuJ ^ developers; the 
purpose of the PEP curriculum is- to teach students I) skill* *nH 

£??P VS*!!* 1 * S f cessful sch0 ^ Performance * the bi* skm/ 

i P mTiemlnt a ?r^^ °? W learnin & P rovide ^ explicit 
2? S 2X e J U T f ° r , 1) d t si 8 nin S the-ftarnlng environment 
^ using diagnostic tests and other learning materials and V 

hSSESZ Actional learning f^cm..^SS&oS^ 

SSSL °u thC ClaSsif ication ^ Communication skills 

curriculum, the ; Quantification Skills curriculum, the Exploratory 
Learning curriculum, and the Self-Schedule System. W««tory 

Price: $19,9.95. 

Contact: Mafex Publishers /inc., 90 CherrySt., Box 519, 
Johnstown, PA J 5907 ' 



Article 



ADAPTIVE INSTRUCTION: BUILDING ON DIVERSITY 

cScSis^V^^ *? W ^ developers the essential 
5 i °f .adaptive instructional programs, especially in 

Price: $1.50 ' ' •', \' . 

• : y ■ ^ • ... • 



o 

ERLC 



EXCEPTIONAL CHILDREN: SOME INSTRUC- 
TIONAL DESIGN- AND IMPLEMENTATION CHARACTERISTICS 

Presents for researchers and the academic community the rationale 
and design of the Adaptive Learning Environments Model and 
recommends its' use as an alternative educational intervention 
program for effectively mainstreaming exceptional ^children in 
regular full-time classrooms. 

Price: $1.50 f 

# 

INSTRUMENTAL ENRICHMENT PROJECT 

Provides an overview of the Instrumental Enrichment program and of 
the research project Xpr "teachers, (professionals, school 
administrators, and parents, y \ * ' \ ' 

Price: Free 




INSTRUMENTAL ENRICHMENT PROJECT 

~ * *' * * » 

Communicates with teachers of Instrumental. Enrichment, principals 
of schools with Instrumental Enrichment classes, and school 
administrators involved in Instrumental % Enrichment at various 
research sites. Includes overview of current project status, 
contributions by teachers and by students, and research results. 

Price: Free 

'• ^ 



EMPLOY... A MODEL FOR pREVOCATIONAL/VOCATIONAL 
EDUCATION j/ ^ 

Provides an overview of pfevocatipnal/^qpational program for 
behavior disordered teenagers at Crockett Academy. 

Price: Free 



V 



Brochure 



YOUTO 611 ACADEM T~ SPECIAL RESIDENTIAL SCHOOL FOR * 



Provides an overview of <he 

A . ft A . . 1 * . 



Academy for behavior disordered teenagers. 
Price: Free 



residential program at Crockett 



H-0»5 
Manual 



\ 



DIRECTORY OF SERVICES FOR SOUTHWEST VIRGINIA 

!SS i^.f? 0 " r?©*^ resources for handicapped chUdren'; 
designed for child service providers, and parents. Is a gtfde to over 
300 individuals and agencies which provide^ervices for handicapped 
children and their families in Southwest Virginia. 

Price: Not provided . ' 



Newsletter 



MODEL FORUM 



fnfnr^f f informatlon about the model projected 

information to parents about their child's handicapping condition. 
Designed for child service providers and parents. CoSs 
information regarding special education within area . served by 
project. 9 7 

Price: Not provided ' " \ 



Curriculum ' 



Report 



AFFECTIVE CURRICULUM' 



Provides objectives and. instructional strategies, for handicapped 
chUdren,, ages 2-8, in social ' behaviors. Designed for teachers and' 
child service provider i. ■ 7 



Price: Not provided 



EVALUATION REPORT OF AURAL SERVICE PROVIDERS 

5^2? ™i discus ?^ characteristics of child service providers and 
r^Hr t0 pr ,° Viding fuil J^tional services to handicapped 
children in rural areas. Designed for child service providers and 

^ ?M torS, . Consist ? of data compiled from over 250 interviews 
Price: Not provided 

J . 1 
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. . 

Illustrates appropriate carrying and positioning activities for certebral 
palsied children: Activities of daily living are emphasized. Designed 
for parents and child service providers. Includes sequentially arranged 
instructions with accompanying illustrations aimed at facilitating 
daily care for cerebral palsied children. 

Price: Not provided 



H-OM 

Monograph t 



INSTRUCTIONAL PROGRAMMING FOR SEVERELY HANDICAPPED 
YOUTH: A COMMUNITY INTEGRATION APPROACH 

Designed to help teachers and other practitioners concerned with 
developing and implementing appropriate and functional curricula for 
severely and profoundly handicapped youth. 

Price: Not provided 



Newsletter 



SOUNDINGS FROM RICHMOND SECONDARY PROJECT 

V 

Presents project activities. 
Price: Not provided 



r 



WrWI 

Manual and 
Instructor^ 
Guide 



Manual, 

Sample 

Applications 



ERIC 



PARENT ANDJPREVENTION TRAINING MANUAL 

Trains parents 4n understanding and use of ^interventions being 
offered/fo their children in Teaching-Parent homes; increases skills 
in behavior management and problem 4 solving; teaches skills 
for maintaining child's gains. Designed for organizations offering 
Teaching-Parent services with goal of returning youth to own family 
or maintaining * youth in least , restrictive environment. 
Includes information on teaching interactions, rebuilding positive 
relations, use of negotiation, and contracting approaches to solving 
family problems. 

Price: Not provided 
INTERAGENCY COORDINATION 

Provides detailed information on how to become a Licensed Child 
Placing Agency certified by Department of Corrections and/6r 
approved by Department of Education for placement of children.1 
Designed for residential and private day schools. 

Price: Not provided 



2*8 



2id 



Manual, 
Videotapes 



ft 



Manual^ 



m^HING PARENT TRAINING MANUAL AND INSTRUCTOR'S 

Prepares Teaching-Parents for placement of special education youth 
in their homes; training and" practice in Teaching-Parent skills in 
instructing , (TIs), counseling, relationship building, and use 
of motivation ■ systems. Includes: 1) chapters and supplements 
providing cognitive ^understanding of Teaching-Parent skills, 2) 
chapters outlining core information to be transmitted during classes 
and structuring role play practices, .and 3). visual models for role 
play practice. . » . * . 



Price: Not provided 



SELEC 



4' 



RECRUITMENT AND SELECTION dp PARENTS 

Presents -practical strategies for recr.uiting and provides techniques 
for screening and evaluating prospective Teaching-Parents. Designed 
for residential schools, child placing agencies, group home programs, 
and private special education day scho/ls/ Includes step-by-step 
guides and examples of recruiting materfe assessment guides, and 
instruments to use when selecting Teaching-Parents plus instructions 
ior use, r 

Price: Not provided 5 



^Manual 



/ CHILD SUPPORT SERVICES 

Provides instruction to ensure .that W medical, educational, social, 
emotional, and recreational needs of children are met. Designed for 
persons involved in specialized foster care, residential programs, and 

£^- , iP eS .l rib ?? ^ ° f agencies ^'Uoftvnunity programs for 
the child's benefit; practical guide for establishing childrens' basic 
support services. * 



Price: Not provided 



H-OW 



Manual, Tests ASSESSMENT OF BASIC COMPETENCIES 

Provided schools with a manual and' tests to assess mastery of 
Vermont Basic Competencies require^ for high school graduation. ' 

Price: $10.00 

Contact: Model Demonstration Center, Maureen Charon, South 
Burlington High School, Dorset Street, South Burlington, VT 05*01. 



ERIC 



THE BC BLUES l 

Provides a seven-minute introduction to the resources of the Center 
lor potential replicators. 

Price: $20.00 



H-053 
Slide/Tape 



LEARNING DISABILITIES IN THE CLASSROOM 

Explains ramifications of learning disabilities in post-secondary 
learning disabled-students. 

Price: Not provided 

Contact: Jerry Hostettler, Morris Library, Room 008, 
Southern Illinois University, Carbondal^, IL 62901. 



Videotape 



Videotape 



TUTORS-THE CRITICAL LINK 



Informs junior college personnel of logistics involved in starting a 
program for learning disabled cpllege students, specifically as 
pertains to special tutorial services. 

Price: Not provided 



REM 




MINI-COURSES 



Informs junior colleges of logistics in starting a program for learning 
disabled college students, specifically as pertains to establishment of 
remedial "mini-courses." 

Pri^e: Not provided * 



Videotape 



FRESHMAN ENGLISH AND PROJECT ACHIEVE 

Informs consortium college personnel' of procedures for implementing 
programs for learning disabled college students, specifically as 
related to rertrediation in f reshrhan English, writing lab, etc. 

Price: Not provided 




\ 
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Videotape 



i — — ' 



Videotape 



DJAGNWTIC ASSESSMENT OF LEARNING DISABLED COLLEGE 

"V Describes tests used in psychoeducational evaluation, helps others 
decide whidj instruments to use, and indicates patterns of 
performance of learning disabled students. Designed for professionals 
forking with special populations at the college level. 



Price: Not provided* 



TYPING KEYS PROGRAM 



* 

Informs representatives from junior <ajlleges of the advantages of 
using the Typing Keys Program as remediation tool. Emphasizes 
repetition, visual, auditory, and kinesthetic modalities. 

Price: Not provided 



H-055 
Curriculum 



DRUGS: USE AND ABUSE ■>•.»-" . „ ' 

Introduces students to basic facts about drug use and abuse and 
increases students' awareness of decision-making related to drug use 
(peer pressure, legal issues, etc.). Designed for students reading at 
approximately the 5th grade level. Includes brief chapters on specific 
drug (alcohol, tobacco,, marijuana, etc.) and review exercises, 
, written and oral, after each chapter. Includes a chapter for. teachers. 
Project is using the book for the second year with our students and is 
interested in agencies willing to test materials. 

Price: $3.50 students, $6.00 agencies 



Manual 



HANDBOOK FOR EVALUATING CHILDREN'S DEVELOPING 
INTERPERSONAL NEGOTIATION STRATEGIES 

Designed to help teachers and/or counselors use developmental 
descriptions of interpersonal behavior to assess, -evaluate, and 
improve student's social interaction skills. Contains: 1) rationale arid 
overview, 2) , descriptors of social negotiation strategies, and 3) 
coding procedures to use the manual as an assessment tool. Project is 
interested in agencies willing to help field-test the manual. 

Price: Not provided 



9 
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i 



SEX EDUCATION FOR SPECIAL NEEDS YOUTH: AN 
INTRODUCTION 



Provides rationale and curriculum guide for educators and counselors 
interested in sex education , programs for special needs youth. 
Contains: 1) overview and rationale for relationship between sex 
education and decision-making skills, 2) goals and activities for sex 
education program, 3) behavior management techniques, and 4) 
evaluation strategies. . 

Price: Not provided 



H-059 
Manual 



DESCRIPTION OF PROJECT RURAL 

Describes in detail the major components* necessary for a 
handicapped chil^en's program in rural areas. Includes policies and 
procedures for special education cooperatives, staffing and 
administrative procedures, curriculum strategies, Native American 
alternatives, and staff training through telecommunications. 
Designed for training personj>el, administrators, and ^curriculum 
specialists. 

Pripe: Not provided 



H-065 
Brochure 



Manual 



EXPERIENCE-BASED feAREER EDUCATION TOGETHER (EBCET): 
BRIDGING THE GAP 

* 

Provides a brief overview of EBCET, including a basic outline of the 
program organization and objectives. 

Price: Free * 

EXPERIENCE-BASED CAREER EDUCATION TOGETHER (EBCET): 
INSERVICING MANUAL 

Introduces special educators to EBCET model and non-special 
Educators to special education. 

Price: Not provided 
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EXPERIENCE-BASED CAREER EDUCATION TOGETHER (EBCET): 
PRESENTATION PACKAGE ' ' 

Provide information on the major components of EBCET, the 
population to be served, selection , procedures, assessment tools 
and/or techniques, academic correlation and resource site recruit 
process. Used to present EBCET model to 40 school, district 
consortium, school administrators, high school resource teachers, and 
resource site personnel. 

Price: Not provided 



H-066 
Newsletter 



COMMUNITY-BASED INSTRUCTIONAL PROGRAM TRENDS 
NEWSLETTER 

Provides information on the Community-Based Instructional Program 
activities, goals and objectives, and a forum for parents and relatives 
and professionals to express views. Designed for community residents 
and businesses,' educators, parents and families, and service agencies. 

Price: Not provided . 



O 
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Special Needs Programs 



Project Code 
Product Format 



S-022 
Curricuhm 




Curriculum 



Product Title 



CURRICULAR STRATEGIES THAT CAN BE USED TO TRANSITION 
SEVERELY HANDICAPPED STUDENTS FROM SCHOOL TO 
NONSCHOOL AND POSTSCHOOL ENVIRONMENTS 

Assists teachers ami teacher trainers in providing quality educational 
services to severely- handicapped students. Supervisors and 
administrators may also use this. 

Price: $9.00 

CURRICULAR STRATEGIES FOR TEACHING ADOLESCENT AND 
* YOUNG ADULT SEVERELY* HANDICAPPED STUDENTS TO 
PERFORM FUNCTIONAL SKILLS IN SCHOOL AND NONSCHOOL 
ENVIRONMENTS 

Assists teachets and teacher trainers in providing quality educational 
services' to severely handicapped students. The Curriculum Includes 
strategies for teaching recreatidn/leisure and vocational skills, use of 
the principle of partial participation and individualized adaptations, 

evaluation of educational programs, and issues of policy and law. 

« . 

Price: $9.00 



Curriculum 



STRATEGIES FOR TEACHING CHRONOLOGICAL AGE- 
APPROPRIATE FUNCTIONAL SKILLS TO ADOLESCENT AND 
YOUNG ADULT SEVERELY HANDICAPPED STUDENTS (VOL. IX) 

t 0 

Assists teachers and teacher trainers in providing quality educational 
services to severely handicapped students; supervisors and 
administrators may also use this. This curriculum Includes strategies 
for teaching to current and subsequent environments, generating 
IEPs, teaching domestic and vocational skills, teaching shopping in 
supermarkets and 4 use of vending machine skills, and using job 
inventory strategies. 4 



Price: $9.00 



25; 
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HOONANEA: OPPORTUNITIES FOR ENJOYMENT AND CHOICE 

Provide? a project description for teachers, parents, administrators, 
and special educators. . ' 

Price: Free 

HCONANEA LEISURE ACTIVITIES TRAINING PROGRAM 

Provides teachers, parents, other potential users with all information 
necessary to establish a leisure activity training component for 
severely handicapped youth. Leisure curriculum contains task 
analyzed skill sequences,, teaching procedures, and related 
information necessary for establishing, the curriculum as part of a 
classroom's educational program. Has been field validated. 

Price: Not provided 



A PROCESS-ORIENTED PROGRAM FOR THE SEVERELY 
HANDICAPPED ADOLESCENT stvcKELY 

Provides a brief overview of the critical elements in the process- 
oriented educational program. Informs- audience about the nature of 
the program and encourages readers to request additional materials 
that will provide more detailed descriptions of -specific model 
components and enable them to adopt some or all of this model. 

Price; Not provided 

A PROCESS-ORIENTED PROGRAM FOR THE SEVERELY 
HANDICAPPED ADOLESCENT 

Presents a written overview of the process-oriented model program. 
Introduces potential users of this model to each of its maior 
components and provides an understanding of the rationale underlying 
these components and the way in whjch these components are related 
to one another in a total program. 

Price: Not provided > 
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SOCIAL/GROUP LEISURE. SKILLS MODULE 

These modules proyide sufficient* descriptive information to allow 
others to replicate skill training activities and to generate additional 
activities within each skill area which conform to the basic principles 
of process-oriented programming. 

Price: Not provided * j 

A SYSTEM FOR NON-OBTRUSIVE DATA COLLECTION . AND 
MANAGEMENT IN THE PROCESS-ORIENTED CLASSROOM / 

Provides sufficient rationale and specific p^pSural information to 
allow others to use projects data management procedures and ,to 
adapt these to other programs. 

Price: Not provided 



GENERIC SKILLS ASSESSMENT INVENTORY i 

Prefwts general skills assessment forms and procedures,. Inventory 
includes four different domains — Expressive Communication, Dyadic 
Interaction, Objept Relations, and Symbolic Functions — and a totial 
of 87 different items. 

Price: Not provided 



ENGINEERING A PROCESS-ORIENTED EDUCATIONAL PROGRAM 
FOR THE SEVERELY HANDICAPPED ADOLESCENT 

.Contains a compilation of .all the materials and equipment which 
were either developed by this project or adopted and adapted for use 
with severely handicapped, nonverbal students, - / 

Price: Not provided 



THE VOCATIONAL HAWUTATTON PR03ECT: OVERVIEW 

Provides overview of project philosophy, objectives, and activities. 
Shows severely handicapped institutionalized clients participating in 
vocational assessment and training activities in community settings. 

Price: Not provided 
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WPLEMENTOR'S MANUAL AND RESOURCE GUIDE 

Pr0 !!?f S « the . phi i osophy ' rationale, and procedures developed by the 
project for implementing community-based vocational assessment, 
training, and placement. Designed for perscfitael involved in 
programming for severely handicapped youth aniTpVents. Includes 
tne purpose of, steps, and procedures necessary for implementing the 
project's model. Also includes instructions and formats for record 
keeping and data collection. 

Price; Not provided 



S-027 
Videotape 



^SS^SS^SS^ ^ C °*™ATION ABILriTES 

m^7i5S P^^PWcal base and project components of the Deaf- 

wo?l^ lh r °i e< ? k,- "f* Y J >rk Universit y- Designed for personnel 
S with deaf-blind students. Introduces the viewers to the 
InJTr ? nd | P rovid . e ? a brief explanation of the assessment instrument 
and curriculum utilized in the project. 

Price: Not provided 



Curriculum 



SWDEN < ^ ,T " INTERVENTION kODEL FOR DEAF-BLIND 

L r s ui d ^^^5 rehen ^- ve t* 0 .^™! of Peraonal^sociai skUls which will 
ff 2 E f?n nd WOrklng WIth deaf-Wind children to assess the 
Si2J * ' ? J 13 " ^ im P lement appropriate programming, and 
to evaluate student progress. The Personal-Social Program 
curnculum has seven, skill areas. Each skill area has three phases: 
Initial Assessment, Curriculum Activities, and Monitoring Progress. 

2? iSSil*? °? "? Indi r idual EdUCati0n Pro 8Tam. assists 
the teacher; m developing the student's IEP. Emphasis is also on 

tS^T^ anently tein8 md tested at sch00ls (36 

Price: Not provided 



Annotated 
Bibliography 



ANDWl35l^| DEAF " BLIND CHILDREN: REVIEW OF RESEARCH 

nt'er^ Z amKrt8t, i d biography of pertinent research and 
SoSSSi or Personnel working with deaf-blind students. More than 
300 sources are included. 

Price: Not provided . 
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GENERAL CASE SCREWDRIVER USE, WRENCH USE, PLIERS USE, 
PRECISION PLACEMENT, ADVANCED ASSEMBLY, WORKSHOP I & 
n, CLEAMNG I A II 

Provides direct general case instruction on specific, tool? found in 
T potential jobs; designed for secondary special education teachers of 
the severely handicapped. Includes instructional programs based on 
general case programming strategies. 

Price: Not provided 

Mwual RESOURCE BOOK OF VOCATIONAL ACTIVITIES 

Provides secondary special education teachers with a variety of ideas 
for materials and settings for vocational' training. ^ 

Price: $1.25 



S-029 

CurricUim THE TEACHING RESEARCH f CURRICULUM FOR HANDICAPPED 

ADOLESCENTS AND ADULTS WITH ADAPTATIONS FOR SENSORY 
IMPAIRED: PERSONAL HYGIENE ^ 

Provides ready-made task-analyzed behavioral objectives and 
teaching strategies for teaching personal hygiene skills to adolescents 
and adults who ^re moderately and severely handicapped. Includes 
specific adaptation suggestions for deaf-blind. Designed for teachers, 
grdup home staff, institutional stafi, and others who use the 
individualistic prescriptive program approach. Includes 52 task- 
analyzed skill sequences for bathing/washing, hair care, oral hygiene, 
» menstrual care, shaving, nail c^re, and use of make-up. Includes 

complementary information for each skill: prerequisite skills, 
suggested Materials, and teaching notes. Deaf -blind adaptations, have 
been field tested in Oregon, Alaska, and Utah. 

Price: $10.00 



258 
250' 



r 



■ a 



/ 



S-032 
Manual 



Manual 



SWpmTS OR ASSESSMENT °P, VISUAL EFFICIENCY IN. SH/DB 

Provides teachers 'wtth assessment strategies to "share with eye 
■specialists} provides curricular strategies for establishing functional 
vision use in classroom. Provides series of single sessj on assessments 
to evaluate five classes of visual behavior. Presents data-based' 
curricolar programs and strategies fpr establishing use of vision. 
Developed with SH/DB students. Field-tested with 25 SH/DB' 



RAMMING MANUAL FOR 



Price: Not provided 

AUDITORY ASSESSMENT Ahb-PROGF 
SH/DB STUDENTS 

^2 Vi m?^ a £ ie |" S {l herapiStS With Mc info ^ation about hearing . 
and makes available programming and assessment procedures for ' 
evaluating/teaching functional hearing use. Basic information about 
audition is provided. Informal assessment techniques are described. 
Formd I data-based programs to prepare students fdf audiometric 
indudeT * ManUal 15 d ^ ta - based 5 development data are, 

Price: Not provided ~" / 



5^33* 
Slide/Tape 



\ Brochure 



SPECIAL FRIENDS PROGRAM 

th l 1 Spe < ? aI F J ie H^ com P°^ of ^e project. Designed 
SLl?* icapped and nonhandicapped students, parents, teachers, and 
schoo personnel. Describes the Special Friends Program in each 

SllS 2? t n ^H"*" a " d ience to consider becoming a Special 
Friend to a handicapped student. " 

PricerNot provided 

I 

HAWAR INTEGRATION PROJECT BROCHURE 

liTJ^r^ mary , Qi ?* t* oiect « oals and activities for LEA and 
SEA sc^oTpeTsonnel and special and regular education teachers. 

Price: Free ' 
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NXVlDUALIZEn ASSESSMENT AND TREATMENT FOR AUTISTIC 
* AND DEVELOP MENTALLY DISABLED CHILDREN, VOL. A, HOME 
PROGRAMS 

Helps teachers and other professionals construct home programs for 
parent use. Indexed by behavioral characteristics of students; 
includes, a series of activities with instructions for parents. - '.. 

Prjce?$15.p0-$20.00 ' ' ' 



SPARK: SPECIALIZED 1 PARENT APPROACH TO RECEIVING 
KNOWLEDGE V ' 7 <5 ^ 



Announces Project SPARKV services provided, and deaf-blind center 
participants. Indudes'project goals', purpose, philosophy, participants,, 
and workshop information. * . * 

Price: Not " provided 




TEACHING RESEARCH CURRICULUM FOR HAf^ICAPPED 
A^KESCENTS AND ADULTS: PERSONAL HYGIENE 

.Provided task-analyzed behavioral otyectives for teadung"fessentiaf 
and desirable personal hygiene skills toTOdderately-severely retarded: 
Deaf-blind adaptations are included. Designed for teachers, parents, 
home^providers, and actrfiiy center staff. 

Price: $10.00 ^ 

Contact: Bernie Samples, Teaching Research Publications, 
Monmoulh Ave. S.fMonmouth, OR 97361 



ASSOCIATED WORK SKILLS CURRICULUM 

Provides information systems and topis to teachers and* voclti^nal 
Jtrainer§ of de&f-blind and moderately-sevef^ely tiandic&pped. 

Price: Not provided « , 

' Contact: Bernie Samples, Teaching Research Publications^ 
Monmouth Ave. S., Monmouth, OR -9736*1 a 

'.' '.« •' . . • • ■ • . ■ 



FUNCTIONAL LIVING CURRICULUM: SEX EDUCATION, LEISURE 
TIME, AND HpMEMAKING 

Provides a procejs-onented curriculum for severely handicapped 
students. Includes functional giving skills: sex education, independent 
living, and recreationaMeisure access. ^ 

Price: $3.00 

± UNITY-BASED WORK AND INDEPENDENT LIVING TRAINING 
es overview of this project's work and living environment 
training for severely disabled deaf-blind adolescents. Designed for 
teachers, vocational trainers, and rehabilitation professionals. 

Price: Not provided 
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THE SOOO-EMOTTONALSIDE OF LEARNING 

34*. Bryan and T. Bryan - 
Behavioral Disorders , 1977,2, 1*1-1*5/ 

FEMALE ADULTS' IMMEDIATE IMPRESSIONS OF LEARNING 
DISABLED CHILDREN / 
Paper #3 ' 

J.H. Bryan and B. Perlmutter • . 

Journal oi Learning Disabilities Quarterly , 1979, 2, 80-88. ... 

LEARNING DISABILITIES AND ATTRIBUTIONS: UPDATE ON SELF- 
CONCEPT ' 
Paper #10 
T.H. Bryan 

Paper presented to the meeting of the Wisconsin Association for 
Children with Learning' Disabilities, October 1978. 

COMMUNICATION PROBLEMS OF LEARNING DISABLED* 
CHILDREN 
Paper #11 
T.H. Bryan 

Bulletin of the Ortbn Society , XXIX, J979. 

LEARNING DISABLED CHILDREN'S CLASSROOM BEHAVIORS AND 
TEACHER-CHILD INTERACTION 

Paper #12 

T.H. Bryan 1 V 

Journal of Pediatric Psychology , 1979,;*, 233-2*6. 

SOCIAL INTERACTION OF LEARNING DISABLED CHILDREN 

Paper #13 ■ • 
. T.H. Bryan and J.H. Bryan ' " { " 

Learning Disabilities Quarterly , 1978, 1, 33-39. p 

LINGUISTIC, COGNITIVE, AND SOCIAL ANALYSIS OF LEARNING 
DISABLED CHILDREN'S INTERACTION 

Paper #1* . f ' 

-T.H. Bryan'and S-.W. Pflaum s, 

^Learning Disabilities Quarterly , 1978, 1, 70-79. - 
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SCa&t'™ LEARNING 
T.H. Bryan and M. Donahue , 

S2fI^T nted ?° ^ confe rence of the American Educational 
Research Association, San Frartdsco, April 1979. 

COMMUNICATION IN SOCIAL INTERACTION 

Paper #16 

T.H. Bryan 

Dai?^ Pr ^i? 0 ,^-. for , chij * en wi,h Learnin * 

uJ^2£flES£££" language of AND 

Paper #17 

M. Donahue and T.H. Bryan * 

L^SiJi2? niLTSJ*^ W ™ E SPEEC" °P NORMAL AND 
LEARNING DISABLED CHILDREN 

Paper #18 . 

M.Donahue 

P^OB^^IPA 0 ,^^^^ 1 ^ A MEMORY 

ANDS^S^g METHODOLOGICAL CONSIDERATIONS 

Paper #19 ' ' , * . - 

M.S. Humphreys and 3. Hall 

S^SSSSSSSSSSS^^ DISABLED CHILDREN 

Paper #22 , . * 

•S.W. Pflaum rs 

iTBA^rm^'^ EdUCa "° ni ^arch 'Association, . 

r^d]H 1 ?' S '^^?^2. rai - FADING, comprehension, and 

Paper #23 

S.W. Pflaum ' • • . 

AprU r i95? ented - St International Re * di te Association, Atlanta, 

wUSSSS^ SOClAL EXPERIENCES OF LEARNING 

Paper #24 . ' » 

Advances in Special 

\ 
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SELF-CONCEPTS AND LOCUS OF CONTROL, OF LEARNING 
DISABLED CHILDREN 
Paper #25 

TJL Bryan and R. Pearl 

Journal of Clinical Quid Psychology, 1979, 8, 223-226. 

CLOSE ENCOUNTERS WITH THE DEFINITION OF LEARNING 

DISABILITIES 

Paper #26 

T.H, Bryan _ 
Paper presented to the North Carolina Association for Children with 
Learning Disabilities, Winston-Salem, February, 1980. 

LEARNING DISABLED CHILDREN'S ATTRIBUTIONS FOR SUCCESS £ 
AND FAILURE 
Paper #28 

R. Pearl; T.H. Bryan and M. Donahue 
Learning Disabilities Quarterly , 1980, 3, 3-9. 

INDIVIDUAL AND GROUP DIFFERENCES IN LONG-TERM 
RETENTION IN RELATION TO EARLY SCHOOL ACHIEVEMENT 
Paper #32 . 

J. Hall, M.S. Humphreys and K. Wilson 
Submitted for publication. 

INCOMPLETE ENCODING AND SUSCEPTIBILITY TO 
INTERFERENCE AMONG CHILDREN WITH SCHOOL ACHIEVEMENT 
PROBLEMS 

Paper #33 

M£. Humphreys, J. Hall and K. Wilson 
Unpublished Manuscript. 

DIAGNOSIS OF ORAL READING ( 

Paper #34 . - 

S.W. Pflaum' * • , , 

The Reading .Teacher , 19>9, 33, 278-284. 

THE INFLUENCE OF BLACK ENGLISH PRONUNCIATION ON 
DIAGNOSIS OF READING IN LEARNING DISABLED AND NORMAL 
READERS • 

Paper #39 ' _ 
S. Burke, S.W. Pflaum, and J. D. Knafle 

Journal of Learning Disabilities , in press. ' 

ORAL READING IN THE LEARNING DISABLED 

S. Pflaum and T. Bryan ' •* i ' * 

Journal of Educational Research , 1980, 73, 252-258* 

THE PREDICTABILITY OF ORAL T^EADING^ BEHAVIORS ON 
COMPREHENSION IN LEARNING DISABLED. AND NORMAL 
READERS . / 

• S. Pflaum ' , °. / 
Journal of Reading Behavior!; , in press. 
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^SSS^JL E SS2L S v2 F PRSOR FADING ACHIEVEMENT AND 
l^ffic?^ 7 ^ 7 °" ^E READING OF LEARNING 

S. Pflaum and E. Pascarella I 
Reading Research Quarterly . 1980. ]fi r n*. i so 4 

SSr522' , i5 N ^:^ D P n UPIL BEH AVIORS AND PUPIL STATUS 
fJSS? 0,1 TEACHER BEHAVIORS DURING ORAL READING 
LESSONS 

S. Pflaum, E. Pascarella, M. Boswick, and C. Auer 
Journal of Educational Research. i9gn, 74, 99-105. - 

ST^B^tS F 5 C ^ 0)F FOUR FACILITATING CONDITIONS 
?2n^^ D jr^.. COMPREHENSION OF LEARNING DISABLED 
AND NORMAL ELEMENTARY SCHOOL READERS 

HSHHsf' Pa ^? rell . a ' C * Auer ' L - Augustyn, and M. Boswick 
Submitted for publication. 

^^i S , J ?L^ JJmiG W SENTENCE CONSTRUCTION ON 
THE COMPREHENSION OF LEARNING DISABLED CHILDREN 

U White, E. Pascarella, and S. Pflaum 

Journal of Educational Psychology , in press. • * 

™ E J^££^ v °f CH^DREN^ ATTRBUTIONS AND LEVEL 
INSTRUCTS CORRECTION IN READING 

E. Pascarella and S. Pflaum 

Paper presented to the American Educational Research Association, 

0 

* 

Iod5?, N I^J I ° N OF PWOR KNOWLEDGE TO DISABLED AND 
NORMAL READERS' COMPREHENSION 

S. Pflaum and E. Pascarella 

Paper presented ai the National Reading Conference, 1980. 

LEARNING DISABLED CffiLDREN'S COMMnwir attvp 
^COMPETENCE ON REFEI^WS^AT^tS 

T. Bryan, M. Donahue, ar\d\. Pearl 

Submitted for publication. V * 

LEARNING DISABLED CHILDREN'S PRAGMATIC SKILLS 

T. Bryan, M. Donahue, and R. Pearl 
' Topical Issues in Learning an d Learning Disabilities , in press. 

ORAL READING RESEARCH AND THE LEARNING DISABLED 

, S. Pflaum and T. Bryan - 
Topical Issues in Learning and Learning Disabilities , in prek ^ 

^SSSSS^^^^ FAILURE: TH^BLACK HOLE 
_T. Bryan and R. Pearl 

Pennsylvania Resources and Information Center for Special Education 
Reporter, November, 1980. t. J »~ VJt " cuu^uoi. 



TEACHERS" EVALUATIONS OF LEARNING DISABLED CHILDREN . 
T. Bryan, R. Pearl, D. Zimmerman, and F. Mathews. 
In preparation. 

LEARNJNG DISABLED CHILDREN'S SELF-PERCEPTION OF 
ACADEMIC STATUS, ACHIEVEMENT ATTRIBUTIONS, AND 
PREDICTIONS FOR FUTURE SUCESS 
G. Dunn, R. Pearl, and T. Bryan 
In preparation. 

LEARNING DISABLED CHILDREN'S SYNTACTIC PROFICIENCY ON 
A COMMUNICATIVE TASK 

M. Donahue, R. Pearl, and T. Bryan. 
Submitted for publication. 

LEARNING DISABLED CHILDREN'S STRATEGY ANALYSES UNDER 
CONDITIONS OF HIGH AND LOW SUCCESS 
R. Pearl, T. Bryan, and A. Herzog 
Submitted for publication. 

MOTHERS* ATTRIBUTIONS FOR THEIR LEARNING DISABLED 
CHILD'S SUCCESSES AND FAILURES 

R. Pearl and T. Bryan 

Learning Disability Quarterly , in press. 

LEARNING DISABLED CHILDREN'S RESPONSES TO NONEXPLICJT 
REQUESTS FOR CLARIFICATION 

R. Pearl, M. Donahue, and T. Bryan 

LEARNING ^DISABLED CHILDREN'S CONVERSATIONAL 
COMPETENCE: RESPONSES TO INADEQUATE MESSAGES 

M. Donahue, R. Pearl, and T. Bryan Vv 
Journal of Applied Psycholinguistics , in pr«»K 

LEARNING DISABLED CHILDREN'S PEER INTERACTIONS DURING 
A SMALL GROUP PROBLEM-SOLVING TASK \ 

T. Bryan, M. Donahue, and R. Pearl . \ 
Learning Disability Quarterly , in press. \ 

LEARNING DISABLED CHILDREN'S CONVERSATIONAL SKILLS: 
THE "TV TALK SHOW" \ 

T. Bryan, M. Donahue, and R. Pearl \ 
Learning Disability Quarterly , in press. \ 

LEARNING DISABLED BOYS' NONVERBAL BEHAVIORS WITHIN A 
DYADIC INTERVIEW \ 

J. Bryan, R. Sherman,' and A. Fisher ) 
Learning Disabilities Quarterly , 1980, I, 65-72^_^- — 

CHILDREN'S SOCIAL DESIRABILITY JUDGMENTS ABOUT 

INGRATIATION TACTICS^-^ 

J. Bryan and 3. Sonnefefti 

Learning DisabilityQuarterly , in press. 
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tactics^ PARENTS ' ^vs about ingratiation 

IS Bryan, LJ. Sonnefeld, and F. Zaken Greenberg 
Learning Disability Quarterly , in press. * 

fS^nv^S 1 ? 15 OF NONVERBAL INGRATIATION 
ATTEMPTS BY LEARNING DISABLED BOYS 

3. Bryan and R. Sherman 

Learning Disability Quarterly . 1980, 3, 19-28. 

> D ^lfScS IONS ' INGRATIATION ' AND THE LEARNING 

B. Perlmutter and J. Bryan 
Submitted for publication. 

NA^IR^ LC ^p CA t»I ES ^?„ AND MISCONCEPTIONS ABOUT THE 
CHILDREN DISABILITIES IN LEARNING DISABLED 

a. Hall 

Early Years . March, 1981. 

^QUENCY DBA ^ ILITIES AND SENSITIVITY TO EVENT 

A. Lund, 3. Hall, M. Humphreys, and K. Wilson 
In preparation. 

J.^Ha^an^K^WiUon"' DYSLEXICS AND NORMAL READERS 

o . Bulletin of the Psychonomic Society , in press. 

^Don^h™ 0 STRATEGIES 0F LEARNING DISABLED CHILDREN. 

Chicago Institute Publication. 

cSLS EVALUATIONS OF THEIR LEARNING DISABLED 

T. Bryan, R. Pearl, D. Zimmerman, and F. Mathews 
Chicagb Instftute Publication. 

COMPLICE DBASLED CHILDREN'S COMMUNICATIVE - 

T. Bryan', M. Donahue, and R. Pearl 

Topical Issues in Learning and L earning Disabilities , in ptp« 

SOCIAL BEHAVIORS OF LEARNING DISABLED CHILDREN 

" '?•": Q * ya %. ln J;. Gottlieb ted «>» Current Research an d Applications In 
Learning Disabilities. Baltimor e University Park Press, £ preS 

Newsletter CHICAGO INSTITUTE NEWSLETTER 
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AN INVESTIGATION OF THE DEMANDSONJ ORAL c JANGUAGE 
SKILLS OF LEARNING DISABLED STUDENTS IN SECONDARY 
CLASSROOMS 

Research Report #1 
M.R. Moran, January 1980. 

IDENTIFICATION OF LEARNING DISABLED ADOLESCENTS: A 
BAYESIAN APPROACH 
Research Report #2 

G.R.' Alley, DJ3. Deshler, and MM. Warner, January 1980. 

IDENTIFICATION DECISION: WHO IS THE MOST CONSISTENT? 
Research Report #3 

G.R. Alley, D.D. Deshler, and D.F. Mellard, January 1980.- 

DEVELOPMENT AND VALIDATION OF AN OCCUPATIONAL SKILLS 
ASSESSMENT INSTRUMENT 

Research Report J ' 

RM. Mathews, PA. WKang and S.B. Fawcett, January 1980. 

BEHAVIORAL ASSESSMENT OF OCCUPATIONAL SKILLS OF LD 
ADOLESCENTS 

Research Report #5 

RM. Mathews, P.L. Whang and S.B. Fawcett, January 1980. 

r 

BEHAVIORAL ASSESSMENT OF JOB-RELATED SKILLS: 
IMPLICATIONS FOR LD YOUNG ADULTS 

Research Report H 

RM. Mathews, P.L. Whang and S.B. Fawcett, January 1980. 

FORMAL REASONING ABILITIES OF LD ADOLESCENTS: 

IMPLICATIONS FOR MATHEMATICS INSTRUCTION 

Research Report 07 

T. M. Skrtic, January 1980. 

THE REGULAR CLASSROOM INTERACTIONS OF LD 
ADOLESCENTS AND THEIR TEACHERS 

Research Report #8 

T. M. Skrtic, January 1980. 

THE HOMOGENEITY OF IDENTIFICATION DECISIONS BY 
DIFFERENT GROUPS ON LD ADOLESCENTS 

Research Report #9 

D.D. Deshler, G.R. Alley, D.F. Mellard, and M.M. Warner, January 
1980. 

RELIABILITY AND VALIDITY OF THE BAYESIAN IDENTIFICATION 
PROCEDURE FOR LD ADOLESCENTS 

Research Report #10 

G.R. Alley, DJ3. Deshler, DJr. Mellard, and MM. Warner, January 
•1980. 




A "M-JTmAIT, MULTIMETHOD ANALYSIS OF THE BAYESAN 
SCREHWW INSTRUMENT AND TEST BATTERY FOR LD 
ADOLESCENTS 

Research Report #11 » 

?q?; Alley * D,D * Deshler » D.F. Mellard, and M.M. Warner, January 

A ILH^ M J? I ' OGlCAL STUDY PF LEARNING DISABLED 
ADOLE^NTS Y IN SECONDARY SCHOOLS: DETAILS OF THE 

Research Report #12 

J<B. Schumaker, M.M. Warner, D.D. Deshler, and G.R. Alley, January 

^SLS^SPS 010 ^ STUDY OF LEARNING DISABLED 
ADOLESCENTS IN SECONDARY SCHOOLS: ACHIEVEMENT AND 
ABILITY, SOCIOECONOMIC STATUS, AND SCHOOL EXPERIENCES 
Research Report #13 • ^^^^ 
M.M. Warner, G.R. Alley, J.B. Schumaker, D.D. Deshler, and F.L. 
• Clark, January 1980^ 5 4 

^,SI2?k^ OLOG1CAL STUDY OF "LEARNING DISABLED 

McF?£^J2J£™ DARY SCHOOLS: ACADEMIC SELF- 
IMAGE AND ATTRIBUTIONS 

Research Report #14 

D.D. Deshler, J B. Schumaker, G.R. Alley, M.M. Warner, and F.L. 
Clark, January 1980. 

A It,,S!?rSIl OLOGlCAL STUDY 0F LEARNING DISABLED 
M^IoSa^CTs' SECONDARY SCHOOLS: HEALTH AND 

Research Report //1 5 ■ 

1980 All6y ' D ' D * DesfUer ' M,M * Warner ' 30(1 3 * B - Schumaker, January 

^,5I°SJ!? LOGlCAL STUDY OF LEARNING DISABLED 
^^^i^ ,f E ™ DKRY SCHOOLS: BEHAVIORAL AND 
TCACiSrS ^ THE PERSPECTIVE OF PARENTS AND 

Research Report #f6 
-G\R. Alley, M.M. Warner, J.B. Schumaker, and D.D. Deshler, January 

^JJru SSSS? 1 ^ 0 ^ STUDY OF LEARNING DISABLED 
£m^^IX£J EC ™ D **I SCHOOLS: RELATIONSHIPS OF 
DKAWLITIES ™ CONDITION OF, LEARNING 

Research Report #17 n 

J-B.^Schumaker, D.D. Deshler, G.R. Alley and MM. Warner, January 
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AN EPIDEMIOLOGICAL STUDY OP LEARNING DISABLED 
ADOLESCENTS IN SECONDARY SCHOOLS: SOCIAL STATUS, PEER 
RELATIONSHIPS, TIME USE, AND ACTIVITIES IN AND OUT OF 
SCHOOL 

Research Report #18 

D.D. Deshler, 3.B. Schumaker, MM. Warner, G.R. Alle^»and F.L, 
Clark, January 19S0. 

AN EPIDEMIOLOGICAL ^TUDY OF LEARNING DISABLED 
ADOLESCENTS IN SECONDARY SCHOOLS: USE OF SUPPORT 
SYSTEMS IN AND OUT OF SCHOOL 

Research Report #19 

D.D. Deshler, G.R. Alley, MM. Warner, 3.B. Schumaker, and F.L. 
Clark, January 1980. / 

AN EPIDEMIOLOQCAL STUDY OF LEARNING DISABLED 
ADOLESCENTS IN SECONDARY SCHOOLS: CLASSIFICATION AND 
DISCRIMINATION OF LEARNING DISABLED AND LOW-ACHIEVING 
ADOLESCENTS 

Research Report #20 

MM. Warner, G.R. Alley, D.D. Deshler and 3.B. Schumaker, 3anuary 
1980. 

THE CURRENT STATUS OF YOUNG ADULTS IDENTIFIED AS 
LEARNING DISABLED DURING THEIR SCHOOL CAREER 

. Research Report #21 v 
WJ. White, 3.B. Schumaker, M.M. Warner, G.R. Alley, and D.D. 
Deshler, January 1980. 

AN OBSERVATIONAL STUDY OF THE ACADEMIC AND SOCIAL 
BEHAVIORS OF LEARNING DISABLED ADOLESCENTS IN THE 
REGULAR CLASSROOM 

Research Report #22 

3.B. Schumaker, 3. Sheldon-Wildgen, and 3.A. Sherman, 3anuary 1980". 

AN APPLICATION OF ATTRIBUTION THEORY TO DEVELOPING 
SELF-ESTEEM IN LEARNING DISABLED ADOLESCENTS * 

Research Report-^23 

N. Tollefson< D.B. Tracy, E.P. 3ohnsen, S. Borgers, M. Buenning, A. 
Farmer, ana C. Barke, 3anuary 1980. 

PERFORMANCE OF LEARNING DISABLED HIGH SCHOOL 
STUDENTS ON THE ARMED SERVICES VOCATIONAL APTITUDE 
BATTERY 

Research Report .#24 

CM. Harnden, E.L. Meyen, G.R. Alley and D.D. Deshler, 3anuary 
1980. 

ANALYSIS OF COGNITIVE ABILITIES OF ADOLESCENTS LEARNING 
DISABLED SPECIFICALLY IN ARITHMETIC COMPUTATION 

Research Report £26 

EX. Pieper and DTD. Deshler, 3anuary 1980. 
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A COMPARISON OF LEARNING DISABLED ADOLESCENTS WITH 
SPECIFIC ARITHMETIC AND READING DISABILITIES 
ReseardfTReport #27 

E.L. Pieper and D.D. Deshler, January J980. 

PARENTAL AND STAFF EXPECTATIONS FOR THE FUTURE 
ACHIEVEMENT OF LEARNING DISABLED STUDENTS 
Research Report #28 

H.K. Sinning, F.G. Hudson, and D.D. Deshler. 

A COMPARISON OP YOUTHS WHO HAVE COMMITTED 
DELINQUENT ACTS WITH LEARNING DISABLED, LOW-ACHIEVING, 
AND NORMALLY-ACHIEVING ADOLESCENTS 

Research Report #29 

?o™ LCnZ ' M ' M ' Warner » G ' R - Alle y» D.D. -Deshler, December, 

APPLICATION OF A SOCIAL SKILL AND PROBLEM-SOLVING 
GROUP TRAINING PROGRAM TO LEARNING DISABLED AND NON- 
LEARNING DISABLED YOUTH 

Research Report #30 

J.S. Hazel, J.B. Schumaker, and J. Sheldon-Wildgen, January, 1981.. 

"^S?^^^ 0 " FINDINGS OF THE UNIVERSITY OF KANSAS 
INSTITUTE FOR RESEARCH IN LEARNING DISABILITIES 

Research Report #31 . 
February, 1981. ~| 

' ' V ' 

Monographs STUDYING THE LEARNING DISABLED ADOLESCENT THROUGH 

EPIDEMIOLOGICAL AND INTERVENTION RESEARCH TACTICS 

Monograph #1 ' 
R. Altman, January 1980. 

^., A ?f R ^ C i^ 1?OR THE DESIGN AND IMPLEMENTATION OF 
NONACADEMIfif INTERVENTIONS WITH LD ADOLESCENTS 

Monograph^ ( 

R. Altman, January 1980. 

A MODEL FOR CONDUCTING RESEARCH WITH LEARNING 

CABLED ADOLESCENTS AND YOUNG ADULTS 

ponograph #3 ^ 

Meyen, R.L. Schiefelbusch, D. D. Deshler, 'G.L. Alley, J.B. 
Schumaker, and F.L. Clark, Jahuary 1980. . 

INSTRUCTIONAL PRACTICES. THAT PROMOTE ACQUISITiON AND 
ADOLE^iSts 1 ^ OF BY LEARND ^ DISABLED 

Monograph itt ' 
D.D. Deshler, G.R. Alley, M.M. Warner and J.B. Schumaker, January 
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ASSUMPTIONS AND STRATEGIES FOR CONDUCTING RESEARCH 
WITH LEARNING DISABLED ADOLESCENTS AND YOUNG ADULTS 
Monograph §5 

EX. Meyen, RX. Schief.elbusch, DJD. Deshler, G.R. Alley, M;R. 
Moran, and F.L. Clark, January 1980. 

A RESEARCH STRATEGY FOR STUDYING LEARNING' DISABLED 
ADOLESCENTS AND YOUNG ADULTS 
Monograph #6 

3.B. Schumaker, G.R. Alley, MM. Warner, and D.D. Deshler, January 
1980. 

CAREER PREPARATION FOR HANDICAPPED ADOLESCENTS: A' 
MATTER OF APPROPRIATE EDUCATION 

Monograph #7 
G.M. Clark, January 1980. 

A RESPONSE TO EVOLVING PRACTICE IN ASSESSMENT AND 
INTERVENTION FOR MILDLY HANDICAPPED ADOLESCENTS 
Monograph #8 

EX. Meyen and D.H. Lehr, January 1980.V - 

RESEARCH APPROACHES TO STUDYING^ THE LINK BETWEEN 
LEARNING DISABILITIES AND JUVENILE DELINQUENCY 

Monograph #9 

J.S. Hazel, J.B. Schumaker, and D.D. Deshler, January 1980. 

Newsletter * THE UNIVERSITY OF KANSAS INSTITUTE FOR RESEARCH IN 
LEARNING DISABILITIES NEWSLETTER: RESEARCH DIGEST 



L-003 

Research ASSESSING THE LEARNING DISABLED YOUNGSTER: THE STATE 

Reports * OF THE ART 

Research Report //I 

J.E. Ysseldyke, November 1977. 

SUSCEPTIBILITY^) STEREOTYPIC BIAS - 

Research Report #3 J 

G. Foster, B. Algozzinevand J-.E. Ysseldyke, March 1979. 

AN ANALYSIS OF DISTURBINGNESS AND ACCEPTABILITY OF 
BEHAVIORS AS A FUNCTION OF DIAGNOSTIC LABELS 

Research Report flk 

B. Algozzine, March 1979. 

* DJA^NOSTIC TESTING IN MATHEMATICS: AN EXTENSION OF THE 

Research Report #5 * 

B. Algozzine and K. McGraw, March 1979. "• 
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J, OBSERVATIONAL APPROACH TO MEASURING 

CLASSROOM BEHAVIORS PROCEDURES AND APPLICATIONS 

Research "Report H — " 

S.L. Deno, April 1979. 

TOWARD DEFINING DISCREPANCIES FOR SPECIFIC LEARNING 
DISABILITIES: AN ANALYSIS* AND ALTERNATIVES 

Research Report #7 ^ 

?A, Algpzzine » r* P^gnone. C.D.^ Mercer, and J J. Trifiletti, June 

" . * 

THE DISTURBING CHILD: A VALIDATION REPORT 

Research Report #%- 

B. Algozzine, June 1979. •* 

TECHNICAL ADEQUACY OF TESTS USED BY PROFESSIONALS IN 
SIMULATED DECISION MAKING 

Research Report. #9 ' - 

3.E. Ysseldyke, B. Algozzine, R.R; Regan, and M. Potter, July 1979. 

1°™*™ EVALUATION IN- THE CLASSROOM: AN APPROACH 
TO IMPROVING INSTRUCTION 

Research' Report //10 

P.K. Mirken and S.L. Deno, August 1979. 

-£!5£E!. T ^l^ SMEi 5 AND DECISION MAKING OF PRACTICES 
IN MODEL PROGRESSjFOR THE LEARNING DISABLED 

Research Report #11^ . • « 

M.L. Thurlow and J.E. Ysseldyke, August 1979. 

EXPERIMENTAL ANALYSIS OF^ PROGRAM COMPONENTS: AN 
APPROACH TO RESEARCH IN CSDCs 
Research Report $ 1 2 

S.L. Deno, B. Chiang, G, Tindal, and M. Blackburn, August 1979. 
!™JkAIUTIES AND DIFFERENCES BETWEEN UNDERACHDEVERS 

^S^l^f^^ G DBABLED$ 

Research Report #13 

3£.. Ysseldyke, B. Algozzine, M. Shinn, and M. McGue, September 

SI^ T cn A SS5 M 5 NT AND DECISION-MAKING PRACTICES IN 
^OOL SE f TTINGS AS REPORTED BY DIRECTORS OF SPECIAL 
EDUCATION 

Research Report #M ;'* v 

S;F. Poland, J.E. Ysseldyke, MA. Thurlow, and P.K. Mirkin, 
November 1979. . ' 

^iiDITY OF THE WOODCOCK-JOHNSON PSYCHOEDUC^TIONAL 

BATTERY WITH LEARNING DISABLED STUDENTS 

Research Report #15 

M. McGue', M. Shinn, and J.E. Ysseldyke, November- 1979. 
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- WHAT GANISAY AFTER I SAY LEARNING DISABLED? . ( . 

Research Report #16 ' * "v • 

441. Sutherland, B. Algozzine, J.E. Ysseldyke, and S. Young, 
December 1979. * « * 

• THE INFLUENCE OF TEST SCORES AND NATURALLY OCCURRING 
PUPIL CHARACTERISTICS ON PSYCHOEDUCAJIONAL DECISION 
MAKING WITH CHILDREN v » " ^ . . 

. Research Report #17 

J.E. Ysseldyke, B. Algozzine, R.R. Regan, and M. McGue^ December 
. 1979. G J 

DECISION MAKERS' PREDICTION OF STUDENTS' ACADEMIC 
DIFFICULTIES AS A FUNCTION OF REFERRAL INFORMATION 

- Research Report #18* > 

B. Algozzine and J.E. Ysseldyke^ December 1979. *> 

DIAGNOSTIC CLASSIFICATION DECISIONS AS A FUNCTION OF 
REFERRAL INFORMATION 

Research Report #19 *• 
J.E. Ysseldyke andB. Algozzine, January 1980: . 

• relAtonsh^swmqng simple measures of readin<£and 
performance on standardized achievement tests' 

Research Report #20 - - > ^ 

S.L. Deno, P.K. -Mirkin, B. Chiang, and L. Lowry, January 1980. • 

RELATIONSHIPS AMONG SIMPLE MEASURES OF\SPELLING AND 
* PERFORMANCE ON STANDARDIZED ACHIEVEMENT TESTS 

Research Report #21 „ ' • 

S.L. Deiio, P.K." Mirkin, L. Lowry, and K. Kuehnle,* January. 1980. 

RELATIONSHIPS AMONG SIMPLE MEASURES OF WRITTEN, 
EXPRESSION AND PERFORMANCE .ON STANDARDIZED 
ACHIEVEMENT TESTS < 
gisearch Report #22 „ , 

' S.LTtoeno, P.K. Mirkin and D. Marston, January 1980.* 
■ . . , * 

FORMATIVE EVALUATION: CONTINUED DEVELOPMENT OF DATA 
^UTILIZATION SYSTEMS 

Research Report #23 - ♦/ 

P.K. Mirkin r S.L. Deno, G. Tindal, and K. Kgehnle, January „1 980. 

c RELATIONSHIPS, AMONG CLASSROOM^BSERVATIONS OF SOCIAL 

• ADJUSTMENT AND SOaOMETRlG RATING SCALES . . 

* Research Report #24 \ f> « „' 

5.L. Deno, p,K. Mirkin, S. Robinson, and P. Evanj^ January 1980. 

' FACTORS INFLUENTIAL ON THE PSYCHOEDUCATIONAL 
& DECISIONS REACHED BY TEAMS OF EDUCATORS 

Research Report #25 v ■ 

MX.'Thurloj^ftnd J.E.. Ysseldyke, February 1980'. ' ' J 
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P^NOSTTC DECISION MAKING IN INDIVIDUALS SUSCEP1 
INFORMATION PRESENTED IN THE REFERRAL 

Research Report #26 . . ' ' W ^ " 

3.E. Ysseldyke ahd B. Algozzine, March 1980. ^ 

1 & * 

\ 

M?^^ Ak I_ EYIDENCE °** INFORMATION. ^CONSIDERED 
USEFUL IN INSTRUCTIONAL PLANNING ^ 

Research Report #27 

M.L. Thurlow and J.W. Grienef7March 1980: 

'™E USE OF TECHNICALLY ADEQUATE TESTS IN 
PSYCHOEDUCATIONAL DECISION MAKING 

Research Report #28 

3.E. Ysseldyke, R.R. Regan and S.L. Schwartz, April 1950. , 

TEACHERS' EXPECTATIONS FOR THE^JBlM OF LEARNING 
WSABLED AND NON-LEARNING DlSAB^^DE^t ^Zj 

Research Report //29 ^0 
L..Richey, M. Potter, and 3. E. Ysseldyke, May 1980. 

^^. OT ^v A ^ PLA ? ,NING: INFORMATION^ COLLECTED BY 

. USEFUL BY TEACHERS s 

RNesiarch Report #30 * 
- M.L. Thurlovy and 3. E. Ysseldyke, June 1980., " 

CLASSROOM DECISION MAKING AS A FUNCTION OF DIAGNOSTIC 
LABELS AND PERCEIVED COMPETENCE DIAGNOSTIC 

Research Report //31 . 
?98 A o! 8 ° ZZ i ne ' J - Webbe ^ M - Campbell, S. Mcx£, and J. Gilliam, June' 

SS^^SR^S^ 5 ^ ™* DECISION MAKING: A 
COMPUTER SIMULATED INVESTIGATION 

Research Report #32 , 

Zf nfiSSS&fiSSP* R - R - >e8an - M - p ° tter - L - R14 ^: - 

' iSSDB™"" AND .DEOSION MAKING:^ 

Research Report #33 ' \ 
* My 19lo! dyke ' B " Alg ° Z2ine ' R -R- R^an, M. Pott J, and L. Richey, 

# * 

TECHNICAL SUPPLEMENT FOR 4 COMPUTER-SlMin atph 

Research Report #34 
' 3dy !W0/ yke ' ^ Alg ° Z2ipe ' R ' R - R e gan, M. Potter, and L. Richey, 





CLASSROOfcT PERSPECTIVES s S3f LD AND OTHER. SPECIAL 
. EDUCATION TEACHERS / 
Research Report #35 

B. Algozzine, L. Stevens, C. CosteUo, 3. Beattie, and R. Schmid, 3uly 
"^980. 

A COMPARISON OF THE WISC-R AND THE WOODCOCK- JOHNSON . 
TESTS OF COGNITIVE ABILITY 

Research Report #36 * ^ \ - 

, J.E. Ysseldyke, M. Shinn, and 5. Epps, July\?80. 

AN ANALYSIS OF DIFFERENCE SCORE RELIABILITIES ON THREE 
MEASURES WITH A SAMPLE OF LOW ACHIEVING YOUNGSTERS 

Research Report #37 

B; Algozzine and 3.E. Ysseldyke, August 1980. 

.A THEORETICAL ANALYSIS OF THE PERFORMANCE OF 
LEARNING DISABLED STUDENTS ON THE WOODCOCK-JOHNSON 
PSYCHOEDUCATIONAL BATTERY 

Research Report #35 _ • , 

M. Shinn, B. Algozzine, D. Marston, and 3.E. Ysseldyke, August 1980. 

• , . . . "X 

TEACHERS'' ATTITUDES AND EXPECTATIONS FOR sfelJNCS OF 
LEARNING DISABLED CHILDREN # 

Research Report #39 v * * 

L.S. Richey, J.E. Ysseldyke, M. Potter, R.R. Regan, and J. Greener, 
- August 1980r - — — : — — 1 

< 

A NATURALISTIC INVESTIGATION OF SPECIAL EDUCATION TEAM 
MEETINGS . » 

Research Report #*40 \ ^ • 

3.E. Ysseldyke, B. Algozzine, and M.L. ThjjflSw (Eds.), August^l980. 

FORMATIVE EVALUATION AND TEACHER DECISION MAKING: A 
FOLLOWMJP INVESTIGATION 

. Research Report #4f\ \ 
B. Meyers, 3. Meyers, and S. Deno, September 1980*. - . 
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^* ON THE DETERMINANTS AND PREDICTION OF HANDICAPPED 
CHILDREN'S DIFFERENTIAL TEST PERFORMANCE WITH. 
FAMILIAR AND UNFAMILIAR EXAMINERS 

Research Report #42 

D. Puchs, D.R. Garwick, N~. Featherstone, and L.S T . Fuchs, September 
1980. 

EFFECTS OF LABELS AND COMPETENCE ON TEACHERS' 
ATTRIBUTIONS FOR A STUDENT 

Research Report #43 . . v 

B. Algozzine and L. Stoller, September 1980. 

' THE SPECIAL EDUCATION ASSESSMENT AND DECISION-MAKING 
PROCESS: SEVEN CASE STUDIES 

Research Report #<Mft2> * 
3.E. Ysseldyke and iKxb Thurlow (Eds.), September 1980 

7 / x > 
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iS^S^"^ STUDY OF STUDENTS ENROLLED IN AP*ee}lAM 
FOR THE SEVERELY LEARNING DISABLED 

Research Report H5 

^£n YiSeldyke ' B * A !8° zzine » M; Po^ter, and R. R. Regan, September 

/ > " » - 

■* ° 

^ANALYSE OF SUBTEST SCATTER ON THE TESTS OF 
SMSIi'™ WOOOCOCK.0OHNSON 
Research Report fify6 s 
. D. Marston, October 1980. 

A^Ka^eS™ LEARNING DBABIU ™* *HEN IS 

Research Report #W - 

B. Algozzine, J. Ysseldyke, and M. Shinn, November 19X0. 

^S? U °P y^YING ITEM DOMAIN AND SAMPLE DURATION 
READIN^ CHARACTERISTICS OF DAILY MEASURES IN 

Research Report #((& * 

L. Fuchs; 3. Tiritial, andS. Deno, January 1981. 

AN ANALYSIS OP LEARNING TRENDS IN FORMATIVE MEASURES 
S?CTfoNTsTODY LING ' AN ° • WRIITEN EXPRE^loN:7«0^ 

Research Report #49 * 
D. Marston, L. Lowry, S. Deno, and'P.K. Mirkin, January 1981. 

S?RESSIO^ BILITY ° F F0RMATIVE MEASURES OF WRITTEN 

Research Repoftt #50 - , t 

* D. Marston, January 1981. * 

NONDISCRIMINATORY ASSESSME/fT AND DECISION MAKING 

•Monograph //7 ' 

1 3 .E. Ysseldyke^and R.R. Regan, February 1 979. 

i PROCEEDINGS OF THE MINNESOTA ROUND-TABLE CONFERENCE 
ON ASSESSMENT OF LEARNING DKABLED^DReN 

Monograph y/8 ' 

J.E. Ys^dyke and P.K. Mirkin, April 1979/ ' 

DISABZrnK PR ° A ^ ri ™^ * ASSESSMENT OF . ^EARNING 

Monograph #9 ' A 

3.P. Somwawj, April 1^79, \ - ' .« 

^^^ W ^ PRQGRESS TOWAR£> ^ LEAS T RESTRICTIVE 

Monograph #10 ■*'"■*• 

J.R. Jenkins, S.L. Deno ancfPJ<. Mirkin, August 1979. 
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PERSPECTIVES ON ASSESSMENT OF LEARNING DISABLED 
STUDENTS 
Monograph #11 

3.E. Ysseldyke and R. Algozzine, October 1979. 

BEHAVIORAL PERSPECTIVES ON THE ASSESSMENT OF LEARNING 
DISABLED CHILDREN 
Monograph #12 

S. Deno, PJC. Mirkin and M. Shim, November 1979. 

DATA-BASED IEP DEVELOPMENT: AN APPROACH TO 
SUBSTANTIV&COMPLIANCE 

Monograph #13 v 
SvL. Deno and PJC. Mirkin, December 1979. 

USING ASSESSMENT INFORMATION TO PLAN READING 
INSTRUCTIONAL PROGRAMS: ERROR ANALYSIS AND WORD 
ATTACK SKILLS 

Monograph #14 • 
B^Algozzine, 3. Sjders, and 3. Beattiej July 1980. 
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SAMPLE LD EFFICIENT LESSONS 

Phonics: Short *e and •ifTMgrapfcs oo and ouj Sight Words: Form A, 
Form B; Spelling 



EFFECTS OF INSTRUCTIONAL VARIABLES ON THE ^EARNING OF 
HANDICAPPED AND NONHANDICAPPED INDIVIDUALS* . 

Research Review Series. 1979. Volame I 
N.D. Bryant et ai. . . . * 

BASIC READING SKILLS* * 

Research Review Series/ 1979. Volume II .. . 

N.D*. Bryant, B. Peister, S. Bryant, H. Fayne, and K. Pierce 

: ~ -1 v ' < . . # 

SPELLING INSTRUCTION: A LITERATURE REVIEW 

Research Review Series. 1979. Volume'IH t „ . 

M. Stanbach' ' . * ' 



•No longer available 
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Newsletter 



ARITHMETIC LEARNING DISABILITIES: A LITERATURE REVIEW 

Research Review Series* 1979, Volume IV 
J, Fleishner and K. Garnett 

™ E RELATION OF DECODING AND FLUENCY SKILLS TO SKILLED 
READING 

Research Review Series. 1979'. Volume V * 
M.B. raylor 

BIBLIOGRAPHIES AND SUMMARIES OF SELECTED ARTICLES IN 
READING COMPREHENSION 

Research Review Series. 1980. Volume VI 

S. Granger, W. MacGinitie, and J.P. Williams ^\ 

TEACHERS COLLEGE, COLUMBIA UNIVERSITY RESEARCH 

^nrruTE^ for the study of learning disabilities 



Technical 
Reports 



^ ad^S?S , ^SJ STRUCTK)N IN PHONICS: APPLYING SOUND " 
LEARNING PRINCIPLES TO REMEDIAL TEACHING 

Technical Report #1 - 

N.D. Bryant, H. Fayne, and M. Gettinger » 

&l SJS MQDBL TO S,GHI *»>*b™ct»n~ 

Technical Report #2 ' , 

N.D. Bryant, H. Fayne, and M. Gettinger . . 

55?E™ SPELLING INSTRUCTION FOR LEARNING DISABLED 
YOUNGSTERS: AN EMPHASIS ON UNIT SIZE, DISTRIBUTED * 
PRACTICE, AND TRAINING FOR TRANSFER - 

Technical" Report #3 

N.D. Bryant, H. Fayne, and ^. Gettinger c - „ ** 

NARROWING THE GAP BETWEEN RESEARCH AND PRACTICE "" ; 

«• Technical Report ilk ■ 

N.D. Bryant, H. Fayne, B. Gavish, atd M. Gettinger 

I?o*-r5™- TIVE EFFECT OF VARIOUS WORD SYNTHESIS 
STRATEGIES ON THE PHONICS ACHIEVEMENT OF LEARNING 
DISABLED YOUNGSTERS ™ . 

Technical Report p x * 

H. Fayne and N.D. Bryant 

wfi^A™ 0 DIFF ERENCES BETWEEN LEARNING DISABLED AND 
TASK CHILDREN.^ A PAIRED-ASSOCIATE LEARNING 

Technical Report £ ■ *' 
*N.D. Bryant and M. Gettinger 
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PHONICS INSTRUCTION FOR DISABLED LEARNERS: APPLYING 
THEORY TO METHOD 

Technical Report #7 
. H. Fayne • « 

THE EFFECT OF PRACTICE VS. PRACTICE WITH INFORMATIVE 
FEEDBACK ON SIGHT WORD VOCALIZATION TIME FOR NORMAL 
AND DISABLED READERS 

Technical Report #8 
I.Gille.andH. Fayne 

PROFICIENCY IN ARITHMETIC BASIC FACT COMPUTATION OF 
LEARNING DISABLED AND NONDB ABLED CHILDREN 

Technical Report #9 

3. Fleischner, K. Garnett, and M J. Shepherd pf* 

AUTOMATIZATION AND BASIC FACT PERFORMANCE OF 
NORMAL AND/LEARNING DISABLED CHILDREN 

Technical Report #10 

K. Garnett and 3. Fleischner 

PRIOR KNOWLEDGE AS A HANDICAPPING CONDITION 

Technical Report #11 
* Kt Maria and W. MacGlnitie 

* 4 

STORY PROBLEM SOLVING: IMPLICATIONS OF RESEARCH FOR 
TEACHING CHILDREN WITH LEARNING1M5 ABILITIES 

Technical Report #12 

M. O'Loughlin and 3. Fleischner 



L-005 

Technical 
Reports 



SELECTIVE ATTENTION AND IMSTRACITBILITY* 

Technical Report #1 

D.P. HallahanVand R.E. Reeve in BJC. Keogh (Ed.), Advances in 
Special Education , Vol. 1. Ggpsenwich, CT: 3AI Press, 1980. 

A COMPARISON OF. THE RELIABILITY AND VALIDITY OF THE 
STANDARD MFF AND THE MFF 20 WITH LEARNING DISABLED- 
CHILDREN* 

Technical Report #2 n 
A,B, Loper and D J>. Hallahan, Journal of Abnormal Child Psychology , 
in press. 



♦No longer available 
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WclS^SSSf^^ APPR ° ACH TO THE STUDY OP 
Technical Report #3 

R J. Hall, in BJ<. Keogh. (Ed.), Advances in Special Education. Vol. 2. 
Greenwich, CT: JALPress, 19851 ~ 

SRSS? 01 017 REINFORCEMENT FOR GLOBAL OR ANALYTIC 

SSSSS^hSF. PERFORttANCE OF 

Technical Report #4 " * 

A.B. Loper, D.P. Hallahan, and 3.D. McKinney 

jR^n?^r^ F M ^^^ UCmON AND SELF-CORRECTION 
PROCEDURES ON HANDWRITING PERFORttANCE* 

Technical Report #5 

ni^hir? 1 ^ 2 ' D f' Hallahan > 3.' Lloyd, and A.W. Graves, Learning 
Disabilities Quarterly . 1979, 2, 24-32; " 

THE * WOODCOCK-JOHNSON TESTS OF COGNITIVE awiity 
CONCURRENT VALIDITY WITH THE VISC-R* ABILITY, 

Technical Report #7 ' > \ 

Jw^f^H* HaU » 30(1 R ' S - Zakreski, Learning Disabilities 
Quarterly . 1979, 2, pp. 63-69. ° " 

StaS^S^ " LEARNINC D ^BLED CHILDREN* 

*^A%£SS%g58S^ "^cement on- 

Technical Report //9 " . 

D.P, Hallahan, R.D. Kneedler, 3.M/ Coleman, A.B. Loper, and A.W. 

SELF-MONITORING OF ATTENTION AS A TREATMFNT pod a 
LEARNING DISABLED BO>S OFF-TMK BEH^ V^. F ° R A 

Technical Report #10 

D.P.j>4allahan, 3. Lloyd? M.M. Kosiewic^, 3.M. Kauffman and A*W 
Graves, Learning Disability Quarterly, 1979, 2 (3), p^SSi. ' 

A COMPARISON OF DIFFERENT STATISTICAL PROCFHF IRFS pad 
Technical Report //ll 

press. LOPer ^ D,P * Hallahan ' Journal of General ggctatog , in 

* 

£5 R S A SL OPl MENTAL AGE AND CHRONOLOGICAL 
2S.Dr2n* M BEHAVIOR IN LEARNING DISABLED 

Technical Report #12 ( 
A.B. Loper, D.P. Waliahan, ano^f. Lloyd 
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A COMPARISON OF THE EFFECTS OF SELF-RECORDING AND 
SELF-ASSESSMENT ON THE ON-TASK BEHAVIOR AND ACADEMIC 
PRODUCTIVITY OF A LEARNING DISABLED BOY* 

Technical Report #13 

DP. Hallahan, 3. Uoyd, MM. Kosiewicz, and R J). Kneedler 

PIAGETIAN TASK PERFORMANCE OF LEARNING DISABLED 
CHILDREN 

Technical Report #14 j 

Artdersson, H.G. Richards, and "DP; Hallahan, Journal of 
Learning Disabilities, 198Q/ 

EFFECTS OF RESPONSE* COST CONTINGENCIES ON 
THUMBSUCKING AND RELATED BEHAVIORS IN THE CLASSROOM 

Technical Report #15 

3. Lloyd, 3JA. Kauff man, and A Weygant 

PARENTS AND FAMILIES 

Technical Report # 16 ■ 

L. Stanhope and R.Q. Bell, in 3M/ Kauffman and DP. Hallahan 
(Eds.), Handbook of Special Education , in press. 

COGNITIVE TRAINING TO CHANGE SOCIAL BEHAVIORS 

Technical Report # 17 * 

R.D. Kneedler, Exceptional Education Quarterly , 1980, J^, 65-7*, 

COGNITIVE BEHAVIOR MODIFICATION AND INFORMATION- 
PROCESSING SKILLS OF EXCEPTIONAL CHILDREN 

Technical Report #18 t 

RJ. Hall, Exceptional Education Quarterly , 1980, f, 9-16. 

COMPREHENSION MONITORING IN LEARNING DISABLED 
CHILDREN 

Technical Report // 19 

M.E. Kotsonis and C J. Patterson ' 

METACOGNITIVE DEVELOPMENT: IMPLICATIONS FOR COGNITIVE 
TRAINING OF EXCEPTIONAL CHILDREN 

Technical Report #20 • 

A.B. Loper, Exceptional Education Quarterly , 1980, 1, 65-74. 

ACADEMIC INSTRUCTION AND COGNITIVE TECHNIQUES: THE 
NEED FOR ATTACK STRATEGY TRAINING 

Technical Report #21 * 

3. Lloyd, Exceptional Education Quarterly, 1980, Hi). * 

DIRECT INSTRUCTION: EFFECTS ON ORAL AND WRITTEN 
LANGUAGE COMPREHENSION 

Technical Report #22 . 

J. Lloyd, D. Heins, D. Cullinan, and M. H, Epstein, Learning 
Disabilities Quarterly , 1980. # . 

> 
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Technical Report #23 

3. LJoyd, N J. Saltzmari, and 3. Kauffman 

DIRECT TEACHING FOR LEARNING DISABILITIES 

Technical Report #24 

J. Lloyd, M.H. Epstein, and D. Cullinan, in press. 

^reNrSKoSS devh -«"* ent * awareness of the 

Technical. Report #25 

B. Loper and D.P. Hallahan 

M.M. Gerber and R.J. Hall „ 
Technical Report #28 

M.M. Kosiewicz, D.P. Hallahan, and 3. Lloyd 

^^^^fSl.^ SELF-RECORDING: TWO COMPARISONS OF 
PR^SSvTT^ CTS ^ ATTENTION TO TASK AND ACADEMIC 

Technical Report #29 - * <j 

3. Lloyd, D.P. Hallahan, M.M. Kosiewicz, and R.D. Kneedler 

™ RO^^JlouScSEnBW E CHII ' D BEHAVIOR OfTADULTS IN ' 

Technical Report #30 , - *~ 

S.O. Ianna, D.P. Hallahan, and R.Q. Bell 

THE INFLUENCE OF POSITIVE EXPECTANCY ON thf 

PERFORMANCE OF TWO GROUPS OF BOYS E 

Technical Refport #31 . 

S. Beckman-Brindley 

ISSUES IN EARLY IDENTIFICATION* 

Technical Report #32 

L^5n i ?l! U I d . R ' Q * Bel1 ' in J - M ' Kau f^an and D.P. 
. Hallahan (Eds.), Handbook of Special Education , in press. 
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Addresses 
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This section includes two mailing lists: one numerical, by project Code|kjmber, 
and one alphabetical, by project director. Telephone numbers may be, accessed 
by using the project/Institute code number, which' appears in bo.fh lists, to 
refer to the Directory section, in which the telephone number and contact 
person are included. ' • 




Handicapped Children's Model Pro 



rocjrar^is 



H-OOi 



H-002 



Herbert D. Thier 
Project SELPH 

Lawrence Science Center ^ 
University of California at Berkeley 
Berkeley, CA 94720 



Robert Ogle 

Secondary>IarKlicapped Children's 

Model Program \ 
San Juan Unified School District 
Special Projects Department 
3738 Walnut Avenue 
Carmichael, CA 95608 



H-010 Ann M. Marshall 

A Comprehensive Communication Curriculum 

for the Education of Severely/Multiply 
- Handicapped School Children 
Kansas Neurological Institute 
Psychology Department 
. 3107 West 21st Street 
Topeka, KS 66600 . 



H-Oii 



H-003 



Special | 



Joseph D. Purdy 

Junior High School Spe^aJ Education Project ' 
Fesler Junior High School 
1100 East Fesler 
Santa Maria, CA 93454 



H-012 



'H-0O4 



H-005 



Kristi Bohn-McHugh 
Project REACH f 
San Luis Valley Board of Cooper/tive Services 
22nd and San Juan 
Alamosa; CO Si 101 



Caroline Hogue 
Colorado Wilderness Trails 
Colorado Women's College 
P O Box 283 
Denver, CO 30220 



H-013 



Barbara Diep 
Project CAST 

Charles County Board vi Education 
Pomombey Annex 
LaPlata, MD 20606 



Steve Czapski 

Detroit's Adaptive Physical Education Project 
Detroit Public Schools - Room 1022 
5057 Woodwaifd Avenue * 
Detroit, MI 4&202 



John Bjorklund 

Handicapped Out of School Youth Model Program 
Humboldt Senior High School 
30 E. Baker, 3rd Floor 
St. Paul, MN 55107 



H-014 



ylvSrn^Weni 



H-006 George Cuip 
Project PRISM 
Portland High School 
95 High Street 
Portland, CT 06*80 



H-007 , Ralph Nappi 

' \ Mo t el Pro S ram of Arts for the Handicapped 
1701 K Street, NW 

Suite 801 ^ * 

Washington, D.C 20006 
* • 

H-00S Betr> EKlerx 

Project REACH 

Idaho Department of Education 

Division. of Special Education 
% Len B. Jordan Building 

650 West $tate 

Boise, ID 83720 „ 



H-009 Dave'brecnJ^g- 5 -^ 
A bata Based Service 
Cascade Model for Mildly Handicapped 

High School Students - 
Indianapolis Public Schools 
* Special Education Department 
120 East Walnut Street 
Indianapolis, IN 46204 \ * 



Roger Kroth 
New Mexico 
Parent Invol 

1 700 Pennsyl vdj lid ff Venue 
Albuquerque, NM*87lfO 



■ation Program for Parents 
'iter 



H-015 Donald A. Jackson - 

Social Effectiveness Training Program 
Children's Behavioral Services 
2655 Valley Road 
Reno, NV 89512 



H-016 Irwin Rosenthal 

Learning Opportunities Center for Special 
Needs Communit^Coilege Students 

Department of Student Services 

Kingsborough Community College 
' 2001 Oriental Boulevard 

Brooklyn, NY 1 1 235 



H-0J7 



'Aaron Schaeffer 4 
Life Adjustment and Employment 
Preparation for Special Students 
BOCES of Nassau County 
The Salisbury Center 
Valentine Road and Plains Road 
Westbury, NV 11590 - 



H-0U Bill Loadman ^ 
Project DATA 
Nisonger Center 
1580 Cannon Drive 
Columbus, OH 43210 



ERLC 



287 



28G 



> 



Margaret 3. A del man 

Mairat reaming Program for Secondary Students 

with Learning and Behavioral Problems 
Indian Lane School 
309 S. Mkkfletown Road 
Media, PA 19063 



H-029 Brian Beun 

A Sense of Pride 

Institutional Development and Economic 

Affairs Service, Inc. * v 
Magnolia Star Route 
Nederland, CO S0A66 



H-020 John Abbott 

Model Behavior Shaping Resource Unit 
School District of Philadelphia 
Division of Special Education 
Stevens Administrative Center - 1st Floor 
13th. 4c Spring Garden Streets 
Philadelphia, PA 19123 



H-021 Ruth Turner 

Project SEED 
i Dallas Independent School District 

Special Education 
3700 Ross Avenue 
Dallas, TX 75204 



H-022 Grace England 
Project KEYE 

Klein, Independent School District 
Resource Service Department 
7200 Spring-Cyprus Road 
Spring, TX 77379 



H-023 James Q. Affleck 

The Interpreter Tutor Model 
Department of Special Education 
University of Washington 
Seattle, WA 98195 



H-024 Roy Anderson 

Rural Service Delivery Model for 

School-Aged Handicapped Children 
South Central Regional Resource Center 
111] East Dowling Road 
Anchorage, AK 



H-025 Barbara LySemrau 

Career Bducation Through Action Learning 

cus (fa Children, Inc. 
29D5 iWsfreei, 07 

Jonesboro, AR 72401 

t 



H-030 



Doris E- Hadary 
Model Demonstration Program 
The American University i 
Department of Chemistry 
Massachusetts and Nebraska Avenues, 
Washington, D.C 20016 



H-031 



H-032 



! H-033 



H-034 



H-035 



NW 



South Area 



Wylamerle Marshall 
Project TOPS 

Dade County Public Schools - 
9040 SW 79th Avenue 
Miami, FL 33156 



3anet L. Morrison 
Project Mainstream 
Brockton Public Schools 
43 Crescent Street 
Brockton, MA 02401 



Virginia I;. Rezmierski 

The Intervention By Prescription Project 

University of Michigan - Dearborn 

Education Division 

4901 Evergreen Road 

Dearborn, MI 48128 0 



Eric V. Larsson 

Winnebago Behavior Analysis Program 
Winnibagof'ublic Schools 
1 OBoxKK 



Winnebago, NE 68071 



Rosa A. Hagin 

Links in Educating Emotionally Disturbed Children 

and Youth • \ ' 

Department of Psychiatry 
New York University Medical Center 
560 First Avenue 
New York, NY 10016 



H-026 



H-027 



Henry Weiss | 

Handicapped Education for Life Project 
2051 Railroad Avenue 
Pittsburg, CA 94565 



S^Cohen N 



Melvin S. 

Augmentative Communication Model Program 
Loma Linda University Medical Center r 
Department 61 Speech and Language Development 
University Arts Building - Suite 104 , 
Loma Linda, CA 92350. • 



H-036 Martin B. Miller - s 

Project TIDE 
• 1200 Waters Place 
• • RoomB-1077 . * 

Bronx, NY 10461 



H-037 Philippa Campbell 

School-Aged Services Project 
Children's Hospital Medical Center of Akron 
14 Division of Rehabilitation 

2S I Locust Street „ 
Akron, OH 44308 ^ y 



H-02* Kathy Kowaiski 

Planned Parenthood 
v 1660 Bush Street 

San Francisco, CA 94109 
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H~03t Timothy E. Heron 
William L. Heward 
Project INTERACTION 
Ohio State University Research Foundation 
356 Arps Hall 
1W5 N High Street 
Columbus, OH *3210 



H-039 Hill M. Walker 

Social Behavior Survival Program 
, Center on Human Development 
College of Education Room 206 
University of Oregon 
Eugene, OR 97*03 



H-0%5 Sharon Hostler 

- A Model Program of Early Education for the 

Cerebral Palsied Child in a Rural Setting 
University^ Virginia 
Department of Pediatrics 
Jefferson Park Avenue 
: Charlottesville, VA 22903 « 



H~OH 



H-0%7 



H-040 Albert Greenwood 

A Model Classroom for Neurological ly 

impaired Children 
Children's Neurological Clinic 
2222 NW Lovejoy - Suite 361 
Portland, OR 97210 - 



H-041 Stephanie Robinson 

Portland Autistic Youth Project 
Portland State University 
Special Education Department 
P O Box 751 
% Portland, OR 97207 



H-042 Margaret C. Wang; 

The Adaptive Learning Environments 
^ Model: A Mainstreaming Program for 
Mildly Handicapped Children 
Learning Research and Development Center 
University of Pittsburgh S 
Pittsburgh, PA 15261 



H-043 H. Carl Haywood 

A Model Program for the Cognitive Education 

of Exceptional Children 
3ohn F. Kennedy Center 
Vanderbilt University 
Box 504 . 
Nashville, TN 37205 

H>*4 Sid Levy , 

\ Program for PrevocationaJ/VocationaJ * 
Education for Moderately and 
Severely Handicapped Adolescents 
George Peabody College for Teachers 

of VanderbUt University ' ' 

Program for Special Education 
P O Box 328 
Nashville, TN 372^ 



H-OW 



H-049 



H-050 



H-051 



H-052 



Paul Wehman 

Richmond Secondary Project 
Division of Educational Services 
Virginia Commonwealth University 
Richmond, VA 23284 1 



Bruce Richards 

Community Teaching Homes 

School for Contemporary Education, Inc. 

62? South Pickett Street 

Alexandria, VA 2230K 



Martha Knight 
A Model Service Demonstration Center 
University of Vermont 
Special Education Area . 
■453 Waterman Building 
Burlington, VT 05401 



Wilfred D. Wienke 

Educational and Vocational, Inter vent ion 
' with Handicapped Incarcerated 
College of Human Resources and Education 
West Virginia University 
Department of Special Education 
Mdrgantown, WV 26506 



Melvvn I, Semmel 

A Collaborative Model Demonstration 
University of California, Santa Barbara 
Graduate School of Education 
San^a Barbara, CA 93106 ^ 



Leonard Guedalia 

Parent-School Partnership Project , 
The Home and School Institute, fna (HSU 
Trinity College 
1707 H Street NW 
Washington, D.C 20006 



Barrett HaJderman * 
A Parent Center Model of School-Aged 

Handicapped Children 
Area Education Agency 6 . * 
Spqpial Education Division 
South 12th Avenue 
Marshalltown, IA 




5015* 



28,388- ' 



H-453 



M-OM 



Barbara Cocdoni 
Project ACHIEVE 
Southern Illinois University 
Board of Trustees 
Carbondale, IL 62901 



Jennifer Hoivoet 
Project KICS 
Topeka Education Center 
1900 Hope Street 
rppcka^KS 66604 



H-055 



r 



H-056 



Steven Brion-Meisels f 
Decision-Making Skills for Adolescents 

with Emotional/Learning Problems 
Manvilie School 
'3udge Baker Guidance Center 
295 Longwood Avenue v 
Boston, MA 02115 



Nick Certo , 
Frances Kohl 

A Model of Interpersonal Interactions 
with Severely Handicapped Students 
University of Maryland 
Special Education Department 
College of Education 
College Park, MD 20742 



H-057 Andrew L. Egel 
Nancy Neef 

Educational Services for Autistic Youth 
University of Maryland 
Special Education Department 
College of Education 
v College Park, MD 20742 

H-058 Larry Carmichael^ > - 

Physical Education Program for 
Yiandicapped Youth K-12 
Michigan State University , 
134 IM Sport-Circle f 
East Lapsing, MI 488?4 

H-059 Dames Pezzino 
Montana UAP 
401 Social Science. Bidg. 
University of Montana 
Missoula, MT 59812 



**H-060 Polly Feis 

Voc/Ed. Rural for Secondary Level 

Handicapped Students 
Educational Service Unit #9 
1117 East South Street 
P"0 Box 2047 
' Hastings, NE 68901 



WAX Carmen Ortiz , • if 

A Model Bilingual/Bicultural Program for > 4 

Spanish Speaking Impaired Children - 
Bank Street College of Education ^ < ^ 
Division of Graduate Programs 
610 West 112th Street 
New York, NY 10025 



FU062 Darlene Westendorf 

Rural Clinic Services for School-Aged Children 
Oregon College of Education 
Psychology - Special Education , 
345 N. Monmouth Avenue 
* Monmouth, OR 97361 



H-063 Naomi Zigmond 

A Model Program ior Exceptional Children - 

University of Pittsburgh 

Office of Research 

1028 Cathedral of Learning 

Pittsburgh, PA 15260 



H-064 Martis Okpalobi 

Curriculum Development 
Dallas Independent School District 
3801 Herschel Avenue 
Dallas, TX 75219 



H-065 Dickie McCandless 

Experience-Based Career Education Together 
/ 1640 South 700 East 

Salt Lake City, UT 84105 



H-<J66 Adeile Renzaglia 

Community-Based Instructional Model for 
Severely/Profoundly Handicapped Youth 
Department of Special Education 
University of Virginia 
School of Education 
152 RuffnerHall 
405 Emmet Street * 
Charlottesville, VA 22903 . 



H-067 Eugene B. Edgar * 

Single Portal Intake Project 
* University of Washington 
College ol Education 
Experimental Education Unit 
Child Development & Mental 

• Retardation Center 

Seattle, WA 98195 
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/ I Special Needs Programs 



' S-022 Lee Gruenewald 

Deptl of Special Education Services 
Madison Metropolitan School District 
545 West Dayton Street 
Madison, Wl 53703 



S-023 . Lori Goetz 

Bay Area Severely Handicapped/ 
r Deaf-Blind Project 
Sunshine School 
2730 Bryant 

San Francisco, CA 94110 



S-031 



Terry Graham * 
Innovative Vocational Models for 

Deaf/Blind Youth 
Helen Keller School 
Rt. 7, Box 698 < 
Talladega, AL 35160 



\ 



George H. S. Singer 
Project SAIL 
300 E. Jessie Street 
Mt. Shasta,<£A 96067 



S-024 Bonnie Biel Wuerch 

Severely Handicapped Youth Leisure Training 
Ho'onanea, University of Hawaii 
.Department of Special Education 
1776 University Avenue UA4-7 
Honolulu, HI 96S22 



S-025 James E. McLean 

Engineering Process-Oriented Educational 
Programming for SPH Adolescents 
i Bureau jot Child Research 
University of Kansas 
Parsons Research Center 
Box 738 
. Parsons, KS 67357 



S-026 Sandra Alper 

Vocational Habilitation for Severely 

Handicapped Youth Project 
University of Missouri-Columbia 
Depaj|ment .of Special Education 
515 South Sixth Street f 
Columbia, MO 6521 1 



S-027 Jerome D. Schein 

Deaf *Blind Communication Abilities Project 

Deafness Research and Training Center 

New York University 

80 Washington Sijuare E?st 

New York, NY ld003 

V 

S-028 G. Thomas Bellamy 

Project VOC 
^ University of pregon 

1590 Willamette Street 
. Eugene, OR 97401 



S-029 David Tempjeman 

Model Project for Deaf-Blind Youth 13-21 
Teaching Research Special Education Department 
345 Monmouth Street 
Monmouth, OR 97361 



S-032 ChescaPiuma 

An Integrated Educational Service Delivery 

Model for Handicapped Children 
5582 Taf t Avenue 
Oakland, CA 9,4618 

•» 

S-033 Norma Hemphill . % 
Hawaii Integration Projecf 
University of Hawaii 
Department of Special Education ' 
1776 University Avenue VA 4-7 
Honolulu, HI 96822 

5-034 Judith Sewell Wright 

Chicago Institutionalization Prevention Program 

for Severely Handicapped Children 
University of Illinois at Chicago Cirfcle 
1640 West Roosevelt Road 
Chicago, IL 60608 

S-035 Sharon Freagon 

Implementation of Quality Educational Service, 
Systems for Severely/Profoundly Handicapped 
, Northern Illinois University 

Department of Special Education 
Graham Hall, Room 143 
DeKalb, IL 60115 



S-036 Charles Woodcock 

Innovative Vocational Models for 

Deaf/Blind Youth 
Perkint School for the Blind 
175 N Beacon Street 
fc Wajertown, MA 02172 



S-037 Eric Schopier 

Model Educational Programs for 

* Autistic Children and Youth 

* Department of Psychiatry 
Memorial Hospital 
University of North Carolina * 
Chapel Hill, NC 27514 



) 
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S-03t Richard Br inker 

Evaluation of Integrated Education 
for Severely/Profoundly Handicapped 
* Institute for the Study of 
Exceptional Children 
Education Testing Service 
Princeton, N3 0S5*1 



S-0** Patricia Myers , 

D/B Adolescent Model Program /lor Independent 

Living and Work Training Services 
Education Service Center 
Region #20 
' 1550 NE Loop WO 
San Antoryo, TX 78209 



S-039 Kathy Grade! 

" A Generalization Model for the Development 

ol Functional Social Language Skills 
Cantalician Center for Learning 
3233 Main Street 
. Buffalo, NY 1*21* 

S-OtO 3oan Faubion-Mehring 
Project SPARK • 
1000 W. Wilshire, Suite 20* 
Oklahoma City, OK 731J6 



S-041 Isabelie Igan ^ 

Innovative Vocational Model for 

Deaf /Blind Youth 
Teaching Research 
3*5 Monmouth Street 
Monmouth, OR 97361 



S-0*2 Mary Ann Gage 

Deinstitutionalization Mode! for 
Deaf /Blind C ildren and Youth 
Teaching Research 
3* 5 Monmouth Street 
Monmouth, OR 97361 

S-d%3 Alice Cassidy 
Project SCIP 
Meeting Street School 
4>7 Waterman Avenue 
iast Providence, RI 0291* 



S-0*5 Ed Sbacdellati 

The School and Community Integration Project 
JJniversity'of Vermont 
' *38 Waterman Building 
Burlington, VT 05*05 



S-0*£ Ralph Bohannon 

Deinstitutionalization Model for Severely/ 

Profoundly Handicapped Children and Youth 
Lake Washington School District 
6511 112th ME 

Kirkland,WA 98033 ' 



S-0*7 Richard Neel 

Model Program for Autistic Children and Youth 
Experimental Education Unit W3-10 
University of Washington 
Seattle, WA^ 98195 

S-0*S Marie D. Thompson V 
Innovative Educational Practices 

for Deaf/Blind Youth 
DepartmenOof Special Education 
103 Miller Halt DQ-12 • 
University of Washington 
Seattle, W A 9&J95 
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f 
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Learning Disabilities Research Institutes 



uooi 



L-002 



L-003 



Tanis Bryan . 
Project CHILD \ 
University of Illinois at Chicago Circle 
College of Education 
Box *3*S 

Chicago, IL 60&0 



L-OX* 



Edward L. Meyen 
Institute for Research \nj3jarning 

Disabilites 
The University of. Kansas 
313 Carruth-OXeary Hall 
Lawrence, KS 66045 



James Ysseldyke 

Institute for Research on Learning 
Disabilities * 
The University of Minnesota 
Department of Psychoeducational Sfcudies 
350 Elliott Hall , ' 

75East River Road 
Minneapolis, MN 55455 



..L-005 



N. Dale Bryant 

Deanette E. Fleiechner * 

Walter MacCinitie 

Margaret 3o Shepherd v 

Doanna P. Williams 

Research Institute fortfhe Study 

of Learning DisabUities % 
Teachers College, Columbia University 
525 West 120th Street 
New York, NY 10027 • 



Daniel P. Hallahan 
University of Virginia Learning 
Disabilities Research Institute 
2(A Rugby Road 
Charlottesville, VA 22903 



\ 
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Handicapped Children's Mode^Programs 



Abbott, 3ohn 

Model Behavior Shaping Resource Unit 
School District of Philadelphia 
Division of Special Education 
Stevens Administrative Center - 1st Floor 
13th' 6: Spring Garden Streets 
PhUadelphia^PA I J ^ 
-020 



Adelrrtan, Margaret 

Mainstrearning Program for Secondary Students 

with Learning and Behavioral Problems, 
Indian Lane School 
309 S. Middletown Road 
Media, PA 19063 
H-019 



Affleck, James Q. 

The Interpreter Tutor Model 

Department of Special Education 

University of Washington 

Seattle, WA 98195 

H-023 



Anderson, Roy 

Rural Service Qelivery Model for 

School-Aged Handicapped Children 
South Central Regional Resource Center 
1111 East Dowling Road 
Anchorage, AK 99502 s 
H-024 % ^ 

Beun, Brian 

A Sense of pride 

Institutional Development and Economic 

Affairs Service, Inc. 
Magnolia Star Route 
Nederland,CO 80466 
H-029 



BjorkJund, John 

Handicapped Out of School Youth Model Program 
Humboldt Senior High School 
30 E. Baker, 3rd Floor 
St. Paul, MN 55107 
H-013 ' 



Bohn-McHugh, Knsti 
Project REACH 

San Luis Valley Board of Cooperative Services 
22nd and San Juan i 
Alamosa, CO 8 i i 0 i , 
H-004 



Brion-Meisels, Steven 
Decision-Making Skills for Adolescents 

with Emotional/Learning Problems 
Manville School 
3udge3aker Guidance Center 
295 Longwood Avenue 
Boston, MA 02115 
H-055 



Campbell, Philippa w 
School^ Aged Services Project 
Children's Hospital Medicatl Center of Akron 
Division of Rehabilitation 
281 Locust Street 
Akron, OH 44308 
H-037 

> 

Carmichael, Larry 
Physical Education Program for 

Handicapped Youth K-12 
Michigan StatesUniversity 
134 IM Sport-Circle 
East Lansing, MI 48824 
H-058 



Certo, Nick 

A Model of interpersonal Interactions 
with Severely Handicapped Students 
University of Maryland 
Special Education»Bepartment 
College of Education 
College Park, MD 20742 
H-056 



Cohen, Mefvin S. % 
Augmentative Communication Model Program 
Loma Linda University Medical Center 
Department of Speech and Language Development 
University Arts Building - Suite 104 
Loma Linda, CA '92350 
H-027 " 



Cordoni, Barbara 
Project ACHIEVE 
Southern Illinois University 
Board of Trustees 
Carbondale, IL 62901 
H-053 

\ 
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Culp, George 
Project PRISM 
Portland High School 
95 High Street 
Portland, CT 06480 
tf-006 



Czapski, Steve 

Detroit's Adaptive Physical Education Project 

' n^trnit PiiKl!/- C/»ksi/\ie ' — moo 



' Detroit Public Schools , 
5057 Woodward Avenue 
Detroit, MI 4'8202 * 
H-012. 



Room 1022 



/ 



Diep, Barbara u 
Project CAST 

Charles County Board of Education 
Pom om bey Annex * 
LaPlata, MD 20646 
H-011 



• Edgar, Eugene B. 

Single Portal Intake Project 
University of Washington. 

# College of Education 
Experimental Education Unit 
Child Development & Mental 

Retardation Center 
Seattle, WA 98195 
H-067 



Egel, Andrew L. 

Educational Serviceslf or Autistic Youth 
University of Maryland 
6 Special Education Department 
College of Education 
College Pefrk, MD 20742 
H-057 . * 



# * 

Feis, Polly 

Voc/Ed. RuYal for Secondary Level 
•Handicapped Students ' 
Educational Service Unit #9 
11 17 East South Street 
P O Box 2047 
Hastings, NE 68901 - 
H-060 1 



Greenberg, Dave 
A Data Based Service 
Cascade Model for Mildly Handicapped 
, High School Students , 
Indfianapoiis Public -Schools 
Special Education Department 
120 East Walnut Street 1 v 
Indianapolis, IN 46204 
% . Ht009 , 



Greenwood, Albert * 

A Model Classroom for Neurologfcally 

Impaired Children 
Children's Neurological Clinic 
2222 NW Lovejoy - Suite 361 
Portland, OR 97210 
H-040 



Guedalia, Leonard 
Parent-School Partnership Project 
The Home and School Institute, Inc. (HSI) 
Trinity College 
1707 H Street NW 
* Washington, D.C. 20006 * 
H-05I , 



^£hlert, Betty 
Project REACH " 
Idaho Department of Education 
Division of Special Education 
- Len B. Jordan Building 
650 West State 
Boise, ID 83720 
H-008 



Hadary, Doris E. 

Model Demonstration Program 

The American University 

Department of Chemistry : 

Massachusetts and Nebraska Avenues, NW 

Washington, D.C. 20016 

H-030 



England, Grace ' , 
Project KEYE 
• Klein Independent School District 
Resource Service Department 
7200 Spring-Cyprus Road 
Spring, TX 77379 . • 
H-022 



Hagin, Rosa A. r 

Links in Educating Emotionally DjrfUjrbed Children 

and Yo\ffb^ mlumt 

Department of Psychiatry 

New York University Medical Center 

560 First Avenue 

New York,, NY 10016 

H-035 
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Halderman, Barrett 

A Parent Center Model of School-Aged 

Handicapped Children 
Area Education Agency 6 
Special Education Division 
South 12th Avenue m 
> Marshall town, IA 50158 
H-052 



Jackson, Donald A. 

Social Effectiveness Training Program 
Children's Behavioral Services 
2655 Valley Road 
Reno,NV S9512 
H-015 



Haywood, H. Carl 

A Model Program** or the Cognitive Education * 

of Exceptional Children 
John F. Kennedy Center 
Vanderbiit University 
Box 504 * t 
Nashville, TN 37205^ 
H-043 



Heron, Timothy E. 

Project INTERACTION - 

Ohio Stat^niversity 'Research Foundation 

356 Arps Hall 

1945 N High Street 

Columbus, OH 43210 

H-038 



Heward, William L. 

Project INTERACTION 

Ohio State University Research Foundation 

356 Arpj Hall 

1945 N High Street 

Columbus, OH 43210 

H-038 



Hogue, Caroline 
Colorado Wilderness Trails 
Colorado Womerfs College 
POBox22* 

Denver, CO 802J0 \ ,< 

H-005 ^-^ ' • 

Holvoet, Jennifer 
Project KICS- 
Topeka Education Center 
,1900 Hope Street 
Topeka, KS 66604 
H-054 , 



Hostler, Sharon 

A Model Program of Early Education for the 

Cerebral Palsied Child in a Rural Setting 
University of Virginia 
Department of Pediatrics 
Jefferson Park Avenue 
Charlottesville, VA 22903 
H-045 



Knight, Martha 

A Model Service Demonstration Center 

University of Vermont 

Special Education Areao 

453 Waterman Building 

Burlington, VT 05401 

H-048 



Kohl, Frances 

A Model of Interpersonal Interactions 
witji Severely Handicapped Students 
University of Maryland * 
Special Education Department 
College of Education 
College Park, MD 20742 
H-056 



Kowalski, Kathy 
Planned Parenthood 

1660 Bush Street ^ 

San Francisco, CA 94109 1 

H-028 / . • 

1 

Kroth, Roger 

New Mexico Demonstration program for Parents 
Parent involvemerit Center 
1700 Pennsylvania' Avenue 
Albuquerque, NM 87110 . * 
H-014 - ( 



Larsson, Eric V.- 

Winnebago Behavior Analysis Program 

Winnebago p^jblic Schools 

P O Box KK 

Winnebago, NE 68071 

H-034 



Levy, Sid - * 

program for prevocational/Vocational" 
Education for Moderately and 
Severely handicapped Adolescents 

George Peabody College for, Teachers 
of Vanderbiit University 

Program for Special Education 

P O B0O28 . ' 

Nashv1ile*^TN 37203 \ 

H-044^ 
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. Loadman, Bill 
Project .DATA 
Nisonger Center 
1580 Cannon Drive 
Columbus, OH 43210 
H-01S 



vNappi, Ralph 

A Model Program of Arts for the Handicapped 
1701 K Street, NW - 
Suite 801 

Washington, D.C. 20006 
H-007 



Lowenbraun, Sheila 

The Interpreter Tutor Model 

Department of Special Education 

University 6f Washington 

Seattle, WA 98195 

H-023 



McCandless, Rickie , 

Experience-Based Career Education Together 
1640 South 700 East 
Salt Lake City, UT 84105 
H-065 * 



Marshall, Ann M. 

*A Comprehensive Communication Curriculum 
for the Education of Severely/Multiply 
Handicapped -School Children 

Kansas Neurological institute 

Psychology Department 

3107 West 21st Street 

Topeka, KS 66604 

H-010 



Marshall, Wyiamerle 
Project TOPS • 

Dade County Public Schools - South Area 
9040 SW 79th Avenue 
Miami, FL 33156 j 
H-031 ' 



Martin, Martha K. * 
Project SEED 

Dallas Independent School District 
Special Education 
3700 Ross Avenue 
Dallas, TX 75204 
H-021 > 



* Miller, Martin^ 

Project Tit 

12Q0 Waters Place 
J*JUotn&-10S7 

Bronx, NY 10461 

Ht036 




' Morrison, Janet L. 
Project Mainstream 
Brockton Public Schools 
43 Crescent Street 

* Brockton, MA 02401 
H-0,32 



Neef , Nancy v 

Educational Services for Autistic Youth 

University of Maryland 

Special Education Department 

College of Education 

College Park, MD 20742 

H-057 



Ogle, Rotfert 

Secondary Handicapped Children's 

Model Program 
San Juan Unified School District 
Special Projects Department 
3738 Walnut Avenue 
Carmichael, CA 95608 
H-002 



t Okpalobi, Martis 
Purricuium Development 
Dallas Independent School District 
3801 Herschel Avenue 
Dallas, TX 75219 
H-064 

I 



Ortiz, Carmen * 

A Model Bilingual/Bicultural Program for 

Spanish Speaking Impaired Children 
Bank Street College of Education 
Division of Graduate Programs 
610 West 112th Street 
New York, NY 10025 
H-061 



Pezzino, James 
"-Montana UAP 
401 $oci9l science Bldg. . 
University of Montana "* 
Missoula, MT 59812 
H-059 



Purdy, Joseph D. I 
. Junior High School Special "Education Project 
Fesler Junior high School 
1100 East Fesler 

Santjf Maria, CA 93454 ' 
H-003 " 
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Renzaglia, Addle 

Community-Based Instructional Model lor 
SeverelyA^rofoundly Handicapped Youth 
Department of Special Education 
University of Virginia 
School of Education 
152 Ruffner Hall 
#05 Emmet Street 
Charlottesville, VA 22903 



Rezmierski, Virginia E> 

The intervention By Prescription Project 

University of Michigan - Dearborn 

Education Division ■ 

#901 Evergreen Road 

Dearborn, hAU <»8r28 

H-033 



Richards, Bruce 
Community Teaching Homes 
'School for Contemporary Education, Inc. 
623*South Pickett Street v 
Alexandria, VA 22304 
H-047 



Semmel, Melvyri U 

A Coliaborative Model Demonstration 
University of California, Santa Barbara 
Graduate School of Education 
Santa Barbara, CA 93106 
H-050 * 



Semrau, Barbara L. 

Career Education Through Action Learning 
Focus on Children, Inc. 
2905KingStreetf#7 > , , 
3onesboro, AR 72401 
H-025 



Thier, Herbert D. / ' 
Project SELPH ' 
Lawrence Science Center 
University of California at Berkeley 
Berkeley, CA 9*720 
H-001 



Robinson, Stephanie 

Portland Autistic Youth Project 

Portland State University \ 

Special Education Department 

PO Box 751 

Portland, OR 97207 

H-001 



Rosenthal, Irwin 

Learning Opportunities Center for Special 

Needs Community College Students 
Department of Student Services 
Kingsborough Community College 
2001 Oriental Boulevard 
Brooklyn, NY 11235 
H-016 



Wienke, Wilfred D. 

Educational and Vocational Intervention 

with Handicapped Incarcerated 
College of Human Resources and Education* 
West Virginia University 
Department of Special Education 
Morgantown, WV 26506 
H-049 



Zigmond, Naomi • x ' 

A Model Program for Exceptional Children 

University of Pittsburgh 

dffice^f Research 

1028'Cathedral of Learning 

Pittsburgh, PA 15260 

H-063 



Schaef f er, Aaron 
Life Adjustment and Employment 
Preparation for Special Students 
BOCES of Nassau County ■ 
The Salisbury Center *| 
Valentine Road and Plains Road 
Westbury,NY 1*1590 
H-017 v 



/ 



r 
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Special Needs Programs 



Alper, Sandra 

Vocational Habilitation for Severely 

Handicapped Youth Project 
University of Missouri-Columbia 
Department of Special Education ' 
515 South Sixth Street 
Columbla,*MO 65211 
S-026 



Gage, Mary Ann 
Deinstitutionalization Model for 
Deal/Blind Children and Youth 
Teaching Research ^ 
345 Monmouth Street* ' 
Monmouth, OR 97361 
S-042 ' 



Bellamy, G. Thomas 
Project VOC 
University of Oregon 
•1590 Willamette Street 
Eugene, OR 97401 
S-02S 



Goetz, Lori 

Bay Area Severely Handicapped/ 

Deaf-Blind Project 
Sunshine School 
2730 Bryant 

San Francisco, CA 94110 
S-023 



Bohanhorv, Ralph ' 

Deinstitutionalization ModeTfor Severely/ 

Profoundly Handicapped Children and Youth 
Lake Washington School District 
6511 112th NE 

Kirkiand, WA 98033 * 
S-046 

• X 

Brinker, Richard 

Evaluation of Integrated Education 
for Severely/Profoundly Handicapped > 

Institute for the Study of 
Exceptional Children 

Education Testing Service 

Princeton, N3 08541 

S-038 ' 



Grade!, Kathy 

A Generalization Model for the Development 

of Functional Social Language Skills 
CantaJician Center for Learning 
3233 Main Streef 
Buffalo, NY 14214 
S-039. 



Graham, Terry 

Innovative Vocational Model$ for 

Deaf/Blind Youth ' 
Helen Keller School 
Rt. 7, Box 698 
Talladega, AL 35160 

s-o3o y y 



Cassidy, Alice' 
ProjecTSCIP 
Meeting Street School 
667 Waterman Avenue 
East Providence, RI 02914 
S-043 



.Gruenewald^ee 

Dept. of Special Education Services • 

Madison Metropolitan School District 

545 West Dayton Street 

Madison, WI 53703 

S-022 i 



Faubion-Mehring, Joan 
Project SPARK 
lOWW. Wilshire, Suite 204 ' 
Oklahoma City, OK 73116 
S-040 - , 

t 

Freagon, Sharon I 
Implementation of Quality Educational Service 
Systems for Severely/Profoundly Handicapped 
Northern Illinois University 
Department bf Special Education 
Graham Hall, Room 143 
DeKaJb,lL 60115 , 
S-035 • ■ ss? 



Hemphill, Norma 

Hawaii Integration Project 

University of Hawaii 

Department of Special Education 

1776 University Avenue VA 4-7 

Honolulu, HI 96822 

S-033 



Igan, Isabelle 

Innovative Vocational Model for 

Deaf/Blind Youth 
Teaching Research s . 

345 .Monmoqth Street- 

Monmouthy*$taW361 
S-041 
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McLean, 3ames E. 

Engineering Process-Oriented Educational 

Programming for 5PH Adolescents 
Bureau of Child Research 
University of Kansas 
parsons Research Center 
Box 73$ 

Parsons, KS 67357 , 
S-025 



Myers, Patricia ^ 
D/B Adolescent Model Program for Independent f 

Living and Work Training Services 
Education Service Center 
Region #20 
1550 NE Lodp 010 
San Antonio, TX 78209 
S-000 



Neel, Richard 

Model Program for Autistic Children and Youth 
Experimental Education Unit W3-10 
University of Washington 
Seattle, WA 9,8195 
S-007 



Piuma, Chesca 

An Integrated^ducational Service Delivery 

" Model for Handicapped Children 

5582 Taf t Avenue 

Oakland, CA 90618 

S-032 



Sbardellati, Edward 
The School and Community Integration Project 
University of Vermont ^ 
438 Waterman Build ing' 
Burlington, VT 05005 
S-005 



Schein, 3erome D. 

Deaf-Blind Communication, Abilities Project 

Deafness Research aricf Training Center 

New York University ^ 

80 Washington Square East 

New York, NY 10003 

S-027 



Schooler, Eric 

Model Educational Programs for 

Autistic Children and Youth 
Department of Psychiatry 
Memorial Hospital , 
University of North Carolina 
Chapel Hill* NC 27510 
S-037 % ^ 



Singer, George H*S. 
Project SAIL " • 
300 E. 3essie Street 
Mt. Shasta, CA 96067 

*f» • > 

Tern pieman, David 

Model Project for Deaf-Blind Youth 13-21 
Teaching Resear err Special Education Department 
3*5 Monmouth Street * * 

Monmouth, OR 97361 
S-029 



Thompson, Marie D. 

Innovative Educational Practices 
for Deaf-Blind Youth 

Department of Special Education 
. 103 Miller Hall DQ-12 

University pf Washington 

Seattle, WA 9819? 
.S-008 



Turner, Ruth 
Project SEED 

Pallas Independent School District 

Special Education 

J700 Ross Avenue 

Dallas, TX 75200 

H-02I 



Wang, Margaret C. # ' 

The Adaptive Learning Environments 

Model: A Mainstreaming Program for 

yUldiy Handicapped Children 
Learning Research and Development Center 
University qj Pittsburgh 
Pittsburgh,PA 15261 * 
H-002x , 



Walker, HU1 M, 

Social Behavior Survival Program 
Center on Human Development 
College of Education Room 206 
University of Oregon 
Eugene, OR 97003 
H-039 



Wehman, Paul 

Richmond Secondary^Project 
Division of Educational Services 
Virginia Commonwealth University 
Richmond, VA* 23280 
H-006 



Weiss, Henry 

Handicapped Education % Life Project 
2051 Railroad Avenue 
Pittsburg, CA 90565 
H-026 



ERIC 



\ 



300 



293 



Vestendorf, Darlcnc 
, Rural Clinic Services for SchooJ-Aged Quldren 
Oregon College of Education 
Psychology - Spegai Education 
345 N. Monmouth Avenue 
Monmoujh, OR 97361 . 
H-062 



Wright, 3udith S^well 
Chicago Institutionalization Prevention Program 
for Severely Handicapped Children 
University of Illinois at Chicago Cirde 
1640 West Roosevelt Road 
Qupago, il 60608 / ' * 

S-034 , 



1 



Woodcock, Charles 

Innovative Vocational Models lor 

Beaf/Blind Youth 
Perkins School for the Blind 
'175 N Beacon Street , 
Watertown, MA 02172 " ( 

S-036 



Wuerch, Bonnie Biel 

Severely Handicapped touth Leisure Training 
.Ho , onanea t University of Hawaii 
Department of Special Education 
1776 University Avenue UA4-7 V 4 
Honolulu, HI 96822 

fc-024 , ' 



> ' 
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^Learfcing Disabilities Research Institutes 



i 

♦ 



0 



Bryan, Tanis 
Project CHILD 

University of Illinois at Chicago Circle 
College of Education* 

Chicago, IL 60680- 
L-Q01 ■> 



Meyen, Edward L. ' > 
Institute for Research in Learning 

Disabiiites • *? 

The University of Kansas 
313 Qarruth-O'Leary Hall 
Lawrence, KS 66045 
f L-002 



Bryant, N. Dale 
. " Research Institute for the Study 
of Learning Disabilities 
[Teachers College, Columbia'University 
,*25 West 120th Street m , „ * 

J^hew York, NY 10027 
'/ L-004 



Shep(ierd, Margaret Jo 
Research Institute for the. Study 

of Learning Disabilities 
Teachers College, Columbia University 
525 West 120th Street 
New York, NY 10027 
X-004 * * 4 



Fieischner, Jeanette E, 
Research Institute for the Study 
of Learning Disabilities • 
Teachers College, Columbia University 
525 West 120th Street 
New, York, NY 10027 
L-004 



Williams, Joanna P. * 
-Research Institute for the Study v , 
of Learning Disabilities * V 

Teachers College, Columbia University" 
525 W*t 120trrStfeet 4 - 
Mew York, NY 10027 K ^ ' 

L-004 



Hallahan, Daniel P. 
University of Virginia teaming 

Disabilities Research Institute • 
264 Rugby Road $ 
Charlottesvliie^VA 22903 
L-005 



y 



-/ 

MacGinitie, Walter 

Research Institute for the Study 

of Learning Disabilities 
Teachers College* Columbia University 
525 West 120th Street 
New York, NY 10027 
L-004 



Ysseidyke, James, ft 
Institute for Research on Learnin^F 

Disabilities' 
The University of Minnesota 
Department of Psychoeducational Studies 
350 Elliott Hall' 
75 East River Road 
Minneapolis, MN 
L-003 
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Program information, assessment instruments, and disseminable products are 
included in the Index, and are referred to by project code number** 
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The number of HCMP and SNP projects and Learning 
Disabilities Research Institutes involved are 
parenthetically^ indicated after the descriptor. 
Assessment Instruments and Products {pllow. 



'V 



TYPE OF PROGRAM 



HCMP (65k H-001, H-002, 
H-007, H-008, H-009,* H- 
; H-010, H-015, H-016, H- 
' H-022, H-023, H-020, H- 
H-029, H-030, H-031, H- 
H-036, H-037, H-038, H- 
H-003, H-000, H-005, H- 
H-051, H-052, H-053, H- 
H-058, H-059, H-060, H- 
H-065, H-066, H-067. 



H-003, H-000 
010, H-011, 
H-018, 
H-026, 
H-033, 
H-000, 
006, H-007, 
•05*, H-055, 
061, H-062, 



017, 
•025, 
032, 
039, 



, H-005, 
H-012, 
H-020, 
H-027, 
H-030, 
H-001, 
H-008, 
H-056, 
H-063, 



H-006, 
H-013, 
H-021, 
H-028, 
H-035, 
H-002, 
H-009, 
H-057, 
H-060, 



SNP (27): S-022, S-023, S-020, S-025, S-026, S-027, 
S-028, S-029, S-030, S-031, S-032, S-033, S-034, 
S-035, S-036, % S-037, S-038, S-039, S-000, ' S-001, 
S-002> S-003, S-000, S-005, S-006, S-007, S-0*8. 

LDRI (5k L-001, L-002, L-003, L-000, L-005.' 

Only the educational model programs (HCMP and SNP) 

are indexed. Due to both the focus and small number of 

LDRIs,- they have been- indexed only in the Product 

Guid£. 



FISCAL YEAR OF GRANT AWARD 

FY SO-81 (1st y*ar)(36k H-051, H-d52, H-053, H-050, 
H-055, H-056, *rl-057, H-058, H-059, H-060, H-061, 
H-062, H-063, H-060, H-065, H-066, H-067, S-03O, 
S-031, S-032, .S-033, S-030, S-035, S-036, S-037, 
S-038, S-039, S-000, S-001, S-002, S-003, S-000, 
, S-005, 5-006, S-007, S-008. 

FY 7S-S0 (2nd year) (36k H-020, H-025,* H-026, H-u 
H-028, H-029, H-030, H-031, H-T)32> H-033, H-0 
H-035, H-036, H-037, H-038, 'H-039, H-000, H 
H-002, H-003, H-000, H-005, H-006, H-007, H 
H-009. 

FY 7S-79 (3rd year) (30k H-001, H-002, H-003, H-000, 
H-005, H-006, H-007, H-008, H-009, H-010, H-0I1, 
H-012, H-013, H-010, H-015, H-016, H-017, H-018, 
H-020, H-021, H-022, H-023, S-022, S-023, S-020, 
S-025, S-026, S-027, S-028, S-029. 



PRIMARY OPERATION BASE 



Local EAication Agency (LEA) 0€h H-002, H-003, * 
H-000, H-006, H-007, H-009, H-011, H-012, H-013, 
H-010, H-017, H-020, H-02K H-022, H-023, H-020,, 
H^)25,- H-027, H-029, H-030, H-031, , H-032, H-033, 
H-030, H-036, H-037, H-038, H-001, H-000, H-005, 
H-006, H-008, H-051, H-050, H-056, H-057, H-058, 
H-039, H-061, H-063, H-06V H-065, H-066, S-022, 
S-023, S-026, S-028, S-029, S-032, S-035, S-037, S-001, 
S-005, S-006, S-007, S-008. 



State Education Agency (SEA) (5k H-007, H-008, 
H-0H>,S-02*,S-03Q. 

Higher* Education Agency (HEA) (19k H-010, H-016, 

H-018, H-030, H-039, H-002, H-003, H-006, H-053, 

H-062, H-067, S-022, 5-020,' S-027, S-028, S-029, 
S-033, S-030,.S-002. 

* <?ther Pubiic Funded Agency:(6k H-015, H-009, H-052, 
H-060, S-025, 5-0*4. 

Private, Nonprofit Agency (16k - H-005, H-026, H-028, 
H-029, H-M\ H-000, H-007, H-051, 'A-055, H-057, 
S-026, S-031, S-036, S-038 , S- 039, S-003. 

Other Private Source (Ik 5-000. * 



DISABILITY TYPES 



Specific 'Learning Disabilities (01k H-001, H-002, 
H«=0p0, H-005, H-006, H-008,^ H-009, H-011, H-012, 
H-013, H-016, H-017, H-022, H-023, .H-020, H-025/ 
H-029, H-030, H-032, H-030, H-038, H-039, H-000, 
H-002, H-003, H-007, H-008, H-009, H-051, H-052*, 
H-053, H-055, H-058, H-059, H-060, H-062, H-063, 
H-060, H-065, H-067, S-039. 

Mentally Retarded (52k H-001, H-002, H-000^ H-006, 
H-008, H-009, H-011, H-012, H-013, H-017, H-018,' 
H-020, H-022, H-023t^H-025 H-028, H-030, H-032, 
H-030, H-038, H-039, H-000. H-003, HrOOO, H-006, 
H-007, H-009, H-052, H-050, H-056, H-058, H-059, . 
. H-060, H-065, H-063', H-060, H-065, H-066, H-067, 
S-022, S-023, S-020, S-025, S-026, S-028, S-031, 
S-033, S-030, S-035, S-001, S-005, S-006. ^ 

Hard of Hearing (15k H-001, H-008, f4-011, H-012, 
H-017, H-022, H-030,. H-008, H-052, H-0tfl, H-062, 
H-065, H-066, H-067, S-026. fh . & 




050, 



Deaf (13k H-000, H-012, H-017, H-022^rt-03^SH- 
H-058, H-062, H-&60, H-065, H-067, 5«§23, S-035. 

Speech Impaired (25k H-001, H-003, H^OOO, H-008,' 
H-011, H-012, H-013, H-017, H-022, H-025, H-027, 
H-029, fl-032, H-030, H-038, H-008, H-050, H-058, 
H-059, Hn06i, H-562, H-065, H-066, H-067, S-025* 

Visually Impaired 1fl3k H-001, H-000, H-008, H-012, 
H-017, H-022, H-029, H-Oft, H-060, H-066, H-067, 
S-jp23,S-035^ *t ^ 

Blind (7k H-00J, H-000, H-008, H-012, H-030i H-050, 
S-036* ^ \ 

Deaf-Blind (16k H-001, H-012, S-022, 3-023, S-027, 
S-029, S-030, S-03?, S-033, S-035, S-000, S-001, 
S-002, S-003, S-000, S-008. 

Seriously Emotionally Disturbed (37k H-001, H-002, 
H-003, H-000, H-005, H-008, H-012, H-013, H-015, 
' H-017, H-018, H-021, H-022, H-029, H-030, H-031, 
H-032, H-033, H-030, H-035, H-039, H-000, H-002, 
H-003, H-000,- H-007, H-008, H-052, H-055, H-058, 
H-062, H-063, H-060, H % 065, H r 067, S-J)22, S-02^. * ~ 

Autistic (13k H-012, H-001, H-050, H-057, S-022, 
■ S-020, S-025, S-033, S-035, S-037, S-039, S-005, S-007. 
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(20k H-001, H-002, H-000, 

^006, H-OQS, H-012, H-013, H-017, H-OU, H-027, 
11-030, H-0*5, IJ-OW, H-058, H-062, H-060, H-066, 
H-067, 5-031, S-0*& 

Other Health feared (12k H-001, H-003, H-008,' 

H-4H2, H-017, H-022, H-029, H-000, H-062, H-06*, 
H-066, S-0*6. 



Ifettiofy ItihAcapped (32k H-001, H-002, H-000, 
H-010, H-Oll, H-012, H-01S, H-027, H-030, H-036, 
H-037, H-005, H-0*6, H-05*, H-0?6, H-058, H-062, 
.H-06*. H-066, HrW7, S-022, S-023, ,S-jJ20, S-025, 
S-026, 
S-0*& 



S-028, S-,031, 5-033,, S^O30, S-fpS, S-0*5, 



AGE CROUPS 



Ages 0-2 (lk S-030. 



Ages 3-5N|21k H-008, H-020, H-027', H-031, H-035, 
H-038, H-005, H-052, H-056*, H-057, H-058, H-059, 
, #1-063, tl-067, $-02$, S-027, S-03?, S-037, 
-MS. * - 

Ages 6-8 (tak H-000, H-008,j H-010f*H-015, H-018, 
H-020, H-021, H-020, H-d27; .H-030, H-031, H-033, 
H-030, H-fo,JH-036, fl-037, H-03S, H-039, H-000, 
H-002, H-(W5^H-051, H-052, H-056, H-057, H-058, 
H-059, H-061, H-062, H-063, H-066, H-067, S-023, 
S-027, S-032, S-033, S-035, S-036, S-037, S-039, 
S-005»S-007. , 

Ages 9-12 (**k H-000, H-005, H-008, H-010, H-015, 
H-020, H-021, H-022, rl-0^3, H-020, H-027, H-030, 
H-031, H-032, H-033, H-034* H-035, H-036, H-037, 
H-038, H-039, H.-OOO, H-,p03, H-00£, H-0'07, H-051, 
H-052, H-054, H-056, H-058 fl-059, H-062, H-063, 
H-066, H-067, S*023, 'S-027, S-029, S-031, S-033, 
, S-035, S-036, S-037, S*)39, S-002, S-003, S-005, S-007, 
S-008. 

Ages 13-18 (67k H-002, rf-ofo, H-000, H-005, H-006, 
H-008, H-009, H-010, H-OPJ., H-013, H-016, H-017, 
H-020, H-021, H-022, H-0?0, H-025, H-027, H-028, 
H-029, H-030, H-,033, H-030, .H-035, H-03$, H-038, 
H-001, H-003, H-000, H-006, H-007, H-0$8 r H-009, 
H-052, H-053, Hr050, H-05V H-056, H-058, H-059, 
H-060, H-062, 'H-065, H-066", H-067, S-022, S-020, 
' S-025^ S-026, S-027, S-028, S-029, S r 030, S-031, 
S-033, S-035, S-036, S-037, S-039, S-000, S-001, 
S-002, S-000, S-005, S-006, S-007, S-OOS. 

Ages 1*-21 (35k H-008, H-011 H-013, H-016, H-017, 
H-020, H-027, H-028, JH-035^ H-036, H-000, H-006, 
H-008, H-009, H-053, H-056, H-059, H-060, H-066, 
S-022, S-020, S-026, S-028, S-029, S-030, S-031, S-033, 
S-035, S-036, „S-03^ S-000, S-000, S-005, S-006, S-008. 

Ages 22+ (5k H-009,*H-053, hf-057, S-036, 5-OW. • 



ft* 



+ LEVELS OF SEVERITY 

MM (46k H-001, H-Ctf2, H-006, H-OOS, H-009, H-010, 
H-011, H-012, H-013, H-014, H-015, H-016, H-017, 
H-t)22, H-023, H-020, H-025, H-028, H-029, H-030, 
H-031, H-032, H-033, H-030, H-038, H-039, H-OOOv 
H-0*2, H-003, H-048, H-0*9, H-051, H-053, H-058, 
H-059, H-060, H-062, H-063, H-060, H-065, H-067, 
S-027, S-029, S-030, S-037, S-000. 



Moderate (62k 
H-006, H-007, 
H-013, H-010, 
H-020, H-025, 
H-032, H-033, 
H-003, H-044, 
H-053, H-05tf„ 
<H-064, H-065, 
S-029, S-O^O, S- 



S e v ere 

H-008, 
H-018, 
H-029, 
.H-001, 
, H-055, 
H-066, 
S-027, 
S-036, 
S-000, 



(68k 

H-010, 
H-020, 
H-030, 
H-OH, 
H-056, 
H-067, 
S-028, S- 
Sr037, S 
S-P45, S- 



H-001, H-002, H-003, H-004, H-Op5, 
H-008, H-009, H-010, H-011* H-612, 
H-015, H-016, H-017,"H-020, H-022, 
H-027, H-028, H-029, H-030, H-P31, 
H-034, H-035, H-038, H-039, H-000, 
H-007, H-048, H-049, H-051, H-052, 
H-059, H-060, H-061, H-062, H-063, 

H-067, S-022, S-026, S-027, S-028, 
•036, S-037, S-000, S-001, S-005, S-006. 

H-001, H-002,*H-O00 v H-005, H-007, 
H-011, H-012, H-010, H-015, H-017, 
H-021, £-022, H-020, H-025, H-027, 
H-031, tt-035, H-036,' H-037, H-000, 
H-005, H-006, H-007, H-052, H-050, 
H-057, H-058, H-061, H-063, H-065, 
S-022, Sr023, S-020, S-025, S-026, 
•029; S-Q$ S-031, S-033, S-030, S-035, 
-038, S-039, S-000?5.-001, S-002, S-003, 
■006, S-007 S-048. * 



Profound (40k H-007, H%010, H-012, H-010, H-018, 
H-020, H-020, H-027, H-030, H-031, H-036, H-037, 
.H-OO'l, H-Cm, H-005, H-0^6, H-055, H-056, H-058, 
H-066, S-022, S-023, S-024, S-025, S-027, S-028, 
S-029, S-Q33, S-030, S-035, S-037, S-038, S-039, 
S-000, S-002, S-00«, S-005, S-006, S-007, S-008. 



>PRDJECTCTAFF 



IeacherAostructional Personnel for 
-001, H-002, H-003, H-000, H-005, 



Children (63k 
H-006, H-009, 



Mf-OlO, H-011, H-013, H-015, H-016, H-017, H-020, 
^H-021, H-020, H-025, H-028, H-030, H-031, H-033, 
H-030, H-035,. H-036, H-039, H-000, H-001, H-002, 
H-003, H-000, H-005, H-006, H-008, H-009, H-053, 
H-050, H-055, H-056, H-05Z** H^058, H*060, H-061, 
H-063, H-065, H-066, S-023, S-025, S-026, S-027, 
S-029, S-Q?0, S-031, S-032, S-D30, S T 035, S-036, 
S-037, S-039, S-001, S-003, S-000, S-006, S-008.: * 4 
Teacher/Instructional Personnel for Staff (35k H-008, 
H-009, H-011, H-010, H-015, H-018, H-.022, H-029, 
H-030, H-032, H-034, H-1D36, H-037, H-001, H-002, 
. H-003, H-006, H-008, H-053, H-055, H/058, H-061, 
H-063, H-060, H-20, S-022, St025, S-029, S-032, 
t S-033,>035,-S-037, S-039, S-001, S-005. 

for Parents (19k 

-036, H-037, H-007, 
H-051, H-052, H-055, H-056, H-057, H-061, S-Q20, 
S-029, S-032, S-039, S-000, S-002. 



Tead^/lnstnj^onaK_ Personnel i 
H-010, H-010f H-0187>l-030, H-C 



v. 



ERJC 



306 



304 



1 



\ 



Teacher » AidcAntcrri/Assistant (Ok H-002, H-010, 
H-013, H-015, H-Q16, H-017, H-018, H-020, H-021,* 
H-022, ft-023, H-020, H-G(25, H-028, H-029, H-030, 
H-036, H-037, H-001, H-0&2, H-003, H-006, H-008, 
H-053, H*050, -H-056, H-057, H-058, H-060, H-061, 
% H-063,^i r 066* S^, S-025,'S-027, S-029, S-030, , 
S^032, S-030, S-035, S-037, S-O39,S-003, S-005, S-0<>6. 

Occupational Therapist (12k H-000, H^036, H-037, 
H-006, H-050, H-056, H-057," S-030. S-035, S-039, 
S-(W3,S-046. " , < 1 ' 

Physica) Therapist C12)? H-000, H-020, H-036, H-037, 
H-005, H-056, H^058, S-028, S-030,.^S-035, S-039, 
S-006. 4 \ 

Psychologist (2#k H-002, H-005, H-0O9, H-010, H-015, 
H-021, H-022, H-020, H-031, H-035, H-036, H-000, 
H-002, H-O08, H-.052, H-053, H-050, H-060; H-062, ' 
H-063, S-035, S-037, S-039, S-003. ) 

Speech/L^u>guage/Communication Specialist (22k - 
H-OOO, H-010, H-020, H-027, H-036, H-00O, H-002, 
H-005, H-006, H-053, H-050,* H-056, H-060, H-062, 
S-027, S-030, S-035, S-037, S-039, S-003, S-006, 
S-008. ^ ' 

' Administrative Staff (ttk H-005, H-006, H-007, 
H-Oll, H-010, H-017, H-021, H-022, H-023, H-020, 
H-025, H-026, H-029, H-032, H-035, H-036, H-001, 
Jtf-002, H-000, H-005, H-006, H-008, H-052, H-053, . 
H-050, H-D55, H-056, H-059, H-060, H-<562,, H-063, 

* H-060, S-022, S-027, S-030, S-031, S-030> S-035, 
S-037, S-039, S-001, S-O02, S-000, S-005, S-006. 

Clerical/Secretarial Support Staff (70): H-002, H-000, 
H-005, H-006, H-007, H-008, H-009, H-Oil, H-013, 
^010, H-017, H-018, H-022, H-020^ H-025, H-026, 
H-027, H-028, H-032, H-033, H-*K)30, H-035, H-036, 1 
H-037, H-038, H-000, H-001, H-002L H-003, H-000, 1 
H-005, H-006, H-007, >H-008, H-009, H-051, H-053, 
H-050, H-055, H-056, H-057, H-059, H-0*>, H-062, 
H-065, >Hr066, S-022, S-023, , S-G*, 4 S-025, S-026, 
S-027, S-028, S-029, S-030, S-031, S-032, S-030, 
S-035, S-036, S-037, 5-038, S-039r\S-000, S-001, 
S-000, S-005, S-006, S-007, S-008. > 

Medical Staff(9k H-020, H-029, H-035, H-036, H-000, 
H-050, H-060, H-062, 5-037. 

*' 

Social Worjcer (15): H-005, H-013, H-021, H-020, 4 
H-033, H-036, H-000, H-001, H-052, H-055, H-060, 
S-030, S-035, S-003, 5.-048. 

CounseJpo, (Sk H-06* H-009, H-016, H-017, H-000, 
H-002j$f-060,S-0?0. ^ ' 

Other %taff (00k H-Ooi, H-002, H-018, H-020, H-026, 
H-027, H-031, H-032, H-033, H-038, H-001, H-002, 
H-003; H-000, H-007, H-053, H-059, H-062, H-063, 
H-060, H-066, H-067, S-022, S-023, S-020, S-025, 
S-Qj&i S-02T, S-028, S-033, S-030, S-036, S-037, 
S-VJf; S-000, S-003, S-005, S-006, S-007, S-008: 



Project service areas 



Inner City (30k H-001, H-005, H-009, H-010, H-G15, 

, H-016, H-020, H 7 026, H-028, H-030, H-031, H-032, 

H-035„H~0*3, H-006, H-009, H-051, tf-055, H-061, 

H-063, H-060, H-067, S-023, S-027, S-032, S-030, 
S-036, S-000, S-002, S-000. 



Major City (*2k H-001, H-003, H-005, H-007, 
H-010, H-012, H-013, H-010, H-016, H-018, 
H-021, H-028, H-030, H-036, H-000, H-001, 
H-009, H-051, H-055, H-058, H-063, H-060, 
H-067, S-023, S-020, S-027, S-029, S-032, 
S-030, S-036, S-038, S-039, S-000, S-002, S-000, 
5-008. 

/ 

, City (**k H-001, H-005, H-006, H-0Q7, H-009, 
H-010, H-015, H-017, H^020, H-023, H-026, 
H-028, H-029, ri-030, H-037, H-039, H-003, 

•H-006, H-007^ H-009, H-052, H-0^, H-058, 
H-060, H-067, S-022, S-023, S-020, S-027, 
S-029, S-030, S-033, S-036, S-037, S-000, S-002, 
S-006, S-007. 



H-009, 
H-020, 
H-006, 
H-065, 
S-033, 
S-007, 



H-010, 

H-027, 

H«-000, ? 

H-060, 

S-028, 

S-003, 



Suburban (39k H-001, H-5PO2, H-003, H 
H-007, H-010, H-015, H-fil6, H-017, H- 
H-026, H-028, H-029, H-03^ H-031, H 
H-002, H-007, H-008, H-009, H*055, H- 
H-067, S-020/ S-027, S-029, S-033, S 
S-038, S-000, S-002,^-040, S-006, 5-007.- 



005, 
022, 
033, 
056, 
030, 



H-006, 
H-023, 
H-038, 
H-057, 
S-036, 



H-010, 
H-030, 
H-060, 
S-030, 
S-002, 



Small Town (30k H-001, H-003, H-006, H-010, 
H-015, H-018, H-025, H-026, H-027, H-029, 
H-030, H-037, H-002, H-O07, H-009, H-053, 
H-062, H-067, S-026, ' S-027 x S-028, S-029, 
S-033, S-035, S-036, S-038,>S-000; S-001, 
S-000, -f 

" Rural (#lk H<:001, H-000, H-008, ^H-010, H-011, 
H-010, H-015, H-018, H-022, H-020, H-025, H-026, 
H-027, H-031; H-033, H-030, H-005, H-007, H-008, 
H-009, H-052, H-053, H-059, H-060, H-062, "H-066, 
H-067, S-026, S-027, S-029, S-030,' S-031, S-033, 
S-035, S-036, S-038, S-000, S-001, S-002, S-000, S-005. 

Projects Serve Entire- State/More than' Cfcie State (20k 
H-008, H-010, H-010, H-000,- H-007, H-008, H-009, 
H-053, H-062, H-067, S-020, S-029 f S-030, S-033, 
S-030, S-D36, 5-Q00,^-001, S-002, S-003. 



Projects Do Not 
H-003, H-000, 
H-012, H-013, 
H-021, H-022, 
H-028, H-029, 
H-035, H-036, 
'H-003, H-OOA, 
H-055, H-056, 
H-063, H-060, 
S-026, S-027, 
S-038, S-039, S 



Serve Entire SUte 
H.-005, H-006, 4 H- 
H-015, H-016, H- 
H-023, H-020, H- 
H-030, H-031, H- 
H-037, H-038, H- 
H-005,^j-006, H 
H-057, H-058, H- 
H-065', H-066, $ 
S-028, S-031, S- 
000, S-005, S^0^6, 



(72k H-001, 
007, H-009, 
•017, H-018, 
055, H-026, 
032, H-033, 
039, H-001, 
051, H-052, 
059, H-060, 
-022, S-023, 
032, S-035, 
S-007, S<|08. 



H-002, 

H-020, 
H-027, 
H-030. 
H-002, 
H-05&, 
H-061, 
S-025, 
S-037, 



ERIC 



SERVICE SITES 



Regular Ekmentery School (40k H-001, H-004, H-005, 
H-OOS, H-014, H-015, H-020, H-021, H-023, H-024, 
H-030, H-031, H-032, H-033, H-034, H-037, ,H-038, 
H-039, H-040, H-042, H-043, H-045, H-051, H-058, 
H-059, H-061, H-063, H-066, S-022, S-024, S-029, 
S-032, S-033, S-035, S-037, S-03S, S-039> S-042,-S-045, 
S-047* » * 

Renter Secondary School (42k H-001, H-002, H-003, 
H-004, H-005, H-006, H-008, H-009, H-011, H-013, 
Ht014, H-020, H-021, H-022, H-024, H-025, H-026, 
HJD29, H-030, H-033, H-034,, H-040, H-041, H-043, 
. H-04S, H-058, H-059, H-060, H-065, H-066, S-022, 
S-024, S-02S, S-029, S-033, S-035, S-037, S-038, S-039, 
S-041, S-042, S-045. 

Reprfar Higher Education facility (7k H-001, H-004, 
>1-014, H-016, H-030, H-0#, S^022. 

ReguUr Vocational School (Ik H-066. 

V < Special Elementary School (32): H-001, H-004, H-007, 
H-010, H-011, H-012, H-014, H-018, H-020, H-024, 
-•-026, H-027, H-036, H-040, tf-043, H-046, H-047, 
-051, H-055, H-057, H-058, H-061, H-067, S-023, 
fc-027, S-029, S-030, S-031, , S-036, S-042, S-046, 
S-047. • 



Special ^Secondary School (22k H-004, H-011, H-014, 

H-017, H-020, H-024, H-026, H-027, H-028, H-040, 

t H-043, H-044, H-047, H-054, H-055, H-058, H-064, 
S-025, S-030, S-035, S-044, S-046. 

Special Higher Education Facility (3): H-014, H-027, 
H-040. 

Special Vocational School (6k H-&17, H-064, S-026, 
• S-029, S-030, S-044. < . . . 

Residential Facility (17): H-001, H-007, H-010, H-014, 
H-018, H-040, H-044, S-025, S-026, S-027, S-029, 
S-030, S-031, S-036, S-0tf2, S-044, S-048. , 

Other Special Center (Non-School) (12): H-005, H-007, 
H-010, H-014, H-015, H-022,- H-047,, H-057, S-027, 
S-034, S-040, S-042. 

Students' Residences (17): H-001, H-004, H-005, 
.H-010, H-024, H-027,' H-034, H-047, H r 051, S-022, 
S-024, S-026, S-029, S-031, S-039, S-042, S-047. 

Other^ locations (30k H-001, H-004, H-005, H-011, 
\ H-013. H-014, 4^017, H-018, H-025, H-028, H-Q31, 
A H-034, H-035, H-047, H-049, H-052, H-053, H-056, 
H-059, H-060, H-065, S-022, S-024, S-026, S-035, 
S-036, S-041,S-043, S-044, S-046. * 

SERVICES PROVIDED, 

Screening/ChUd-Find (42k. H-004, tH-005, H-008, 
H-013, H-015, H-016, H-017, H-018,Uj-020, H-024, 
H-025, H-027, H-028. H-030, H-031, H-033, H-034, 
H-039, H-041, H-042,' H-043, H-045, H-047/H-048, 
H-049, H-051," H-053, H-055, H-057, H-060, H-0*1, 
H-063, H-064, H-065, H-066, S-022, S-024, S-032,, 
S-037, S-042, S-044, S-047. 



Referral to Appropriate Progranv (44k H-004, H-005, 
rJ-OOtf, H-013, H-014, H-015, H-016, *H-017, H-018, 
H-020, H-022, H'-024, H-026, H-027, H-030, H-031, 
H-032, H-033, -H-034, H-040, H-041, H-043, H-045, 
H-Q47, H-0^8, H-049, H-052, H-053, Jl-055, H-060, 
H-063, H-064, H-065, H^066, S-022, S-026, S-032, 
S-033; S-034, 9 S-037? S-041, S-042 , S-044, S-045.- 

Diagnosis/Initial Assessment <64k H-001, H-004, 

H-005,, H-008, H-009, H-010, H-011, H-013, H-014, 

H-015, H-016, H-017/ H-018, H-020, H-022, H-024, 

H-026, H-027, H-028, rjl-030, H-031, H-033, H-035, 

H-036, H-038, H-040, H-0^1, H-044, H-045, H-046, 

H-047 fJ H-048, H-049, H-051, H-052, H-053, H-055, 

H-057, H-060, H-061, H-062, H-063, H-064, H-066, 

S-022, S-023, S-024, S-025, S-026, , S-030, S-031, 
S-032, S-033, S-034, S-036, S-037, S-041, S-042,. S-043 r 
S-044, S-04A, §-046, S-047, S-04&. 

IEP Development (71k H-001, H-004, H-005, H-006, 
* H-008, H-009, H-010, H-011, H-013j H-014, H-015, 
H-016, H-017, H-018, H-021, H-022, H-024, H-025, 
H-026, H-027, H-028, H*-029, H-030, H-031, H-032, 
H-033, H-034, H-035, H-036, H-040, H-041, H-042, 
H-044, H-045, H-046, H-047, H-048, H-049, H-053, 
H-054, H-055, H-056, H-057, H-060, H-061, H-062, 
H-063, H-064, H-065, H-066, S-022,' S-023/ S-025, 
S-026, S-027,S-030, S-032, S-033, S^Q34, S-035, S-036, 
S-037, S-039, S-041, S-042, S-043, S-044, S-045, S-046, 
S-047, S-048. 



Instruction/Therapy Plan 
H-004, H-005, H-008, H- 
H-016, H-017, H-018, H 
H-030, H-031, H-033, H- 
H-040, H-0$1, H-043, H 
H-049, H-052, H-053, H- 
H-062, H r 063, H-064, H 
S-027, S-032, S-034, S-035 
S-045, S-046, S-047, S-048 



Development (55k H-001, 
009, H-010, H-013, H-014, 
020, H-021, H-024, H-027, 
034, H-035, H-036, H-039, 
045, H-046,' H-047, H-048, 
054, H-055, H-056, H-061, 
-065, H-066, S-022, S-025, 
, S-037, S-041, S-043, S-044, 



Direct Instruction/Training (S0k H 
H-004, H-005, H-006, H^007, H- 
H-011, H-013, H-014, H-015,- H 
H-020, H-021, H-022, H-023AH- 
H-027, H-028, H-029, H-030/ H 
H-035, H-036, H-037, H-038, H- 
H-042, H-043, H-044, H-045, H 
H-049, H-051, H-053, H-054, H- 
H-060, H-063, H-064, H-065, H 
S-024, S-025, S-026, S-029, S-030, 
S-034, S-035, S-036, S-037, S-039, 
S-044, S-045, S-046, S-047, S-048. 



-001, H-002, H-003, 
008, H-009, H-010, 
016, H-017, H-018, 
024, H-025, H-026, 
032, H-033, H-034, 
039, H-040, H-041, 
046, H-047, H-048, 
055, H-056, H-057, 
-066, S-022, S-023, 
S-031, S-032, S-033, 
S-041, S-042, S-043, 



Direct Therapy (40k H-004, H-005, H-015, H-016, 

H-017, H-018, H-020, H-021, H-024,- H-027, H-031, 

H-034, H-036, H-037, H-039, H-040, H-041, H-044, 

H-045-, H-046, H-047, H-048, H-049, H-053, H-054, 

H^057, H-063, H-064, H-066, S-022, S-025, S-034, 

S-035, S-037, S-041, S-043, S-044, S-045, S-046, 
S-047. . 

Ongoing Evaluation oi Progress (73k H-001, H-002, 
H-004, H-005, H-006, H-009, H-010, H-011, H-013, 
H-014, H-015, H-016, H-017, H-*018, H-020, H-021, 
H-024> H-025, H-026, H-027, H-028, H-029, H-031, 
H-033, H-034, H-035, H-036, H-037, H-038, H-040, 
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H-001, H-002, *H-003, H-000, H-005, H-006, H-007, 
H-009, H-051, tt-053, H-050, H-055, H-056, H-057, 
H-060, H-061, H-062, H-063, H-060, H-065, H-066, 
S-022, S-023, S-020, S-025, S-026, S-027, S-030, 
S-032, S-033, S-030, S-035, S-036, S-'037, S-039, 
S-001, S-002, S-003, S-OOO, S-OOJ, S-006, S-007, S-008. 

Family Traintng/CounsdjngATherapy (59k * H-00I, 
H-00?, H-000, H-005, H-009, H-010, H-013, H-010, 
H-015, H-016, H-<M8, H-020, H-021, H-022, H-020, 
H-D25, -H-026, H-027, H-031, H-032, H-030, H-035, 
H-036, H-037, H-000, H-001, H-002, H-005, H-006, 
H-007, H-051, H-052, H-053, H-055, 'H-056, H-057, 
H-060, H-063, H-060, H-066, S-0?2, S-020, S-026, 
S-029, S-031, S-032, S-033, S-030, S-035, S-037, S-039, 
S-001, S-002, S-003, S-000, S-005, S-006, S-007, S-008. 

Related Services (#9); H-001, H-000, H-005, H-006, 
H-007, H-012, H-013, H-015, H-016, H-018, H-020, 
H-021, H-022, H-020, H-027, H-030, H-037, H-000, 
H-001, H-006, H-007, H-053, H-050, H-055, H-056, 
H-061, H-063, H-060, H-065, H-066, S-022, S-020, 
S-025, S-026, S-030, S-031, S-032, S-033, S-030, 
S-035, S-036, S-039, S-001, S-003, S-000, S-005, S-006, 
S-007, S-008. \ * 

FACOJTATTVE SERVICES 



Administration Models i3h 
H-059, H-063. 



H-OOi, H-0I7, H-032, 



Interagency Cooperation Models (Zh H-012, H-037, 
H-007, H-0J9, H-060, H-Q67, 5-002 , S-000. 

Evaluation Programs Ok. H-022, H-000,S- 038. . / 

Other facilitatiye Services (19); H-003, H-007. H-OJl, 

-H-013, H-010, H-020, H-025, H-026, H-029, H-019, 

H-055, H-059, H-060, S-023, S-027, S-028, S-(#l, 

S-036, S-000. . 9 



ASSESSMENT INSTRUMENTS 



XAMD Adaptive Behavior Scale. H-017, H-018, H-020, 
H-001, H-066/S-020, ^-030, S-038, S-039, S-003. 

ABC Data Collection System. H-018. 

Adaptive Surveys. H-065. 

Alternative Classroom Strategies Inventory. S-038. 
Articulation Test. H-06 1 . 

Attitudes Assessments. H-001, H-066, S-033, S-030, 
S-038, S-006, S-008. 

Aucfiiory Discrimination Test. H-061 . 

Autism Behavior Checklist. H-001, H-057. 

Autism Indicator Rating Srajr. H-057. 



I 



i. '• . 

Autism Screening Instrument for Educational Piannine. 
H-001, S-039, S-007. . * 

Balthazar Scales of Adaptive Behavior. H-020, H-001, ' 
S-030. ' 

Bates 1 Communication Skills Questionnaire. S-025. 

\ Bay Area SH/DB Assessment Manuals. S-023. 

Bayiey Scales of Infant Development. S-030. i 

Behavior Characteristics Progression. H-006, S-002. 

Behavior Development Survey. S-031. 

Behavior Rating Instrument^for Autistic and Other 
Atypical Children. S-027. 

Behavior Rating Profile. H-052. 

Behavioral Observation of Effect. H-031, H-060, S-031 . 

Bender Gestait Test. H-03 1, H-002. 

Bennett kand-Tooi Dexterity Test. S-030. 

Berry Visual Motor Integration. H-062. 

Boehm Test of Basic Concepts. H-000, H-062. 

Borrower's Reaction Form. H-Oi 2. 

Bote! Phonics Inventory. H-009,/ 

Brigance Diagnostic Inventory of Basic Skills. H-000 
H-005, H-062. 

Brigance Diagnostic Inventory of Early Development. 
H-001, H-062. 

Brigance Diagnostic Inventory of Essential Skills. H-030 * 
1 H-062, S-030. * 

\ * % 

Britton Phonics Inventory. H-062. 

Brockton Bilingual Battery. H-032. ^ 

BrowT^Holtzmani^Survev of Study Habits and Attitudes. 

H-016, 

Cain-Levine Social Competency Scale. S-030. 

California Psychological, Inventory. H-017. 

Callier-Azusa Scale. H-020, S-025, S-033, S-003, S-008. 

Camelot Behavior Checklist. H-050, S-00*T 

Career Information Aslessment Instrument. H-026. 

Center for Developmental Disabilities Minimum 
Objectives System. S-005. , 

Child Problem and Benefit Survey. S-030.' 

Childhood Autism Rating^cale. S-037. 



ERLC 



307 





(^dren* r Personality Questionnaire and 

H-040. . ^ . 

/ ■ , . * < 
Classroom 'Adaptive Behavior Observation 

\ H-041. fe ^ * 

* * * . 

Classroom EvaluationPacfcage. H-047. 

Classroom Monitoring Instrunents. H- 04 2. 

Classroom Observation Code. H- 034. - 

Client Development Evaluation Report. 5-031. 

Component Disab«ties Checklist. H-025. 



Comprehensive Communication Curriculum Caregiver 
Interview. H-010. . ^ 

Comjjrehensive Communication Curriculum Question- 
naire. H-dio. 

Concepts of Development. S^-034. 

Consumer Satisfaction Instrument. H->014, H-015, 
H-0 4 44, H-044, S-035, S-047. 

Core Curriculum Inventory. H-052. , 

Criterion-Referenced Jests. H-010, H-009, H-034, 
H-039, H-039, H-042, H-043, H-044, H-058, 5-043. 

Curriculum Entry Screening System. H-036. 

Curriculum Evaluative Tests. H- 0 0 1 . y ' 

D/p Community-Based Entrance Criteria. S-044. 

. Dale Charles 300(f Essential Word List. H-009. 

Data-Based Management System. H-057. 

Detroit Tests of Learning Aptitude. H-029, ,H-065. 

Developmentai TesTbf Visual-Motor Integration. H-029. 
♦ 

t Developmentally Based Diagnostic "Chains**. H-033. 
Developmental! y Based Ecological "Foils". H-033. 
piSTAR Placement Tests. H-024. 
Draw-A-Dream. H-031. 

EASE: Sexjpfty Test for Devdopmentaiiy Disabled. 
H-02S. 

Envjronrnentai.Tests. 5^33, 5-042, S-047. 

E val uatorylEm ployer Student Trainee Evaluation.sH-060. 

Examert Diagnostic© de Lectura. H-061 . 

Fircrest Motor AssessmenTTooi. S-Q4S. 

Cates-McGinitie Reading Test, rj-029, H^04S. 



J. 



General Aptitude Test Battery. H-022, H-026. 

^ 

Generic Skills Assessment Instrument. 5-025. 

Gestalt Approach to Thought and Expression. S-048. 

Ginn Placement Tests. H-063. . 

Hahneman Behavior Rating Scale. H-033. 

Heath Math Mastery Tests and Unit Tests. H-063. 

Hotonanea Interest Inventory. S-024. , 

Hotonanea Skill Sequence Task Analysis. S-024. 

Home Observation Code. H-034. J 

House-Tree-Person. H-031, H-042. 

, Houston Test of Language Development. H-045. 

^IEP Evaluation Instruments. H-01S, H-036, H-059. 

Individualized Computational Skills Program. H-048. 

Informal "Rea<fing Inventory. H-009, H-029. ^ 

i 

Informal Writing Asses sm e n t ^nstrument. H-009. ^ 

Inservice Evaluation Instrument. H-012^ H-01S. 

Interaction Observation Form. H-001, 5-034. 

Interpersonal Interaction Analysis. H-056. 

Interpersonal Negotiation Strategies Handbook and^ 
» Assessment H-055. 

Iowa Test ofjBasic Skills. H-002. m 

Jewish Employment and Vocational Service. H-022. 

Job-Related Skills AsseWnent Format. 5-026. 

juvenile Law Assessment. H-055. * 

K£y Math Diagnostic Arithmetic Test. H-024, H-042, 
H-048, H-053, H-061, H-062. 

Keystone Visual Survey Test. H-053. 

Learning Disorders Unit In-House Battery. H-035: 

Learning Style Checklist. 5-043. 

Leisure Time in the Home Strength and fcleeds ' 
Assessment. S-046., 

Lester Interna tjonaJ Performance Scale. S-037. 
Locus of Control. H-016. 
Louisville Behavior Checklist. H-015. ¥ - 
Malaise Scale. 5-034. 
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MtCarron-Dial Work Evaluation System. H-022, H-M9. 

Merrill-Palmer Scale. S-037. 

Minnesota Rate of Manipulation Tests, S-030. 

Minnesota Teacher Attitude Inventory. H-043. 

Miskimins Self-Goal-Other Discrepancy Scale. H-005* 

Michigan Deaf-Blind Scale. 5-023. 

Motor Tests. H-0I8, H-058. 

Narrative Recordings of Classroom Processes. H-042. 

ttorrison-McCall Diagnostic Spelling Test. H-M8. 

Ordinal Scales of Infant Development. 5-025. 

Parent Assessment Instruments. H-0I2, H-028, H-040, 
H-007, H-051, H-052, H-055, S-002. 

Peabody Picture Vocabulary Test. H-062. 

v 

Pennsylvania Bi-Manual Worksample. S-030. 

PennsylvaniaTraining Mode); Assessment Guide. H-046, 
H-050. ^ 

Perceived Competence Scale for Children. H-042. 

Personality Inventory for Children. H-03I. 

Peterson-Quay Behavior Problem Checklist. H-03I. 

Peabody Individual Achievement Test. H-02I, H-024, 
H-029, H-035, H-042, H-003, H-053. , 

Picture Identification Test. H-061. 

Picture Interest ExplorttOon Survey. H-022, H-065. 

Picture Motivation Scale. H-0^3. 

Piers-Harris Children's Self -Concept Scale. H-005, 
H-0I7, H-023, H-026. 

Pre-Speech Assessment Scale. H-0^5. . 

PrevocationaJ /Vocational Assessment Instruments. 

H-017, H-J022, H-026, H-OW, H-055, H-060, H-065, 
S-026, S-030, S-001, S-046. 

PsychoeducatipnaK^rofUe. S-037. 

Psychological Stimulus Response. S-D^3. 

Purdue Pegboard. S-030. 

Raven* progressive Matrices. H-M3, H-049. 

Reitan Neia^yctplopcal Assessment. H-MO. 

Rorschach Inkblot Test* H-031. 

Rosner Auditory Analysisfest. H-042. 



RudcersGable Educational Programming Scale. H-032, 
•S-038. x . ■* 

SeU^esporttibUity Interview Schedule. H-M2. < 
Seojienced Inventory of Communication Development. 

..Silvaroli Classroom Reading Inventory. H-M8. ' 

Slingeriand Screening Test for Identifying Children with 
Specific Learning Disabilities. H-029. 

• Slosson Oral Reading Test, tt-029. 

. Social Interaction Analyses. H-Oii, H-036, H-055, 
S-025,S-033. 

Specific Language Disability Test-Mai comesius. H-053. 

Scientific Research Associates Primary Mental Abilities 
Test. H-020, H-003. 

r 

Staff Competency Evaluation Form. S-026. 

Standardized Achievement Tests..H-042. 

Stanford Diagnostic Math and Reading Tests. H-006, 
H-009. . 

* 

Stanford-Binet Test. A- 022, H-062., 

Street Survival Stills Questionnaire. H-022. - 

Student Progress Records. H-023, H-030, H-O60, S-026, 
,S-029, S-04i,S-002. ' „ 

Student Skill Profile Across Community Environments. 
S-035. 

Sutler-All red Reading Placement Inventory. H-029. 

Talent Assessment Program. H-060. 

Topeka Association for Retarded Citizens' Assessment 
Inventory. H-M5, H-054, S-024, 5-025, S-033, S-005. } 
i 

Task* Analysis. H-046, H-066, S-MI, S-046. - 

Teacher Assessment Insth*nents. H-018, H-^29, 
H-042, H-M3, H-061, H-0\2, H-063, S-025 v 

Tennessee Self -Cor)fc*pt ScaW H-017, H-053. 

( . 
Test for Auditory Comprehension in Language. H-029, 
H-062. . . j 

Test of Adolescent Language. H-0^8. 

Test of Adult Basic Education. H-025. 

Test of Written Language. H-048. 

Test of Written Spelling. H-062. 

Third-Party Evaluation. H-003, H-006, H-008, H-010, 
H-011, H-021, H-024, H-026, H-027, tf-032, H-052, 
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H-059, H-060, H-061, x H-064, S-023, S-026, S-030, 
* S-03r, S-03*, S-036, S-037, S-039, S-041, S-043, S-CM, 
♦ S-W5, S-0*6, S-M8. . 

TCW'Behavioral Checklist, H-011. 
. TOPS Informal School Observation Form. H-031. 
k Tot* Communication Checklist artd^ssessmenti H-010. ^ 

TV Taping. H-030. 

Uniform Performance Assessment System. H-004, 
H-024, H-044, H-046, S-031. 

Ufcgiris-Hunt Ordinal Scales. S-034. 
Valpar. S-036., 

Vineland Social Maturity Scale. H-tfeft, S-037. 

Visual Aural Dipt Span Test. H-051. 

Visual-Motor Integration Test. H-02**, H-029, H-062. 

Walker /Rankin SBS Inventory of Teacher Social Behavior 
* Standards and Expectations. H-063. 

Wechsier Adult Intelligence Scales. H-022, H-D53, 
H-062. / • • 

♦echsler Intelligence Scale for Children-Revised. 

" H-021, H-022, H-02*, H-029, H-031, H-035, H-0^0, 
H-002, H-051, H-065, S-03*, S-OM. 

Wechsier Preschool and Primary Scale of Intelligence. 
H-062. 

Wepman Auditory Discrimination Test.tf-020, H-002. 

Wide Range- Achievement Test. H-OGl; H-005, H-021, 
H-029, H-029, H-033, H-035, H-OO^ H-008,' H-053, 
H-061, H-062. 

Winnebago Tutor-Tracking System. H-030. 

Winnebago/Heath Curriculum Management System for 
Mathematics 5 . H-030. 

WinnebagoVMerrill Curriculum Management System for 
Reading. H-030. 

, Wolf Inventory^rf*Psycholinguistic Progress. S-027. 

Woodcock Reading Mastery Test. H-002, H-020, H-002, 
H-008, H-062, 

Woodcock-Johnson Psychoeducational Battery. H-Oli, 
H-016, H-022, H-025^ H-035, H-000, H*003, H-009, 
H-051, H-051, H-053, H-065. 

Woods and Moe Analytical Reading Inventory. H-062. 
Word Recognition Assessment for Basal Readers. H-038. 
Writing Sample Analysis. H-016, H»062. 



PROJECT-DEVELOP ED PRODUCTS 

Activity Folios: H-001 

Artides/Papers: H-002, H-005, L-001 

Audiovisual Materials: H-002, H-010, H-011, H-013, 
H-015, H-016, H-030, H-031, H-053, S-025, S-026, 
S-027, S-033.S-000 , \. 

Bibliographies/ Uterature Searches:* S-027, L-001, * 
L-002, L-003, L-000, L-005 

-Books/Monographs: H-030, H-00& S-025, S-037, L-002, 
L-003 

Brochures: H-002, N H-006, HA011, H-012, H-013, 
H-016, H-020, H-021, H-022, H\030, H-0>3, H-000, 
H-065, S-020,S-033, S-000 \ 

Computer Programs: H-009 

Curricula: H-011, H-022, H-028, H-036, H-005, H-055, 
S-022, S-027, S-029, S-041, St>000 

Games: H-022 

.Guides/HandbookK H-006, H-007, H-012, H-022, L-000 
Instruction Kits: H-003, H-022, H-027, H-002, H-007 
Magazines: H-029 

Manuals: H-001, H-003, H-006, H-008, H-009, H-010, 
H-011, H-013, H-015, H-017, H-021, H-022, H-023, 
H-025, H-031, H-030, H-036, H-000, H-005, H-007, 
H-008, H-055, H-059, H-0£5, S-025, S-026, S-028, 
S-032 

Multimedia Packages: H-008, H-023, H-031, H-008 

Newsletters: „ H - 0 1 1^ H-012, H-016, H-003, H-005, 
H-006, H-066, L-001, L-002, L-000 

Research Reports: L-002, L-00i 

Surveys: H-022, H-026 

Sample Information Packet: H-011 

Technical-Reports: L-000, L-0G5 

Training Modules: H-022, S-025 , 



* All Learning Disabilities Research Institutes have 
literature reviews available; these may be identified in 
the Product Guide as monographs, research or technical 
reports, or literature reviews. ' ^ 
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